
Literacy Assessment for English Language Learners 
 
Developmentally-appropriate assessment is a vital component of literacy instruction for children 
at all stages of reading and writing development. The information gleaned from such assessment 
allows teachers to plan instruction that targets children’s specific literacy needs and identify 
those who may need additional instruction in order to become successful readers. Having access 
to effective, research-based literacy assessment is particularly important for English language 
learners (ELLs), who are more likely than their native English speaking peers to experience 
difficulty learning to read in English, a gap that tends to widen the longer children are in school 
(Office of English Language Acquisition, 2015). 
 
Language of Assessment 
 
Research has shown that literacy assessment administered in English can be used effectively 
with ELLs who have attained at least a minimal level of English proficiency (Ford, Cabell, 
Konold, Invernizzi, & Gartland, 2013; Ford, Invernizzi, & Huang, 2014); however, assessing 
bilingual children in both their languages always provides a more complete picture of their 
language and literacy development (Cofresi & Gorman, 2004; Peña & Halle, 2011). Bilingual 
children typically develop literacy skills at different rates in their two languages, even when 
receiving bilingual instruction, making it difficult to understand their overall literacy 
development if they are assessed in only one language. Recent research with Spanish/English 
bilingual children (Solari et al., 2014) further suggests that the early language and literacy skills 
that predict later English reading achievement may actually be different in L1 than in English, 
which could have implications for identifying children at risk for developing reading difficulties.  
 
Information about children’s L1 literacy development can inform literacy instruction, even when 
that instruction is exclusively in English. Many literacy skills tend to transfer between languages 
(Durgunoglu, 2002; Gottardo, 2002; Lindsey, Manis, & Bailey, 2003), so determining which 
skills have been developed in L1 makes it possible for teachers to build on those skills to help a 
child learn to read in English. For example, if a child already has the ability to blend phonemes 
into words in L1, there is no point in spending valuable instructional time in re-teaching the 
concept of phonemic blending in English.  
 
Providing assessment in L1 can also help distinguish between language proficiency issues and 
literacy issues when children are having problems with English reading. If assessment in a 
child’s L1 reveals appropriate literacy development, then any problems the child is experiencing 
with learning to read in English are likely the result of lack of English oral proficiency and not 
related to essential literacy skills (Durgunoglu, 2002). 
 
Whether assessment is administered in English or in the child’s L1, several important factors 
should be kept in mind when interpreting outcomes: 

• Language dominance may shift as children learn a second language, making it difficult to 
know which is a child’s stronger language at any given time. 

• Bilingual children typically use their two languages in different environments, and they 
develop vocabulary in each language based on the demands of that particular language 



environment. For example, a child may know vocabulary related to the home 
environment only in L1 but may know school-related vocabulary only in English.  

• Translating an assessment can affect its psychometric properties, including content and 
construct validity. 

• Unless care is taken to ensure that L1 assessments are culturally and linguistically 
neutral, they can advantage some speakers of a language over others (e.g., Spanish 
speakers of Mexican heritage over those of Cuban heritage). 

• Bilingual children’s L1 language development may be different than that of monolingual 
L1 speakers.  

 
Literacy Assessment for ELLs in Virginia 

Children in Grades K-3 in public schools across Virginia receive literacy screening each year as 
part of the Early Intervention Reading Initiative (EIRI). The EIRI was established by Virginia’s 
General Assembly for the purpose of identifying students in need of early intervention in order to 
reduce the number of students with persistent reading problems. The initiative funds assessment 
materials for participating Virginia public school divisions to provide literacy screening for all 
children in Grades K-3 and requires that students who do not meet assessment benchmarks, 
including ELLs, receive two and one-half hours of additional literacy instruction each week.  

At this time, the Virginia Department of Education, which administers the EIRI, requires that 
assessment for the initiative be conducted in English for all students; however, administrators of 
individual school divisions can determine whether all or only some of their ELLs participate in 
EIRI assessment. School divisions are also free to conduct additional literacy assessment in ELL 
students’ L1. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



References 
 
Durgunoglu, A. Y. (2002). Cross-linguistic transfer in literacy development and implications for 

language learners. Annals of Dyslexia, 52, 189-204. 
 
Ford, K., Cabell, S., Konold, T., Invernizzi, M., & Gartland, L. (2013). Diversity among 

Spanish-speaking English language learners: Profiles of early literacy skills in 
kindergarten. Reading and Writing: An Interdisciplinary Journal, 26, 889-912. doi: 
10.1007/s11145-012-9397-0 

 
Ford, K. L., Invernizzi, M. A., & Huang, F. (2014). Predicting first grade reading achievement 

for Spanish-speaking kindergartners: Is early literacy screening in English valid? Literacy 
Research and Instruction, 53, 269-286. doi: 10.1080/19388071.2014.931494 

 
Gottardo, A. (2002). The relationship between language and reading skills in bilingual Spanish-

English speakers. Topics in Language Disorders, 22(5), 46-70. 
 
Lindsey, K. A., Manis, F. R., & Bailey, C. E. (2003). Prediction of first-grade reading in 

Spanish-speaking English-language learners. Journal of Educational Psychology, 95, 
482-494. 

 
Office of English Language Acquisition. (2015). English learners (ELS) and NAEP (OLEA Fast 

Facts). Retrieved from 
www.ncela.us/files/fast_facts/OELA_FastFacts_ELsandNAEP.pdf 

 
Peña, E. D., & Halle, T. G. (2011). Assessing preschool dual language learners: Traveling a 

multiforked road. Child Development Perspectives, 5, 28–32. doi:10.1111/j.1750-
8606.2010.00143.x 

 
Solari, E. J., Aceves, T. C., Higareda, I., Richards-Tutor, C., Filippini, A. L., Gerber, M. M., & 

Leafstedt, J. (2014). Longitudinal prediction of 1st and 2nd grade English oral reading 
fluency in English language learners: Which early reading and language skills are better 
predictors? Psychology in the Schools, 51, 126-142. DOI: 10.1002/pits.21743 

 


