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Observation, Planning and Assessment policy. 
Aim: To ensure that every child develops independence through high quality purposeful play and learning experiences, tailored to meet their individual needs, and to offer children the opportunity to fulfil their potential through meaningful adult interactions.
Rationale: 
Children are born with a natural desire to explore and learn and practitioners can support them in this. We do this by creating an enabling environment (both physical and emotional) and through the relationships and interactions that the children experience. We do not plan ahead, rather we remain ‘in the moment’ with the children as they explore and learn. We observe carefully, and enhance the learning whenever we spot a ‘teachable moment’. Our observations, interactions and the outcomes are recorded afterwards, (Anna Ephgrave, 2015). 
 Procedure: 
Play is a vital part of children’s development, enabling them to gain an expertise over their world, whilst acquiring and developing new skills. When a child is deeply engrossed in something that fascinates, challenges, and makes them happy, their brain activity and synapses formation are at the highest. Brain cells are stimulated to connect together to form synapses. The brain is developing here which inevitably means a child is progressing. 
High-level involvement occurs most often when children are able to pursue their own interests in an enabling environment supported by skilled staff.  

The observation cycle is carried out on a moment- by- moment basis.  Each Key Person will have ‘named focus children’ each week. Practitioners will ensure that they are keeping to the Key Person system and the home diaries. 
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Our practitioners are there to facilitate learning (through observations and interaction) and are aware of the importance of their role in supporting children’s early play experiences. This includes:
· Being friendly and approachable.
· Being positive and respectful of children of all backgrounds and abilities.

· Giving reassurance, encouragement and praise.

· Valuing each child’s individuality.

· Encouraging children to take part in new activities and experiences.

· Having time for each child and their families.
· Supporting and developing children’s independence.

· Providing meaningful adult interactions.

· Extending children’s learning in the here and now.
Our practitioners know the children very well and have a sound understanding of child development. This ensures that they enhance and extend the learning at the appropriate level. 

At Seeros Central Day-care nurseries, we use the Leuven Scale to assess children’s wellbeing and involvement levels. This is done on entry and regularly throughout the day to monitor high levels of involvement/deep level learning and low level involvement/passive child. 
Key person
Each child is assigned a key person, who is responsible for;
· Settling the child into nursery and fostering positive relationships with the child/family.

· Ensuring that the basic care needs of the child are met (including intimate care).

· All about me sheets are provided on a daily basis for parents of children under 3 years of age.
· Diaries are completed by the key person/the child and the parent on a weekly basis, as a means of keeping in touch and sharing information.

· Completing learning journeys to track children’s progress 
Observations

Observations focus on the ‘can do’ approach to development and are sensitive to the individual needs of the children.  We have focus children NOT focus activities. The adult goes to the child. The child is NOT called to come to the adult. We work this way because high- level involvement occurs in child-initiated activity. 
There is no formal plan for the day. Key workers plan in the moment because it leads to deep level learning. Observations are done on a rotational basis. The focus children are given extra attention, but all the children are busy and learning all the time. 
It is particularly important that the adult’s input (teaching) is recorded. The symbol ‘T’ indicates ‘adult’. Adult input is highlighted in yellow:- 

“T suggests….encourages…models…..ponders…..models….helps…offers resources..etc.”
The learning stories are a record of activities that have occurred.  They are blank at the start of the week and then are filled up gradually. All practitioners contribute to the sheet and when possible, photos are printed and added. In addition, “Wow’ moments are recorded in the form of post it notes for all children as and when they occur. 

Observations and planning is linked to the Early Years Foundation stage (EYFS). 
All children are observed and assessed both indoors and outdoors, under the seven areas of learning;

· Personal, social and emotional

· Physical Development

· Communication and language
· Literacy

· Mathematics

· Understanding of the World

· Expressive Arts and Design
Practitioners support children’s learning and development by ensuring challenging and playful opportunities across the prime and specific areas. When planning for young children, practitioners are mindful of the three characteristics of effective learning;

· Playing and exploring - Children investigate and experience things and have a go.

· Active learning – Children concentrate and keep on trying if they encounter difficulties and enjoy achievements.

· Creating and thinking critically – Children have and develop their own ideas, they make links between ideas, and develop strategies for doing things.

The key worker will keep a ‘Learning Journey’ for the child. This includes observations, examples of work and learning stories. All evidence will be linked to the EYFS to enable practitioners to plot how the children are progressing. When a child starts their journey with us, parents/carers are invited to contribute by completing the ‘I am special’ booklet, ‘what to expect when’, and liaising with the child’s key person to provide starting points in relation to the Early Years Outcomes. This must be done within 4 weeks of the child starting nursery.  Practitioners complete a holistic observation to gain basic knowledge of the child’s interests and most importantly a full picture of the child. 
Parents/carers are encouraged to contribute to their child’s learning journey. ‘Consultation’ sheets are given a week before their child is due to be a ‘focus child’. We value the knowledge and understanding parents/carers have and appreciate significant moments being shared. This enables the planning of activities to meet their child’s needs and allows practitioners to plan for the child’s future learning and development. Additionally, parents/carers can contribute to their child’s nursery diary, writing on the child’s observation sheet or contributing to the child’s file. Information is regularly shared with parents/carers, through ‘All about me’ sheets, diaries, keyworker parent meetings and through daily discussions.

Practitioners take time to sit and discuss learning with the children, looking at their photographs and listening to the child’s interpretations of events. The child’s voice is then recorded through scribing. Completing story scribing allows the development of language to be recorded. Practitioners are able to look back to evaluate progress.   

The Enabling Environment provides opportunities to support and guide all children. There is a strong emphasis of the principles of Maria Montessori, Reggio Emilia and Anna Ephgrave at Seeros Central. For example, Both Montessori and Emilia’s approach is based on self-directed activities, hands on learning and collaborative play that is engrained in Anna’s Pedagogy. 
The environment at Seeros reflects the interests, individual needs and diverse cultures of the children and society. To promote the ‘in the moment’ approach we have a workshop style environment indoors and outdoors. Provocations for learning and enhancement to areas are done through initial basic set ups to encourage children to lead and enhance.  The principal is that resources are accessible to the children and they are varied, open-ended and high quality. This gives the opportunity to select resources to support their chosen activity. 
All children’s learning is tracked alongside the Early Years Outcomes; this enables us to effectively facilitate children’s learning to ensure that the children are engaged in purposeful play.  

The Local Authority requires us to keep additional data for each child in the form of an age appropriate profile sheet. Parental permission is gained at induction, which enables us to share this information with the local authority. This data is collated to form graphs, which are analysed by the setting to enable us to enhance learning opportunities for the children in our care.

Summary reports of the child’s development across the 7 areas of learning are completed to share with parents and relevant professionals. For example, the 2-year progress check is done to accompany the health visitor’s assessment. It highlights the child’s strengths and areas of future focus.  
Fostering a holistic approach to care and education, close partnership working with parents/carers and other agencies enables the child to develop into a well-rounded unique individual.

This policy has been reviewed (date)_________ by ________________
And will be reviewed on an annual basis thereafter.

Renewal date: _____________
This policy links to;


Equality of Opportunities and Inclusion Policy


Working in partnership Policy


Key Person Policy


Documentation





The Statutory Guidance for the EYFS (2012) 


Section 1, Learning and development (1.1-1.12).


Section 2, Assessment (2.1-2.5, 2.10 & 2.11).


Section3, Safeguarding (3.26, 3.66, 3.67-3.72).


Hartas D, (2006), Dyslexia in the early years, Routledge, Oxon


Kalas I (2010), Recognising the potential of ICT in early childhood education, United Nations Educational, Scientific and Cultural Organisation (UNESCO), Moscow, � HYPERLINK "http://iite.unesco.org/pics/publications/en/files/3214673.pdf" ��http://iite.unesco.org/pics/publications/en/files/3214673.pdf� 
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