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Overview of the Manual
This manual is designed for both students and site supervisors. It includes necessary information for navigating the process of both being a Gallaudet University Department of Counseling trainee and being a supervisor.  It also includes our professional counselor Code of Ethics.

Site supervisors will find basic information about the Department of Counseling, the School Counseling Program, and the Summers & Online School Counseling Program, as well as specific supervisor roles and responsibilities.  This manual is not designed to add to your responsibilities as a supervisor, but rather to take you easily through the process of supervising our students.  Here you will find all forms that you will need for both recording training experiences and evaluating performance.  
Students should read this manual carefully.  Here you will find a comprehensive listing of roles and responsibilities of being a trainee.  You will also find all forms needed for proceeding through the practicum and internship process, documenting training experiences, and evaluating performance.  

The supervisory experience may very likely be one of the most rewarding experiences of your life, both as a supervisee and a supervisor.  The best supervisory relationships have been described by our students as being safe, honest, warm, creative, and genuine.  Students appreciate supervisors who show a real interest in them, are generous with sharing counseling techniques and skills, give uninterrupted attention and time, pay attention to both verbal and non-verbal communication, and are respectful.  Respect is a two way street and is a quality supervisors also wish from their supervisees, along with open and honest communication, and a commitment to exploring both their own processes and those of their clients’.  It is these qualities that good supervisor/supervisee relationships are built on.
Introduction to the Department of Counseling

The Department of Counseling was established at Gallaudet University in 1971 and the first graduates received their degrees in 1974. Over the years there have been many changes, but the original premise of the department remains.  We believe that all individuals who are deaf or hard of hearing have the right to equal opportunity and access to counseling provided by counselors who are highly qualified and competent. We are committed to both finding individuals who wish to do this work, and to training them in the knowledge, skills, and dispositions counselors need.
The Department currently has three programs: Clinical Mental Health Counseling Program, School Counseling Program, and Summers & Online School Counseling Program.  We are accredited by the Council for Accreditation of Counseling and Related Educational Programs (CACREP). Our students are eligible to apply for National Certified Counselor (NCC) credentials prior to graduation. The School Counseling Program and the Summers & Online School Counseling Program are also accredited by the Council for the Accreditation of Educator Preparation (CAEP) and by the District of Columbia (which abides by standards established by the National Association of State Directors of Teachers Education Programs, (NASDTEC). Graduates of the School Counseling training programs are eligible for certification as school counselors in the District of Columbia and the states with which the District of Columbia has reciprocity agreements.
For information, please contact Dr. Kendra Smith, Department Chair at (202) 651-5515 or Kendra.smith@gallaudet.edu.
Introduction to the School Counseling Programs 
The School Counseling Program was initiated in 1971 because of a national need to provide appropriate counseling and guidance services to deaf and hard-of-hearing children, adolescents, and their parents in educational settings.  Over time, the role of the professional school counselor has changed dramatically, and continues to transform in order to more effectively meet the increasingly diverse racial-ethnic, cultural backgrounds of today’s deaf and hard of hearing students K-12 and their changing academic and learning, career, and personal-social needs.  
In 1988, the Summers Only Program was initiated to serve the needs of professionals who worked within the school systems and who desired to make a career change to school counseling, while continuing in their current employment. This program admits students every 3 or 4 years, graduating one cohort of students before admitting another. The program gradually started adding online courses and in 2011, the program name officially changed to Summers & Online School Counseling Program.

In order to keep up with the changes within our target population, the year-around School Counseling Program has expanded its educational training to 71 graduate credit hours that includes 3 semesters of fieldwork in educational settings for deaf/hard of hearing students. Furthermore, the programs have increasingly infused mental health, multiculturalism and consideration for deaf/hard of hearing students with additional special needs throughout its curricula and fieldwork experiences.  Our programs remain as the only graduate training programs in the world that specialize in preparing school counselors to work with deaf and hard-of-hearing students in pre-school, K-12 and post-secondary educational institutions. 
For information on the full-time program, please contact Dr. Cheryl Wu, Program Director at (202) 651-5515 or cheryl.wu@gallaudet.edu.  
The Summers & Online School Counseling Program 
The Summers & Online School Counseling Program is a unique program within the Department of Counseling that serves the needs of professionals in the field who are currently employed in programs serving deaf children and/or adolescents and who wish to seek a master’s degree in School Counseling while continuing in their current employment. This program admits students every 3 or 4 years, graduating one cohort of students before admitting another.
The Summers & Online School Counseling Program follows the same curriculum as the traditional program, and also infuses mental health, multiculturalism, and consideration for deaf/hard of hearing students with additional special needs throughout its curricula and fieldwork experiences. There is one important difference. We give credit to our students for the professional experiences they bring to us and thus require two fieldwork experiences rather than the three the full-time students take.
The 2014 - 2017 Summers & Online Option is a 64 graduate hour program that results in a Masters of Arts degree in school counseling.  The program requires that students attend three summers of course work at Gallaudet University, and 6 semesters of online coursework, for a total of 3 years in the program. In fall 2016 they will complete a clinical practicum and in spring 2017, they will complete a clinical internship. Students will graduate in May 2017. The recommended sequence of courses and time frame for completing the program can be accessed through the Gallaudet University Department of Counseling website and is also included below.
It is important to note that students in the 2017 class are also completing the Deaf and Hard of Hearing Infants, Toddlers, and their Families: Collaboration and Leadership Program Interdisciplinary Graduate Certificate. This certificate gives them skills for working with deaf and hard of hearing children birth through age three and with their families. This certificate is an additional 18 credits.
For more information about the Summers & Online School Counseling Program contact the director, Dr. Linda Lytle at linda.lytle@gallaudet.edu.
School Counseling Program of Studies – Full Time
	
	Credits
	Totals

	FIRST SEMESTER (Fall 2013)
	
	

	COU
712
Orientation to the Profession of School Counseling
	3
	

	COU
717
Lifespan Development
	3
	

	COU
721
Foundations in Helping Skills
	4
	

	COU   730   Social & Cultural Diversity Foundations & Multicultural Counseling
	3
	

	COU
732
Theories and Approaches in Counseling & Therapy
	3
	16

	SECOND SEMESTER (Spring 2014)
	
	

	COU
720    Intro to Research
	3
	

	COU
709    Culture, Identity, and American Deaf Community
	3
	

	COU   740
Practicum in School Counseling
	4
	

	COU
731    SIMSOC:  Simulated Society
	1
	

	COU   751
Group Counseling with Deaf Students in Schools
	4
	

	COU  714     Emotional and Behavioral Disorders Across the Lifespan        

                         Lifespan (4)


	4
	19

	THIRD SEMESTER
	
	

	COU
702
Play Therapy
	3
	

	COU
703
Substance Abuse Prevention for Children & Youth
	3
	

	COU   765    Crisis and Trauma Counseling
	3
	

	COU
716
Psychopharmacology for Counselors
	1
	

	HLS
707
Introduction to Audiology
	3
	13

	FOURTH SEMESTER 
	
	

	COU
715
Family Therapy
	3
	

	COU
734
Lifestyles and Career Development
	3
	

	COU
737
Organization and Administration of School Guidance Programs


	3
	

	COU
741
Internship I in School Counseling
	4
	

	COU
748
Principles of Assessment in Counseling


	3
	    16

	FIFTH SEMESTER
	
	

	COU
790
Internship II in School Counseling
	12
	12 

72

	Total credit hours required for program completion 
	
	76


Summers & Online  SEQ CHAPTER \h \r 1School Counseling Program of Studies
	Semester and Courses

	Credits
	Totals

	Summer 2014
	
	

	COU 721        Foundations of Helping Skills 

	4
	

	COU 730        Social and Cultural Diversity Foundations and

                         Multicultural Counseling 
	3
	

	COU 732      Theories & Approaches in Counseling & Psychotherapy
	3
	

	COU 712        Orientation to the Profession of School Counseling 
	3
	13

	Fall 2014
	
	

	OL COU 717  
Lifespan Development 
	3
	3

	Spring 2015
	
	

	OL EDF 720   
Introduction to Research in Counseling 
	3
	3

	Summer 2015
	
	

	COU 795         Emotional & Behavioral Disorders Across the Lifespan 
	4
	

	COU 751       School Based Group Counseling
	4
	

	COU 748       Principles of Assessment in Counseling
	3
	

	COU 716      Psychopharmacology for Counselors
	1
	12

	Fall 2015
	
	

	OL COU 734   Lifestyles and Career Counseling
	3
	3

	QUALIFYING EXAMINATION in NOVEMBER
	
	

	Spring 2016
	
	

	COU 731             SimSoc
	1
	

	OL COU 795
     Crisis Counseling in the Schools
	2
	

	OL COU 703       Substance Abuse Prevention for Children & Youth
	3
	6

	Summer 2016
	
	

	COU 702
Play Therapy 
	3
	

	COU 737         Organization & Administration of School Guidance Programs     
	3
	

	COU 715        Family Therapy
	3
	9

	Fall 2016
	
	

	COU 740        Practicum in School Counseling (100 hours)
	3
	3

	Spring 2017
	
	

	COU 790        Internship in School Counseling (600 hours)
	12
	12

	M.A. in School Counseling awarded May 2017

	
	64


Organization of Practicum and Internship
Counseling trainees engage in 2 or 3 different levels of fieldwork experience in an educational setting with deaf and hard of hearing students.  All site selections and application processes are overseen by the Program Director.   To ensure that trainees receive exposure and experience to the full range of the K-12 school counseling settings, by the completion of all the fieldwork experiences (Practicum, Internship I, Internship II), trainees are expected to have worked with students from at least 2 of the following school aged populations:  Elementary, Middle School, High School.  Furthermore, in line with the department’s revised mission and objectives (Fall, 2006) to prepare our trainees to meet the changing needs of an increasingly culturally diverse deaf/hard of hearing population, by the completion of the fieldwork experiences, trainees will have worked with culturally diverse students/families in at least 40-50% of their cases. 
Students in the full-time program typically start their fieldwork experience in the second semester with Practicum.  This is the beginning level of fieldwork experience and introduces students to the basic roles and duties of a professional school counselor. This first semester of fieldwork is two days a week in an educational setting with deaf and hard of hearing students in the local Washington DC-VA-MD metropolitan area (or in your home areas for the Summers & Online students).   Practicum requires a minimum of 150 total clock hours for full-time students and 100 hours for Summers & Online students. At least 40-60 hours must be direct client (student/family) contact.
Practicum II is the first fieldwork experience for students in the Summers & Online School Counseling Program and typically takes place in the fourth semester of the student’s program. It often, but not always, takes place in the student’s home school (place of employment). The goal of this fieldwork experience is to introduce students to the basic roles and duties of the school counselor. Practicum II is a one day a week placement that requires a minimum of 100 total clock hours of which at least 40-60 hours must be direct client (student/family) contact.
Internship I is the intermediate level fieldwork experience that typically takes place in the fall of the student’s second year in the program, and is often a continuation in the same educational setting that the student begins at for Practicum.   By this time, the counselor trainee is expected to be more comfortable in their professional role, more familiar with their school site, and able to take on more counseling responsibilities. Internship I is a two-day-a-week placement that requires a minimum of 200 total clock hours of which at least 60-80 hours must be direct client (student/family) contact. Internship I is not required for the Summers & Online students. 
Internship II is the most advanced fieldwork experience that spans a full semester, full-time, five days week at a placement that is typically outside of the Washington, DC area. Internship II is designed to allow students to gain experience in nearly all aspects of the counselor role and they are seen as fully contributing members of the educational setting to which they are assigned. During this final internship, students are required to obtain 600 total clock hours of which 240 of these hours are direct client (i.e. student, family) contact. Students are encouraged to carefully explore options and to seek educational settings that allow them to gain experience that fits with their career interests and goals. 
In summary, it is expected that full-time students will have a minimum of the following hours:





Total Clock Hrs.
Direct Contact Hrs.
*Practicum (2 days/wk):

 150 clock hours
40-60 client hours

*Internship I (2 days/wk):

 200 clock hours
60-80 client hours

Internship II (5 days/wk; full-time):  600 clock hours
240 client hours

*These placements typically total 240 clock hours each semester, as calculated by 16 hrs/wk x 15 wks.
Summers & Online students will have a minimum of the following hours:






Total Clock Hrs.
Direct Contact Hrs.
Practicum (1 day/wk):

 100 clock hours
40-60 client hours

Internship II (5 days/wk; full-time):  600 clock hours
240 client hours
Student Professional Liability Coverage
Gallaudet University carries professional liability insurance for students in training.  Students are encouraged to purchase additional student liability insurance through the American Counseling Association (ACA) or other insurance carriers.  These student policies can be obtained at a very reasonable rate.  It is particularly important that you purchase an individual policy if you will be completing training hours outside of the regular university semester dates.
Student Performance

It is understood that practicum and internship experiences are processes and that personal and professional growth is cumulative.  Trainees are expected to be open to their own self-exploration, to be willing to examine their counseling interaction and skill development, and to be open to the process of supervision. Integration of theoretical knowledge and practical experience is expected. Nevertheless, sometimes trainees do not progress through training as expected and desired.

If student performance is of concern, site supervisors are expected to immediately share these concerns with both the student and the faculty supervisor.  Faculty supervisors can then be very helpful in assisting the training process by, for example, changing the nature of the supervision process or increasing the amount of supervision.  
In addition there are occasions when ethical concerns are present. Effective performance of counseling duties, while adhering to professional ethics, is a part of the skill set trainees need to develop. Accordingly the Department sees it as part of their duty to assure that trainees have opportunities to openly discuss issues of ethical behavior and furthermore to ascertain that they have sufficient support to correct behavior which may be problematic.  Any concern about ethical behavior, difficulty with boundaries, and/or moral decision-making should be shared with the faculty supervisor immediately. The faculty supervisor and department faculty, in consultation with both student and site supervisor, will decide on action needed.
Remediation of professional performance deficiencies is a responsibility the Department takes seriously.  Additional coursework, personal psychotherapy, or changes of placement sometimes make a big difference and the trainee is often able to continue training successfully.  At other times, the faculty may determine that more serious action is needed and the Program Director may require a withdrawal of the trainee from their placement.  In other circumstances, it is possible the student will be asked to withdraw from the Program. The intent is always foremost to protect client welfare.  
Confidentiality and Ethics
Supervision is a confidential process, similar to the therapy process. Personal and confidential information will likely be shared among trainees during group supervision and between trainee and site and faculty supervisors during individual supervision.  It is the supervisor’s and student’s responsibility to adhere to the ACA code of ethics with regard to confidentiality. Information expressed by others (e.g., supervisors or peers in group supervision) should not be shared outside of supervision.  The supervisor/supervisee relationship has the same limits to confidentiality that exist in the therapy relationship and supervisors are obligated to break confidentiality to protect supervisees from harming themselves or others (e.g., clients). 

Professional Dress Code for Fieldwork
Students must follow a professional dress code.  The purpose is both to respect the people in the work settings and to represent a professional demeanor and attitude.  Clothing should be appropriately formal and conservative.  Tattoos must be completely covered (long sleeves, etc.).  Visible piercing, besides earrings, must be removed (tongue, facial, etc.)  Bare midriffs or other types of inappropriate body exposure are not acceptable.  Questions regarding dress code should be addressed to assigned faculty supervisors prior to beginning the fieldwork experiences.

Practicum/Internship Site Supervisor Guidelines

The Gallaudet University Department of Counseling sees our Site Supervisors as vital components of our training program and as partners in the development of professional counselors working with deaf and hard-of-hearing individuals and their families. You, your skills, and your knowledge, are highly valued.  We also recognize that you are taking on considerable professional responsibility in agreeing to supervise our students for you are responsible for their work.  To honor and assist in this important supervisory role, we offer this guideline.
As a Practicum/Internship Site Supervisor, I agree to:

1.  Provide appropriate physical work space, private office space for client 
sessions, telephone/videophone, internet hook-up, and supplies.
2.  Provide orientation to the school operating procedures, policies, goals, and 
employees.

3.  Provide a full range of school counselor experiences.

4.  Allow trainees to review student files, under supervision if necessary.
5.  Identify an appropriately trained, licensed, and certified individual to provide supervision.  This individual ideally has a Master’s or Doctoral degree in Counseling or related field and holds certification in their professional field. Supervisors should have a minimum of two years professional experience 
as a counselor, and preferably as a supervisor.

6. Provide a minimum of one hour a week one-on-one supervision and be 
available daily for consultation.
7. Provide certified ASL interpreters for deaf and hard-of-hearing trainees as needed for supervision, meetings, and training (if possible but if not, then the Department of Counseling will do what it can to facilitate arrangements for my site).

8.  Allow trainees to take part in school in-service and training opportunities.

10.  Allow trainees both time and technology to meet with their faculty supervisor.  For out of town internships, this means 1 hour weekly individual supervision by videophone/telephone and one and a half hours weekly group supervision using FUZE or other synchronous methods.
11.  Communicate with Gallaudet University faculty promptly if there is any concern about student performance or ethics.

12.  Either observe trainee’s work with clients a minimum of twice a semester, or allow the trainee’s faculty supervisor to do so. This observation may be live, through a one-way window, or on video.
13.  Allow video or audio tapes of client sessions (with client permission) to be reviewed by the faculty supervisor if requested. 
14.  Be mindful of the importance of formative evaluation of student performance as well as a summative evaluation.

15.
Complete the following Forms in a timely manner:


Supervision Agreement with Trainee Form

Fieldwork (Practicum/Internship) Contract


Supervisor Observation Form 

Trainee Evaluation Form - Mid-semester evaluation


Trainee Evaluation Form - Final evaluation


Verification/Signatures on Trainee Time logs (monthly and 
comprehensive)


Signature on Trainee Practicum/Internship Summary Forms

Site Supervisor Signature ____________________________

Date____________________________________________
 
Practicum/Internship Trainee Guidelines

As a counselor trainee from the Gallaudet University Department of Counseling you are entering a vital component of your training program. Practicum and internships are collaborative partnerships among your department and faculty, your school setting and site supervisor, and yourself.  As a trainee, you enter into a rich learning environment, and grow in ways that are truly remarkable. To honor and assist in this important trainee role, we offer this guideline.

As a Practicum/Internship Trainee, I agree to:

1.  Obtain student professional liability insurance.
2.  Maintain professional appearance, punctuality, and behavior. 
3.  Become aware of the school operating procedures, policies, goals, and employees.

4.  Participate in a full range of school counselor experiences appropriate to my level of 
development.

5.  Review student files and keep entries up to date.

6.  Participate in a minimum of one hour a week one-on-one supervision with my site 
supervisor.
7.  Participate in a minimum of one and one half hour per week of group supervision conducted by my department faculty group supervisor.
8. Participate in school in-service and training opportunities.

9.  Attend weekly individual supervisory meetings with my assigned faculty supervisor.  For out-of-own internships, this means 1-hour weekly individual supervision on telephone or videophone and one and a half hours weekly group supervision using FUZE or other synchronous methods. 
10.  Communicate with Gallaudet University DoC faculty promptly if there is any concern about my performance or ethics.
11.  Make arrangements for my supervisor to observe my counseling sessions with clients a minimum of twice a semester. This observation may be through a one-way window, video, or live (in-room). Be sure I have obtained the appropriate informed consent releases.
12.  Make videos of client sessions (with client permission) to be reviewed by my faculty supervisor if requested. 
13.  Complete weekly progress notes on a minimum of 2 clients (individual or group) for the duration of the Practicum, Practicum II, and Internship I semesters.  These notes are given to my assigned faculty supervisor for review and evaluation purposes. 

15.  Complete time logs (monthly and comprehensive) for each semester of Practicum and Internship. 
16.  Complete Practicum Summary Form at the end of the semester of practicum.
17.  Complete Internship I and II Summary Forms at the end of internship periods. 

18.  Complete and provide faculty supervisor with weekly schedules of time spent 
(Practicum and Internships)
19.  There are many forms that need to be completed during training. Some of these forms and their deadlines will need to be given to my site supervisor. It is my responsibility at the beginning of each semester to ascertain these deadlines and provide the forms to my site supervisor. All of these original forms, once completed, need to be submitted to my faculty supervisor.  I will be certain to keep copies for myself and give copies to my site supervisor.

Fieldwork Information Form


Practicum Approval Form


Internship I Approval Form


Internship II Approval Form


Practicum I Summary Form
Internship I Summary Form

Internship II Summary Form


Supervision Agreement and Trainee Goals

Fieldwork Contracts for Practicum I, Internship I, Internship II 

Client Progress Notes


Group Counseling Progress Notes


Weekly Schedules of time spent


Observation form 

Trainee Evaluation Form - Mid-semester evaluation


Trainee Evaluation Form - Final evaluation


Teacher Evaluation of Counselor Trainee Form


Evaluation of Site Supervisor Form

Evaluation of Faculty Supervisor Form
Trainee Signature ______________________________Date_____________
Practicum/Internship Faculty Supervisor Guidelines

Practicum and internships are collaborative partnerships among schools, site supervisors, student trainees, the Gallaudet University Department of Counseling and the faculty supervisor.  The ultimate responsibility for training lies with the faculty supervisor. To honor and assist in this important supervisory role, we offer this guideline.

As a Practicum/Internship Faculty Supervisor, I agree to:

1.  Verify that the trainee is eligible to enter into the appropriate level of practicum and internship experience.

2.  Provide orientation, training, and on-going contact and consultation to site supervisor.
3.  Provide effective and timely feedback to trainees on their performance.
4.  Review all submitted forms and maintain student field experience file.
5. Provide a minimum of one hour a week one-on-one supervision and be available for consultation.  For out of town fieldwork, this means 1 hour weekly individual supervision on telephone or videophone.
 6. Provide a minimum of 90 minutes per week of group supervision. For out of town internships, this means weekly group supervision using FUZE or other synchronous technology.
7.  Communicate with student and site supervisor if there is any major concern regarding performance or ethical behavior or if any changes need to be made in structure or timing of practicum or internship.
8.  Observe trainee’s work with clients a minimum of twice a semester, or verify the site supervisor has done so. This observation may be through a one-way window, video, or live.

9.  Request and review video of client sessions (with client permission) as needed.
10.  Submit a grade for the student.
Faculty Supervisor Signature _________________________
Date____________________________________________

FORMS

 
GALLAUDET UNIVERSITY

Department of Counseling
School Counseling Program

Fieldwork (Practicum/Internship I and II) Information Form
Student Name:____________________  Practicum or Internship I / II
Semester/Yr:___________

Site Address:__________________________



 ___________________________



 ___________________________

Site Supervisor’s Name:_______________________

Site Supervisor’s E-Mail Addresses: ____________________________







____________________________

Site Supervisor’s phone/VP numbers: _________________________

Site Phone/VP/Fax numbers: _________________________





     _________________________

________________________
Student’s Mailing address:_____________________________





  _____________________________

Student’s Personal email address: ____________________

Student’s phone number contact: ______________________________

GALLAUDET UNIVERSITY

Department of Counseling
School Counseling Program

Practicum Approval Form

This form should be completed after first semester mid-term grades are available.

Name of student: ________________________________________

Projected date to begin practicum: ____________________________

Mid-semester grades (these courses are prerequisites for practicum with passing grade > “B“, FHS and Multicultural grades must be > “B”):

Foundations of Helping Skills: _______ 
Orientation to School/MH Counseling: ____

Theories and Approaches:  __________
Lifespan Development: __________

Multicultural Foundations: ___________





GU-ASLPI rating: ________________(required > 2+)
Pre-practicum requirements NOT completed (if any):

Previous Fieldwork Experience (if any):
Description of experience

Where


Supervisor

Special interests and population desired in practicum? 

Your strengths/weaknesses as applied to practicum:  

Preliminary personal goals for your practicum assignment:  

Recommendations:

Faculty Advisor: ___________________________________ 

Program Director: __________________________________ 

Approved for practicum: __________________________________

Beginning and End Dates of practicum: ______________________
Practicum site: _________________________________________

Practicum supervisor: ____________________________________

Highest degree and field: _________________________________

Certifications/training in supervision (please list) _______________

______________________________________________________

License: ______________________________________________

Telephone/videophone: ________________________________

Fax number: ___________________________________________

Email: ________________________________________________

GALLAUDET UNIVERSITY

Department of Counseling
School Counseling Program

Internship I Approval Form

This form should be completed after second semester mid-term grades are available.

Name of student: ________________________________________

Projected date to begin Internship I: ____________________________

Mid-semester grades (these courses are prerequisites for practicum):

Practicum 740 ________ (required “B“ or above)

School Based Group Counseling: _______ (required “B” or above)

Pre-Internship I requirements NOT completed:

Previous Experience
Description of experience

Where


Supervisor

Additional areas of interest in counseling training and/or population(s) desired in Internship I 

What areas of professional counselor competencies and personal competencies have you grown the most in during your Practicum? What areas do you desire to address in Internship I?
Preliminary Goals/Objectives for Internship I:  

________________________________________________________________
Recommendations:


Faculty Instructor, Practicum: ____________________________
Faculty Advisor: ___________________________________ 

Program Director: __________________________________ 

Approved for Internship I: __________________________________

Projected Start Date of Internship I: ______________________________________

Internship I Site: _________________________________________

Internship I Site Supervisor: ____________________________________

Highest degree and field: _________________________________

Certifications/training in supervision (please list) _______________

License (if applicable): ______________________________________________

Telephone/videophone: ________________________________

Fax number: ___________________________________________

Email: ________________________________________________

 SEQ CHAPTER \h \r 1GALLAUDET UNIVERSITY

Department of Counseling

School Counseling Program
Internship II Approval Form
This form must be completed as soon as students have negotiated an internship with an appropriate site (at least two weeks prior to the completion of the semester preceding the internship).

Name of student:_______________________________                                            
Projected date of graduation: _____________________                              
Pre-Internship II Requirements:

______ Internship I or Practicum II Grade (required > “B”)  
 ______ Qualifying Exam Pass (> 75% in each course area)
______GU ASL-PI Rating of > 3
______Passing Grade (> “B“) in ALL Required Program Courses 
Pre-internship II requirements not completed: (List any which need to be completed)
Name of proposed Internship II site:   __________________________________

Site Address: _____________________________________________________



_____________________________________________________                                                          
Site supervisor's name:    ___________________________________________
Job title: _______________________________

Highest degree and field: __________________
Certifications/training in supervision (please list) _______________

License:________________________________ 
Telephone/videophone:___________________________

Fax:_________________________________
Email:________________________________           
Contact person (if other than site supervisor):
   Name:_______________________________________

   Address: _____________________________________


       _____________________________________

       _____________________________________
  Telephone/videophone:____________________________




_____________________________
   Fax: _______________________________________
   Email: _____________________________________    
Relevance of proposed internship to objectives, activities and professional growth during previous fieldwork:

Initial Internship II Goals:

Dates of Internship II

Beginning:________________________________
                               

Ending: __________________________________

                               

Approvals

Academic Advisor:              

_________Date:


               

Program Director:                   

_________Date:  

_____           
GALLAUDET UNIVERSITY

Department of Counseling

School Counseling Program
Practicum Summary Form
Student:___________________     ID#_____________

Practicum Period (mo/day/yr) Start Date:________End Date: _________

Practicum Site Name and Address:


________________________________________


________________________________________


________________________________________

Practicum Site Supervisor/Title/License if applicable


___________________________

Practicum Site Supervisor Contact Information (phone/vp/email)

____________;  _______________;  _____________; _____________

Summary (general)  List of Practicum Activities/Duties/Tasks:

Total Number of Practicum Hours:_______

Total Number of Direct Client Contact Hours:_______

Student Signature and Date: ___________________________

Site Supervisor Signature and Date:_______________________

Faculty Supervisor Signature and Date:______________________

GALLAUDET UNIVERSITY

Department of Counseling

School Counseling Program
Internship I Summary Form
Student:___________________     ID#_____________

Internship I Period (mo/day/yr) Start Date:________End Date: ________
Internship I Site Name and Address:


________________________________________


________________________________________


________________________________________

Internship I Site Supervisor/Title/License if applicable


___________________________

Internship I Site Supervisor Contact Information (phone/vp/email)

____________;  _______________;  _____________; _____________

Summary (general)  List of Internship I Activities/Duties/Tasks:

Total Number of Internship I Hours:_______

Total Number of Direct Client Contact Hours:_______

Student Signature and Date: ___________________________

Site Supervisor Signature and Date:_______________________

Faculty Supervisor Signature and Date:______________________

GALLAUDET UNIVERSITY

Department of Counseling

School Counseling Program
Internship II Summary Form

Student:___________________     ID#_____________

Internship II Period (mo/day/yr) Start Date:________End Date: _______
Internship II Site Name and Address:


________________________________________


________________________________________


________________________________________

Site Supervisor/Title/License if applicable

______________________________

Site Supervisor Contact Information (phone/vp/email)

____________;  _______________;  _____________; _____________

Summary (general)  List of Internship II Activities/Duties/Tasks:

Total Number of Internship II Hours:_______

Total Number of Direct Client Contact Hours:_______

Student Signature and Date: _______________________________

Site Supervisor Signature and Date:__________________________

Faculty Supervisor Signature and Date:________________________

GALLAUDET UNIVERSITY

 SEQ CHAPTER \h \r 1Department of Counseling
School Counseling Program
SUPERVISION AGREEMENT

Supervisor:       __________________

(name)   

Supervisee: _____________________            

(name)




Internship/Practicum Site: _____________________
The purpose of this form is to acquaint you and your supervisor, to describe the supervision process, to involve you in structuring your supervision experience, and to give you the opportunity to ask any questions you may have regarding supervision.

Period of Supervision
The period of supervision will be from  _          (month/yr) to   ____  (month/year)
Supervisor’s Professional Disclosure Statement
[Insert a brief statement about his or her credentials (i.e., degree, certification, and license) and position within the agency.  Include previous supervision experience with practicum/interns].

Supervision Process
Supervision is an interactive process intended to monitor the quality of student (client) care, to improve clinical skills, and to facilitate professional and personal growth. You can expect to receive timely verbal and written feedback on your counseling interventions and to have a supportive environment in which to discuss client-related concerns and the development of your clinical skills. You will be expected to participate actively in the supervision process, to arrive on time and be prepared for each session, and to complete all required written work in a timely manner.

Supervision is different from therapy, but like therapy, supervision involves benefits and risks. Possible benefits to you include an improvement of your case conceptualization and intervention skills and an increased sense of professional identity. Some possible risks to you include discomfort arising from close scrutiny of your knowledge and skills.
A typical supervision session may include 
[Insert a brief description of the expectations of supervision.  You need to develop this with your supervisor.]
Practical Concerns
We will meet weekly for one-hour individual supervision sessions.
 [Insert additional practical and/or logistical issues, such as, what to do if you need supervision but your supervisor isn’t in the office or how often you will provide your paperwork for review.]
Evaluation and Due Process
Your supervisor will provide you with ongoing written and verbal feedback throughout the period of your training. Formal written evaluations will be conducted twice each semester – once at the mid point and again at the end of the semester. The supervisor will use the evaluation forms provided by the Department of Counseling. Please read these in advance so that you may become familiar with the areas addressed in the evaluation.

If at any time you are dissatisfied with your supervision or the evaluating process, please discuss this with your field supervisor. If we are unable to resolve your concerns, you should discuss your concerns with your faculty supervisor.

Legal/Ethical Issues
You must inform each client of your trainee status and provide them with the name of your supervisor. All documents and reports must also indicate your trainee position.

[Discuss with your supervisor and insert here any additional legal policies specific to your agency, such as, how clinical emergencies are handled or who must be on-site while you are with a client.  Make sure to develop this section with your supervisor.]
Supervision is not intended as personal counseling or therapy for you.  You are strongly encouraged to seek counseling or therapy if any personal concerns arise.  Furthermore, the content of the supervision sessions and evaluations of your development and progress may be shared with
[insert names/positions of other people within the agency who the supervisor may talk to about the content of your supervision and evaluations],
and faculty from the Department of Counseling.  Information from your supervision may also be disclosed to appropriate parties if treatment of a client violates the legal or ethical standards set forth by the American Counseling Association (ACA),
[insert other applicable organizations, e.g., APA or NASW, depending on your site], 

and all laws of
[Insert laws related to your state.]
governing our practice.  

Statement of Agreement
I have read, understand and agree to the information contained in this document.

Supervisee Signature




                  Date

                                                                       
           _____________________
Site Supervisor Signature




     
       Date


Department of Counseling

Gallaudet University
School Counseling Program

Fieldwork Contract

NOTE; This contract is used for mid-semester evaluation of student performance in Practicum, Practicum II, and Internship I. See page 37 for information on the process.
Name: ___________________________________________

School Site:_______________________________________

Description of your personal strengths:

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

Areas of Counseling Competency (awareness, knowledge, specific skills)

that need to be strengthened:

_______________________________________________
_______________________________________________
_______________________________________________

_______________________________________________

On a separate page, identify at least 3 to 5 specific objectives, the ways in which you will achieve them, and how you will evaluate your progress with each.  Be sure your contract is signed by yourself and your site supervisor and dated. AT LEAST, 1 goal must be diversity related and/or address a culture-specific population. See next page for sample contract.
SAMPLE FIELDWORK CONTRACT

	Goals
	Method
	Evaluation

	1. Write age-and developmentally appropriate IEP counseling goals
	1a. Review student files and their prior IEP Counseling goals for appropriate examples
1b. Identify, critically reflect, discuss, and evaluate goals with Site Supervisor assistance.
1c.  Identify and develop IEP goals on own without supervisor assistance.
	Site Supervisor review and feedback. 


	2. Build trust and effective collaborative relationships with students’ parents
	2a. Maintain periodic contact with students’ parents to keep them informed of their child’s general progress in counseling
2b.  Have at least 1 face-to-face parent meeting in the semester, or connect through videophone or phone conference 
	2a,b. Site Supervisor and Parent feedback; formal written evaluations of counselor trainee’s performance.

	3. Begin to apply counseling theory(ies) in formulating clinical impressions/hypotheses relative to client cases
	3a.  Brainstorm potential counseling theories that may be relevant to cases
3b. With Site supervisor support, critically review and narrow down above list to the theoretical orientation (or combination) that appears most fitting to client situations
3c.  Do formal write up with clinical hypotheses/ impressions that apply the selected theoretical orientations with supportive evidence from clients’ present/past histories.  
	3 a,b,c.  Site and Faculty supervisor review and feedback – discussion and review of written write up.


	4.  Deepen my client’s understanding of his/her cultural identity development and its impact on his/her social relationships 

(Diversity related objective)
	4a.  In individual counseling will work with client to explore and develop their cultural story;

4b. With client will do select readings and videos that address related topics to client’s cultural background and histories.

4c. With client will help to start construction of a Cultural Identity Time Ball and journaling. 
	4. Site and Faculty supervisor and peer group discussion and feedback


 GALLAUDET UNIVERSITY

Department of Counseling

School Counseling Program
Mid-Semester Contract Review

The Process:  The Site Supervisor in collaboration with the counseling student trainee will review, assess, and evaluate the progress made on the identified goals/objectives stated in the student trainee’s contract developed in the first few weeks of the fieldwork semester.  The following questions, and any other additional issues or concerns are to be addressed for each stated goal of the student’s fieldwork contract.  After the review, the counseling student trainee will be responsible to write up a summary report of the feedback received, and issues discussed with his/her site supervisor, along with specific action plans to address these areas.  In addition, a revised contract that reflects any changes decided upon from the review meeting, is to be attached to the summary report.  The student is then to show this document to his/her site supervisor and the site supervisor needs to approve the report, action plans and sign off on both summary report and revised contract.  All final and original documents are submitted to the faculty supervisor to be filed in the student’s fieldwork records.

At the end of the semester as part of the final evaluation, the revised contract goals will be reviewed and assessed again.  

For each stated contract goal, address the following:

1.  What specific school counseling dispositions and proficiencies (skills) has the student developed with regard to the achievement of the stated goal?

2.  What specific school counseling dispositions and proficiencies (skills) still need to be developed with regard to the achievement of the stated goal?

3.  Identify an action plan with specific steps and timeframe to address needs identified in #2.
	Trainee:

	Semester:


School Counseling Individual Session Notes

Client Initials or ID#:

Date:

Session number:

General Summary

How did the session open?

What general issues/topics were discussed?

How did the session close?

Process:

What was client’s presenting issues/problems/concerns? Specify significant details.
Describe client’s mood, affect, behavior—stable, different/same as previous session?  How do you understand your client’s presentation?
What was your own mood, affect, behavior in the session?
What underlying issues were you aware of?

What were the client’s reactions to you and your comments/interactions?

What were your reactions to client’s comments/reactions?

How do you understand this client after this session? Think of behavior, thought 
processes, and feelings.   Are there any connections to client’s patterns of behavior, thought, emotion from his/her history and/or previous counseling sessions? 
What did you learn from this session? This could be about the client, about yourself, about the process of counseling, or just about anything. Be introspective in your answer.

What will your focus be for the next session?

	Trainee:

	Semester:


School Based Group Counseling Session Notes

Group Members (Name Initials):
Date:

Session number:

Group Facilitators/Leaders:

Type of Group:

Group Content:

-describe specific topics or issues that were addressed 

-describe opening and closing of session
-describe any particular exchanges and/or interactions between and among group members and leaders that you felt to be most significant
Group Process:

Describe group members’ affect throughout session- note any particular changes?

What was your affect?

Comment on communication dynamics among members (including leaders) throughout the session and note any interactions that were of particular significance to the group’s process

What underlying issues were you aware of at any point during the group session?

Any particular reactions/responses from group members to you or your co-leader(s) comments/interactions?

What were your reactions to group members’ comments/reactions?

How do you understand the group’s process after this session? Think of behavior, thought processes, and feelings.

What did you learn from this session? This could be about the group members, about yourself and/or your co-leader(s), about the process of group counseling, or just about anything. Be introspective in your answer.

What will your focus be for the next group session?
Department of Counseling, Gallaudet University

Rubric

Colleague Evaluation of

Presentation by Counseling Student

TOPIC_____________________________PRESENTER_________________________
DATE OF PRESENTATION___________RESPONSIBILITY__________________________






(teacher, parent, counselor, psychologist, social work etc)

Cannot Respond (0)               Definitely No (1)  (2)  (3)  (4)         Definitely Yes (5)
Please circle one number for each question

1. The lecture appeared to be carefully and thoroughly planned.

0

1

2

3

4

5

2. The time during the presentation was used effectively.

0

1

2

3

4

5

3. The student exhibited a through understanding of the material of the presentation.

0

1

2

3

4

5

4. The intern used power point slides and /or audiovisual equipment effectively.

0

1

2

3

4

5

5. The student stayed on task and /or content during the time of presentation.

0

1

2

3

4

5

6. Questions by and participation of participants was encouraged.

0

1

2

3

4

5

7. The student was able to communicate the content of the presentation effectively.

0

1

2

3

4

5

8. If I had an opportunity, I would attend another presentation by the student.

0

1

2

3

4

5

Gallaudet University Department of Counseling

School Counseling Program

MONTHLY TIME LOG
 FORMCHECKBOX 
 Practicum   FORMCHECKBOX 
 Internship I  FORMCHECKBOX 
 Internship II (check one)

SEMESTER:  ____________       MONTH:  _______________      YEAR:  _____________

Name of Student: _________________________        
    Site:  ______________________

	
	Week 1
	Week 2
	Week 3
	Week 4
	Week 5
	Monthly TOTAL

	DATES:

	
	
	
	
	
	

	TOTAL CLOCK HOURS 
	
	
	
	
	
	


	Direct Contact
	Week 1
	Week 2
	Week 3
	Week 4
	Week 5
	Monthly TOTAL

	Group Work, guidance groups,
psycho-educational 
	
	
	
	
	
	

	Individual counseling
	
	
	
	
	
	

	Transition and career counseling
	
	
	
	
	
	

	Parent education &
Family counseling
	
	
	
	
	
	

	Meetings specific to client  (IEP, parent-teacher, dorm, community, etc.)
	
	
	
	
	
	

	Consultation specific to client 
	
	
	
	
	
	

	Assessment related activities
	
	
	
	
	
	

	Crisis intervention

__ school wide

__ individual student
	
	
	
	
	
	

	Specific observations of client(s) in school, home, community
	
	
	
	
	
	

	Other (specify):
	
	
	
	
	
	

	TOTAL

  (Direct Contact)
	
	
	
	
	
	


	Indirect Contact
	Week 1
	Week 2
	Week 3
	Week 4
	Week 5
	Monthly TOTAL

	Consultation – general issues, non-specific students 
	
	
	
	
	
	

	General observations
	
	
	
	
	
	

	Progress notes, reports, paperwork, file reviews
	
	
	
	
	
	

	Planning time
	
	
	
	
	
	

	Non-clinical school meetings (e.g.faculty)
	
	
	
	
	
	

	Professional development/training
	
	
	
	
	
	

	Community outreach & education
	
	
	
	
	
	

	School wide events & activities
	
	
	
	
	
	

	Other (specify):

	
	
	
	
	
	

	TOTAL

(Indirect Contact)
	
	
	
	
	
	

	
	
	
	
	
	
	

	Supervision
	Week 1
	Week 2
	Week 3
	Week 4
	Week 5
	Monthly TOTAL

	Individual - Faculty
	
	
	
	
	
	

	Individual - Site
	
	
	
	
	
	

	Group - Faculty
	
	
	
	
	
	

	Case Conference & Staffings - Site
	
	
	
	
	
	

	TOTAL (Supervision)
	
	
	
	
	
	


Student’s Signature:  







Date:  




Site Supervisor’s Signature:  






Date:  




Faculty Supervisor’s Signature:  





Date: 




# NEW Individual Clients:  

     # NEW Groups:  

  # NEW Families:  


# Total Individual Clients:  

     Total # Groups:  

  Total # Families:  

Number of Clients:  Race/Ethnicity (identify only new additions to caseload)













(Circle all that apply)    0-5    
Elementary      Middle School     
High School     
GALLAUDET UNIVERSITY
Department of Counseling

School Counseling Program

COMPREHENSIVE TIME LOG

 FORMCHECKBOX 
 Practicum   FORMCHECKBOX 
 Internship I   FORMCHECKBOX 
 Internship II (check one)
SEMESTER:  



   


YEAR:  




Name of Student: _________________________         Site:  ___________________________
	
	Month 1
	Month 2
	Month 3
	Month 4
	Month 5
	 TOTAL

	DATES:

	
	
	
	
	
	

	TOTAL CLOCK HOURS 
	
	
	
	
	
	


	Direct Contact
	Month 1
	Month 2
	Month 3
	Month 4
	Month 5
	TOTAL 



	Group work: guidance groups, psycho-educational groups
	
	
	
	
	
	

	Individual counseling

	
	
	
	
	
	

	Transition and career counseling
	
	
	
	
	
	

	Parent education &
family counseling
	
	
	
	
	
	

	 Meetings specific to client  (IEP, parent-teacher, dorm, community, etc.)
	
	
	
	
	
	

	Consultation specific to client 
	
	
	
	
	
	

	Assessment related activities


	
	
	
	
	
	

	Crisis intervention

__ school wide

__ individual student


	
	
	
	
	
	

	Specific observations of client(s) in school, home, community


	
	
	
	
	
	

	Other (specify):

	
	
	
	
	
	

	TOTAL

(Direct Contact)

	
	
	
	
	
	


	Indirect Contact
	Month 1
	Month 2
	Month 3
	Month 4
	Month 5
	TOTAL



	Consultation – general issues, non-specific students 
	
	
	
	
	
	

	General Observations
	
	
	
	
	
	

	Progress notes, reports, paperwork, file reviews
	
	
	
	
	
	

	Planning time
	
	
	
	
	
	

	Non-clinical school meetings (e.g. faculty)
	
	
	
	
	
	

	Professional development/training
	
	
	
	
	
	

	Community outreach & education
	
	
	
	
	
	

	School wide events & activities
	
	
	
	
	
	

	Other:
	
	
	
	
	
	

	TOTAL

(Indirect Contact)
	
	
	
	
	
	

	
	
	
	
	
	
	

	Supervision
	Month 1
	Month 2
	Month 3
	Month 4
	Month 5
	TOTAL



	Individual- Faculty
	
	
	
	
	
	

	Individual- Site
	
	
	
	
	
	

	Group- Faculty
	
	
	
	
	
	

	Case Conference & Staffings- Site
	
	
	
	
	
	

	TOTAL 
(Supervision)
	
	
	
	
	
	


Student’s Signature:  







Date:  




Site Supervisor’s Signature:  






Date:  




Faculty Supervisor’s Signature:  





Date: 




# Total Individual Clients:  

     Total # Groups:  

     Total # Families:  


Number of Clients Identified by Race/Ethnicity: 
(Circle levels that apply)    0-5    
Elementary      Middle School     
High School     
Gallaudet University Department of Counseling

Supervisor Observation Form
School Counseling Program
Observation of trainees counseling skills is an important component of training and the Department requires this be completed at a minimum of twice a semester.  This requirement can be met in either of two ways:  direct observation, with the supervisor in the room or observing through a one way window, or observation of a videotaped session.  

□Please check this box if sessions are routinely or often observed and select 2 sessions to comment on.

This form confirms that trainee _____________________, was observed on the following dates:

______________________

______________________

Additional dates 

______________________

______________________

Observation 1: 

Type of session (circle one):

individual   group
family
   IEP      ITP     Other: specify___________________
 Comments:

Observation 2: 

Type of session (circle one):

individual   group
family
   IEP      ITP     Other: specify___________________
Comments:

Meeting with Faculty Supervisor, Site Supervisor and Trainee:

Date: ____________     

General Agenda & Comments:

Date: ____________

General Agenda and Comments:

Signature of Trainee_______________________________  
Date_______
Signature of (Site/Faculty) Supervisor__________________ 
Date_______

Signature of Faculty Supervisor______________________  Date_______

Additional Site Observation Activities:

Date:________  Supervisor Signature___________________________________
Activity:___________________________________________________________
Comments:

Date:________  Supervisor Signature___________________________________
Activity:___________________________________________________________
Comments:

Date:________  Supervisor Signature___________________________________
Activity:___________________________________________________________
Comments:

Date:________  Supervisor Signature___________________________________
Activity:___________________________________________________________
Comments:
Additional Observations: 
Observation #_______

Type of session (circle one):

individual   group
family
   IEP      ITP     Other: specify___________________
Date: _________

Comments:

Observation #_______
Type of session (circle one):

individual   group
family
   IEP      ITP     Other: specify___________________
Date:_________

Comments:

GALLAUDET UNIVERSITY
Department of Counseling

School Counseling Program

Practicum 
Counselor Trainee Final Evaluation by Site Supervisor Form

Counselor Trainee:____________________________Semester/Year:____________

Name of Site Supervisor: ___________________________________________________________________
Name of Practicum Site: ____________________________________________________________________
Date of final evaluation: _____________________
Evaluations are an ongoing process that follows a student-trainee throughout their fieldwork experiences and allows for students and supervisors to identify areas of strengths and weaknesses in the student’s professional development.  Both site supervisor and student are to complete the following items with regard to where the student is functioning toward the end of the student’s fieldwork experience at the end-of-semester.  Ratings shall be reviewed together by supervisor and student before the evaluation is submitted to the faculty supervisor. A minimum overall score of “2” or above is required to continue into the 3rd semester.
Scale:

Not seen
Minimal
Satisfactory
  Good
       Very Good    

      
      0---------------1-------------------2--------------3---------------4

Use “N/A” to designate items that do not apply at this time or at this site.

COUNSELING SKILLS
	Student

Self-Evaluation
	Supervisor

Final Evaluation

	Self-Awareness/Knowledge/Skills


	
	
	Trainee is able to establish positive rapport and trust with students

	
	
	Trainee demonstrates basic listening skills with students

	
	
	Trainee demonstrates basic probing skills with students

	
	
	Trainee demonstrates basic reflecting skills with students

	
	
	Trainee demonstrates basic paraphrasing skills with students

	
	
	Trainee demonstrates empathy and respect for students

	
	
	Trainee demonstrates recognition and respect for student’s cultural identity(ies), worldview, value orientation.

	
	
	Trainee is able to establish a productive working relationship with students

	
	
	Trainee demonstrates the expressive and receptive sign language skills to communicate effectively with students in their preferred communication modalities

	
	
	Trainee understands the psychological and social implications and needs of deaf/hard of hearing children and adolescents.

	
	
	Trainee is able to consider and discuss the value of various counseling theories

	
	
	Trainee is able to focus on specific student behaviors/issues

	
	
	Trainee is able to recognize the impact of the counselor behavior on student

	
	
	Trainee has a beginning awareness and understanding of his/her own cultural identity(ies), the values s/he holds about human behavior, his/her standard for judging normality and abnormality, and how this can impact the counseling relationship and process with his/her student.

	
	
	Trainee demonstrates beginning ability in appropriate record keeping and clinical documentation writing- e.g. progress notes, IEP and/or IEP goal writing, etc.

	
	
	Trainee is able to develop basic counseling goals and intervention plan 

	
	
	Trainee can begin to differentiate between content and process in the counseling session

	
	
	Trainee demonstrates progress in helping students reach formulated goals 

	
	
	Trainee recognizes transference and countertransference reactions

	
	
	Trainee is perceptive to student cues

	
	
	Trainee demonstrates ability to organize case material 

	
	
	Trainee demonstrates ability to deliver a case presentation that includes: client referral information, presenting problems/issues, background histories, and general assessment information. 

	
	
	Trainee demonstrates basic understanding and interpretation of psychoeducational assessment data 

	
	
	Trainee demonstrates ability to terminate short and long term therapeutic relationships 


Comments on trainee’s counseling skill set and behavior: 

ETHICS

	Student

Self 

Evaluation
	Supervisor Final

Evaluation
	Awareness/Knowledge/Skills

	
	
	Trainee demonstrates beginning awareness, understanding, and consciousness of ACA and ASCA ethical standards with particular attention to issues that pose unique challenges in a school setting- e.g. confidentiality and its exceptions, informed consent, etc.

	
	
	Trainee demonstrates willingness to explore ethical issues/problems with supervisor and peers

	
	
	Trainee demonstrates ethical decisions and ethical behavior

	
	
	Trainee demonstrates beginning awareness of multi-cultural ethical issues with culturally diverse students and their families

	
	
	Trainee demonstrates beginning awareness and sensitivity to students with additional disabilities 


Comments on trainee’s ethical skills and behavior: 

SUPERVISON/ADMINISTRATION
	Student

Self Evaluation
	Supervisor Final 
Evaluation
	Awareness/Knowledge/Skills

	
	
	Trainee is able to follow school rules, policies and procedures

	
	
	Trainee exhibits appropriate dress and professional conduct

	
	
	Trainee is able to establish positive rapport with supervisors

	
	
	Trainee accepts feedback and constructive criticism from supervisors in a positive manner

	
	
	Trainee is able to evaluate and share strengths and personal challenges with supervisors

	
	
	Trainee is able to work collaboratively with supervisor to establish and evaluate his/her own professional goals

	
	
	Trainee establishes effective communication with supervisor – allowing for differences of opinions and resolution of differences when appropriate 

	
	
	Trainee demonstrates ability to complete paperwork (including intake forms, case progress notes, counseling intervention plans, IEP/ITP goals and reports, termination summaries) in a timely manner

	
	
	Trainee participates in department meetings, case conferences, IEP/ITP meetings, and other school counseling related meetings relevant to his/her fieldwork responsibilities.

	
	
	Trainee demonstrates initiative to familiarize him/herself with the various school personnel and departments, as well as outside community resources that provide significant support and assistance to the school, and specifically to the counseling services.

	
	
	Trainee demonstrates initiative to familiarize him/herself with the school and specifically the counseling department’s emergency/crisis protocol and procedures

	
	
	Trainee is able to terminate with supervisor


Comments on trainee’s experience with supervisor/supervision: 

What is the potential of this trainee?

What are the strengths and weaknesses of this trainee? 

Recommended Final Grade:  _______
Site Supervisor Signature:______________________________________ Date: _____
Trainee Signature:____________________________________________Date:______
Faculty Supervisor Signature: __________________________________ Date:______
GALLAUDET UNIVERSITY

Department of Counseling
School Counseling Program
Practicum II and Internship I 
Counselor Trainee Evaluation by Site Supervisor Form
Counselor Trainee:____________________________Semester/Year:____________

Name of Site Supervisor: ___________________________________________________________________
Name of Internship Site: ____________________________________________________________________
Date of final evaluation: _________________
Evaluations are an ongoing process that follows a student-trainee throughout their fieldwork experiences and allows for students and supervisors to identify areas of strengths and weaknesses in the student’s professional development.  Both site supervisor and student are to complete the following items with regard to where the student is functioning toward the end of the student’s fieldwork experience at the end-of-semester.  Ratings shall be reviewed together by supervisor and student before the evaluation is submitted to the faculty supervisor. A minimum overall score of “3” is required in order to proceed onto the full-time internship.
Scale:

Not seen
Minimal
Satisfactory
  Good
       Very Good    

      
      0---------------1-------------------2--------------3---------------4

Use “N/A” to designate items that do not apply at this time or at this site.

COUNSELING SKILLS

	Student

Self

Evaluation
	Supervisor 

Final

Evaluation
	Self-Awareness/Knowledge/Skills

	
	
	1) Trainee demonstrates positive rapport with students

	
	
	2) Trainee facilitates student self exploration

	
	
	3) Trainee communicates effectively with Deaf or hard of hearing students using the student’s preferred mode of communication 

	
	
	4) Trainee is increasingly able to confront and challenge client in a meaningful and helpful manner

	
	
	5) Trainee is able to present negative information or feedback to students in a facilitative manner

	
	
	6) Trainee is able to incorporate positive and negative affect in work with students 

	
	
	7) Trainee demonstrates ability to conduct and document intake interviews effectively and sufficiently.



	
	
	8) Trainee is able to consider and begin to develop appropriate and culturally relevant counseling goals and interventions. 

	
	
	9) Trainee demonstrates progress in helping students reach their formulated goals

	
	
	10) Trainee demonstrates beginning ability to effectively match the pace of their students, and shows good judgment in the timing of his/her interventions. 

	
	
	11) Trainee is readily able to differentiate between content and process in the counseling session

	
	
	12) Trainee is able to utilize the difference between content and process in the counseling session 

	
	
	13) Trainee readily recognizes transference and countertransference reactions

	
	
	14) Trainee is able to utilize transference and countertransference reactions

	
	
	15)  Trainee demonstrates beginning ability to establish and co-facilitate/facilitate psychoeducational groups.

	
	
	16)  Trainee demonstrates ability to organize case material

	
	
	17)  Trainee is able to write appropriate progress notes, IEP/ITP goals, and counseling plans. 

	
	
	18)  Trainee is able to apply counseling theory(ies) to formulate basic case conceptualization/hypotheses.

	
	
	19)  Trainee demonstrates ability to deliver a case presentation with the added components of basic case conceptualization, and analysis of counseling process.

	
	
	20)  Trainee is able to interpret and explain psychoeducational assessment data to student, student’s parents, and any other significant individuals to student.

	
	
	21)  Trainee demonstrates ability to terminate short and long term (i.e. semester or year) counseling relationships 

	
	
	22) Trainee demonstrates beginning awareness of his/her helping style, the limitations that s/he possesses and begins to anticipate the impact on students who are culturally different from him/herself.

	
	
	23) Trainee shows beginning awareness of non-traditional helping roles that can be helpful and meaningful to culturally diverse students and demonstrates a willingness to explore these roles as needed- e.g. consultant, advisor, advocate, facilitator of indigenous healing systems, etc.

	
	
	24) Trainee is increasingly aware and sensitive to his/her own cultural identity(ies), the values s/he holds about human behavior, his/her standard for judging normality and abnormality, and how this can impact the counseling relationship and process with his/her student.

	
	
	25) Trainee demonstrates beginning awareness of his /her own values and biases and how they may affect students who are culturally different from him/herself.

	
	
	26)  Trainee demonstrates beginning awareness of systemic barriers within the educational setting that may prevent some diverse students from full access and participation in school and use of support services as counseling.  

	
	
	27)  Trainee can begin to differentiate when individual, group, and systems interventions are most appropriate.

	
	
	28)  Trainee demonstrates beginning ability to adjust counseling interventions and modalities to be more consistent with lifestyles and cultural systems of students who are culturally different from him/herself.

	
	
	29)  Trainee is able to generate a moderate range of verbal (signed) and non-verbal responses.

	
	
	30)  Trainee is able to convey and receive verbal (signed) and non-verbal messages more accurately and appropriately.


Comments on trainee’s clinical skills and behavior: 

ETHICS

	Student

Self

Evaluation
	Supervisor

Final

Evaluation
	Awareness/Knowledge/Skills

	
	
	31)  Trainee demonstrates consistent awareness and understanding of ACA and ASCA ethical standards.

	
	
	32)  Trainee demonstrates initiative in discussing a wide range of ethical issues/problems with supervisor and peers.

	
	
	33)  Trainee demonstrates ethical decision-making and ethical behavior

	
	
	34)  Trainee demonstrates respect for, and sensitivity to multi-cultural ethical issues with students and their families. 

	
	
	35)  Trainee demonstrates respect for, and sensitivity to students with additional disabilities 


Comments on trainee’s ethical skills and behavior: 
SUPERVISON/ADMINISTRATION
	Student

Self

Evaluation
	Supervisor

Final
Evaluation
	Awareness/Knowledge/Skills

	
	
	36)  Trainee is able to establish a trusting relationship with supervisor

	
	
	37)  Trainee establishes effective communication with supervisor – allowing for differences of opinions and resolution of differences when appropriate 

	
	
	38)  Trainee demonstrates the ability to complete paperwork (including intake forms, case progress notes, counseling intervention plans, IEP/ITP goals and reports,  termination summaries) in a timely manner

	
	
	39)  Trainee participates in department meetings, case conferences, IEP/ITP meetings, and other school counseling related meetings relevant to his/her fieldwork responsibilities.

	
	
	40)  Trainee is well familiar with the overall educational community and its operations,  his/her role in the school, relevant community services to the school. S/he is able to maintain respectful and effective working relationships with all school personnel and outside community members who are connected with the school.

	
	
	41)  Trainee is well familiar with the school and the counseling department’s emergency and crisis protocol and procedures, as well as the general operations of the counseling department services.

	
	
	42)  Trainee demonstrates ability to effectively terminate a long term relationship with supervisor(s)


Comments on trainee’s experience with supervisor/supervision: 

What is the potential of this trainee?

What are the strengths and weaknesses of this trainee? 

Recommended Final Grade:  _______

Site Supervisor Signature: _____________________________ Date: ______________
Trainee Signature: ____________________________________ Date: _____________
Faculty Supervisor Signature: ___________________________ Date: _____________
GALLAUDET UNIVERSITY

Department of Counseling

School Counseling Program

Internship II
Counselor Trainee Evaluation by Site Supervisor Form
Counselor Trainee:____________________________Semester/Year:____________
Name of Site Supervisor: ___________________________________________________________________
Name of Internship Site: ____________________________________________________________________
Date of final evaluation: _____________________
Evaluations are an ongoing process that follows a student-trainee throughout their fieldwork experiences and allows for students and supervisors to identify areas of strengths and weaknesses in the student’s professional development.  Both site supervisor and student are to complete the following items with regard to where the student is functioning toward the end of the student’s fieldwork experience at the end-of-semester.  Ratings shall be reviewed together by supervisor and student before the evaluation is submitted to the faculty supervisor. A minimum overall score of “3” is required for graduation.
Scale:

Not seen
Minimal
Satisfactory
  Good
       Very Good    

      
      0---------------1-------------------2--------------3---------------4

Use “N/A” to designate items that do not apply at this time or at this site.

COUNSELING SKILLS
	Student

Self

Evaluation
	Supervisor

Final 

Evaluation
	Self-Awareness/Knowledge/Skills

	
	
	1) Trainee demonstrates ability to effectively and thoroughly conduct and document student/family intake interviews and related assessments to determine need and appropriateness for counseling support services.

	
	
	2) Trainee is well aware of his/her own cultural identity(ies), the values s/he holds about human behavior, his/her standard for judging normality and abnormality, and how this impacts the counseling relationship and process with his/her student

	
	
	3) Trainee demonstrates awareness of his /her own values and biases and how they may affect students who are culturally different from him/herself.

	
	
	4) Trainee is well aware of his/her helping style, the limitations that s/he possesses and can anticipate the impact on students who are culturally different from him/herself.

	
	
	5) Trainee readily establishes and maintains positive rapport and trust with students

	
	
	6) Trainee effectively facilitates student self-exploration

	
	
	7) Trainee is adept at communicating with student on his/her level and with respect for student’s preferred communication modality(ies).

	
	
	8) Trainee is able to generate a moderate range of verbal (signed) and non-verbal responses.

	
	
	9) Trainee is able to convey and receive verbal (signed) and non-verbal messages more accurately and appropriately.

	
	
	10) Trainee demonstrates ability to facilitate effective problem-solving, decision-making skills with students

	
	
	11) Trainee is able to effectively collaborate with students in formulating student goals that are realistic, and address short and long term needs/issues/desires

	
	
	12) Trainee is able to effectively monitor, track, and evaluate the progress made by a student with regard to his/her counseling goals, and provide student constructive feedback and meaningful support in helping to reach his/her formulated goals

	
	
	13) Trainee recognizes and deals effectively with transference and countertransference reactions

	
	
	14) Trainee is able to apply culturally appropriate and relevant (to the student) counseling strategies and interventions

	
	
	15) Trainee is increasingly able to confront and challenge client in a meaningful and helpful manner

	
	
	16) Trainee is able to differentiate between content and process in the counseling session, as well as utilize the difference between these components to further the  student’s growth and development in the session.

	
	
	17) Trainee demonstrates a general knowledge and understanding of childhood and adolescent disorders as described in the DSM-5 diagnostic manual

	
	
	18) Trainee demonstrates an overall understanding and working knowledge of the DSM-5 diagnostic manual 

	
	
	19) Trainee is able to interpret and explain psychoeducational assessment data to student, student’s parents, and any other significant individuals to student.

	
	
	20) Trainee is able to conceptualize student cases from multiple theoretical perspectives, and can utilize one or integrate a few theoretical orientations to formulate a holistic, ecological case conceptualization that informs his/her counseling goals and intervention strategies with students

	
	
	21) Trainee is able to formally write up and present a comprehensive case presentation with case conceptualization, relevant goal setting and counseling intervention plan.

	
	
	22) Trainee is readily able to adjust counseling interventions and modalities to be more consistent with lifestyles and cultural systems of students who are culturally different from him/herself

	
	
	23) Trainee is able to design (or implement an existing group counseling curriculum) and facilitate/co-facilitate psychoeducational and other school-based counseling groups for K-12 student populations

	
	
	24) Trainee demonstrates skills in career guidance/planning, and transitional counseling

	
	
	25) Trainee can identify developmentally and culturally appropriate IEP and/or ITP counseling goals and implement appropriate strategies to effectively meet these goals.

	
	
	26) Trainee establishes and maintains positive and effective collaborative relationships with parent-guardians

	
	
	27) Trainee establishes and maintains positive and effective collaboration and consultation with teachers, school administrators, and other significant related school personnel (dorm staff, social workers, speech and language therapists, audiologists, OT/PT’s, etc.)

	
	
	28) Trainee establishes and maintains positive and effective collaboration and consultation with outside community service professionals who have potential to be significant resources to students and their families

	
	
	29) Trainee is a respectful and effective team player, as much as being able to work independently

	
	
	30) Trainee is able to assume a wide range of helping roles appropriate to the transformed role of today’s school counselor (advocate, educator, mentor, counselor, consultant, etc.) 

	
	
	31) Trainee is aware of non-traditional helping roles that can be helpful and meaningful to culturally diverse students and takes initiative to explore these roles as needed- e.g. consultant, advisor, advocate, facilitator of indigenous healing systems, etc.

	
	
	32) Trainee demonstrates willingness and initiative to explore and responsibly apply new and different, or non-traditional counseling techniques

	
	
	33) Trainee demonstrates awareness of systemic barriers within the educational setting that may prevent some diverse students from full access and participation in school and use of support services as counseling, and as possible respectfully and in the appropriate context communicates these observations 

	
	
	34) Trainee is readily able to differentiate when individual, group, and/or systems interventions are most appropriate

	
	
	35) Trainee demonstrates both cultural sensitivity and an ability in effectively terminating with his/her students 


Comments on trainee’s counseling skill set and behavior: 

ETHICS

	Student

Self

Evaluation
	Supervisor

Final

Evaluation
	Awareness/Knowledge/Skills

	
	
	36) Trainee demonstrates a thorough awareness and understanding of ACA and ASCA ethical standards.

	
	
	37) Trainee actively discusses a wide range of ethical issues/problems with supervisor and peers.

	
	
	38) Trainee is consistent in demonstrating integrity, ethical decision-making and ethical behavior

	
	
	39) Trainee demonstrates respect for, and sensitivity to multi-cultural ethical issues with students and their families. 

	
	
	40) Trainee demonstrates respect for, and sensitivity to students with additional disabilities 


Comments on trainee’s ethical skills and behavior: 

SUPERVISON/ADMINISTRATION
	Student

Self

Evaluation
	Supervisor

Final

Evaluation
	Awareness/Knowledge/Skills

	
	
	41) Trainee establishes a positive rapport and trusting relationship with supervisor

	
	
	42) Trainee actively seeks consultation from supervisor

	
	
	43) Trainee uses supervision effectively and constructively

	
	
	44) Trainee is aware of own professional and personal limitations

	
	
	45) Trainee demonstrates effective communication with his/her supervisor allowing for differences of opinions and resolution of differences when appropriate 

	
	
	46) Trainee carries a full case load, including individual and group counseling, parent conferences, family counseling as needed, crisis intervention when appropriate, career and guidance programming, teacher consultation, intake/assessment and evaluation.

	
	
	47) Trainee completes necessary school reports and documentation (including but not limited to: intake forms, case progress notes, counseling goals and plans, IEP/ITP goals and reports, termination summaries) in a timely manner

	
	
	48) Trainee demonstrates effective time management skills

	
	
	49) Trainee actively participates in all meetings relevant to his/her responsibilities as a school counseling trainee.

	
	
	50) Trainee is well familiar with the overall educational community and its operations, his/her role in the school, relevant community services to the school. S/he is able to maintain respectful and effective working relationships with all school personnel and outside community members who are connected with the school.

	
	
	51) Trainee is well familiar with the school and the counseling department’s emergency and crisis protocol and procedures, as well as the general operations of the counseling department services.

	
	
	52) Trainee demonstrates ability to handle emergency situations according to emergency and crisis procedures and protocol of the school/counseling department

	
	
	53) Trainee demonstrates ability to effectively terminate a long term relationship with supervisor(s)


Comments on trainee’s experience with supervisor/supervision: 

What is the potential of this trainee?

What are the strengths and weaknesses of this trainee? 

Recommended Grade: 
Mid-Semester ________

Final: _____
Site Supervisor Signature: _______________________________ Date: ___________
Trainee Signature: ______________________________________Date: ___________
Faculty Supervisor Signature: _____________________________Date: ___________
GALLAUDET UNIVERSITY

 SEQ CHAPTER \h \r 1Department of Counseling

Student Counselor Evaluation of Site Supervisor
 FORMCHECKBOX 
 Practicum   FORMCHECKBOX 
 Internship (check one)
Semester _______   Year _______

Name of site supervisor: ____________________________________

Name of student:__________________________________________

Site: ___________________________________________________

Directions: Please circle the number that best represents how you, the student counselor, feel about the supervision received. When you think about your responses, please consider both individual and group supervision time. If there is a difference between the 2 processes, please explain.

Schedule and Availability

                                                                             

          Poor    OK    Good

1.  Overall, approximately how closely did the actual supervision
1  2   3  4   5  6

     contacts match the agreed upon plan?

2.  Apart from scheduled meetings, how available was your

1  2   3  4   5  6
          

     supervisor if you requested additional contact?

3.  Scheduled supervision time was clearly and carefully protected. 
1  2   3  4   5  6

4.  I felt my supervisor observed my clinical work on at least 

1  2   3  4   5  6

     Two occasions and provided feedback for each observation.

Introduction To Setting
5.  Did your supervisor give you a tour or arrange for a tour of the          Yes ___    No ___

     site?                                                                                             Satisfaction: Yes or No

6.  Did your supervisor introduce you to other staff when you began       Yes ___    No ___

     the practicum/internship?                                                             Satisfaction: Yes or No

7.  Did your supervisor discuss procedural matters, agency policy,          Yes ___    No ___

     and the like?                                                                                  Satisfaction: Yes or No

8.  Did your supervisor discuss ethical and legal issues when you 
  Yes ___    No ___

     Began the practicum/internship?                                                  Satisfaction: Yes or No

Activities at the Practicum/Internship
Approximately what percentage (0 -100) of your training was spent in each of the following activities?

9.  Observing the milieu of your setting or interacting informally with       
Percentage ______

     clients, but not directly observing or participating in treatment or       

Satisfaction:Yes or No

     other services.

10. Interacting informally with staff members.                                            
Percentage ______

                                                                                                                     
Satisfaction:Yes or No

11. Observing treatment, assessment, or other direct services with
Percentage _____

      clients.
Satisfaction: Yes or No

12. Participating in or providing treatment, assessment, or other                
Percentage _____

     direct service with clients.
Satisfaction: Yes or No

13. Attending meetings other than supervision or informal                        
Percentage _____

      conversation.                                                                                          
Satisfaction: Yes or No

14. Reading records, reports, and the like.                                                   
Percentage _____



          






Satisfaction: Yes or No

15. Writing case notes, assessments, reports, correspondence,                   
Percentage _____

      and the like.                                                                                            
Satisfaction: Yes or No

16. Please describe and evaluate other activities you participated in.

Supervision
As you know, supervisors have different styles. These are the activities many site supervisors spend time in during supervision. Please rate your satisfaction with both how often you used these activities and the process of supervision.                                                                                                                      

Poor    OK    Good
17.  Using case notes or material to review my work with clients. 
1    2    3    4    5    6

18.  Observing supervisor providing treatment, assessments, or          
1    2    3    4    5    6

       other service to clients.

19.  Discussing institutional issues.
1    2    3    4    5    6

20.  Didactic instruction in specific topics or skills.                             
1    2    3    4    5    6

21.  Reviewing reports or case notes I have written.                         
1    2    3    4    5    6

22.  Using dialogue and verbal expression to review my work with     
1    2    3    4    5    6 

       clients.

23.  Discussing my personal impressions, reactions and adjustment   
1    2    3    4    5    6

       to the internship.

24.  Discussing my relationship with my supervisor.                         
1    2    3    4    5    6

25.  I felt my supervisor listened to me respectfully.                          
1    2    3    4    5    6

26.  I felt comfortable talking to my supervisor about weaknesses,    
1    2    3    4    5    6

       confusion, or doubts.

27.  My supervisor gave me helpful feedback when I made mistakes.   
1    2    3    4    5    6

28.  My supervisor recognized and complimented me on my growth      
1    2    3    4    5    6

       and accomplishments. 

29.  My supervisor’s sign skills were good.                                            
1    2    3    4    5    6

30.  I would recommend this supervisor to other students.   

1    2    3    4    5    6

Based on your experience, briefly describe ways in which you feel supervision was helpful to you.

If there was anything about supervision that was not helpful, please explain.

In what ways do you think your supervision could have been more beneficial to you?


GALLAUDET UNIVERSITY
 SEQ CHAPTER \h \r 1Department of Counseling

Student Counselor Evaluation of Faculty Supervisor
 FORMCHECKBOX 
 Practicum   FORMCHECKBOX 
 Internship I  FORMCHECKBOX 
 Internship II (check one)

Semester ____________  Year_____________

Name of faculty supervisor: 

Name of student:

Please circle the answer that best reflects your experience.  

1.  The supervision time was well planned.           






 

      Poor                          Adequate                            Good

2.  The expectations of the supervision time were explained well.

     Poor                           Adequate                            Good

3.  Scheduled supervision time was clearly and carefully protected.

     Poor                           Adequate                            Good

4.  My supervisor was available outside of scheduled appointments.

     Poor                           Adequate                            Good

5.  My supervisor listened to me respectfully.                            

     Poor                           Adequate                            Good

6.  My supervisor paid attention to both me and my clients.    

     Poor                           Adequate                            Good

7.  I learned important skills and knowledge from my supervisor.

     Poor                           Adequate                            Good

8.  I felt comfortable talking to my supervisor about weaknesses, confusion, or doubts.

     Poor                           Adequate                            Good

9.  My supervisor recognized and complimented me on my growth and accomplishments during       the semester.

     Poor                           Adequate                            Good

10. My supervisor gave me helpful feedback when I made mistakes.

     Poor                           Adequate                            Good

11. My supervisor gave me emotional support.

     Poor                           Adequate                            Good

12.  My supervisor was respectful about dealing with differences between us.


     Poor                           Adequate                            Good

13.  My supervisor is fair in his/her evaluation of my performance.

     Poor                           Adequate                            Good


14.  I felt my supervisor worked hard to schedule the required on-site observation times or videotaped sessions.

     Poor                           Adequate                            Good


15.  My supervisor’s sign skills were good.


      

     Poor                           Adequate                            Good


Based on your experience, briefly describe ways in which you feel supervision was helpful to you.

If there was anything about supervision that was not helpful, please explain.

In what ways do you think your supervision could have been more beneficial to you?

APPENDICES

Appendix A
Council for Accreditation of Counseling and Related Educational Programs (CACREP) 2016 Standards
Excerpt from SECTION 3: PROFESSIONAL PRACTICE
Professional practice, which includes practicum and internship, provides for the application of theory and the development of counseling skills under supervision. These experiences will provide opportunities for students to counsel clients who represent the ethnic and demographic diversity of their community. The following Standards apply to entry-level programs for which accreditation is being sought.
ENTRY-LEVEL PROFESSIONAL PRACTICE

1. Students are covered by individual professional counseling liability insurance policies while enrolled in practicum and internship.

2. Supervision of practicum and internship students includes program-appropriate audio/video recordings and/or live supervision of students’ interactions with clients.

3. Formative and summative evaluations of the student’s counseling performance and ability to integrate and apply knowledge are conducted as part of the student’s practicum and internship.

4. Students have the opportunity to become familiar with a variety of professional activities and resources, including technological resources, during their practicum and internship.

5. In addition to the development of individual counseling skills, during either the practicum or internship, students must lead or co-lead a counseling or psychoeducational group.

PRACTICUM

6. Students complete supervised counseling practicum experiences that total a minimum of 100 clock hours over a full academic term that is a minimum of 10 weeks.

7. Practicum students complete at least 40 clock hours of direct service with actual clients that contributes to the development of counseling skills.

8. Practicum students have weekly interaction with supervisors that averages one hour per week of individual and/or triadic supervision throughout the practicum by (1) a counselor education program faculty member, (2) a student supervisor who is under the supervision of a counselor education program faculty member, or (3) a site supervisor who is working in consultation on a regular schedule with a counselor education program faculty member in accordance with the supervision agreement.

9. Practicum students participate in an average of 1½ hours per week of group supervision on a regular schedule throughout the practicum. Group supervision must be provided by a counselor education program faculty member or a student supervisor who is under the supervision of a counselor education program faculty member.

INTERNSHIP

10. After successful completion of the practicum, students complete 600 clock hours of supervised counseling internship in roles and settings with clients relevant to their specialty area.

11. Internship students complete at least 240 clock hours of direct service.

12. Internship students have weekly interaction with supervisors that averages one hour per week of individual and/or triadic supervision throughout the internship, provided by (1) the site supervisor, (2) counselor education program faculty, or (3) a student supervisor who is under the supervision of a counselor education program faculty member.

13. Internship students participate in an average of 1½ hours per week of group supervision on a regular schedule throughout the internship. Group supervision must be provided by a counselor education program faculty member or a student supervisor who is under the supervision of a counselor education program faculty member.

SUPERVISOR QUALIFICATIONS

14. Counselor education program faculty members serving as individual/triadic or group practicum/internship supervisors for students in entry-level programs have (1) relevant experience, (2) professional credentials, and (3) counseling supervision training and experience.

15. Students serving as individual/triadic or group practicum/internship supervisors for students in entry-level programs must (1) have completed CACREP entry-level counseling degree requirements, (2) have completed or are receiving preparation in counseling supervision, and (3) be under supervision from counselor education program faculty.

16. Site supervisors have (1) a minimum of a master’s degree, preferably in counseling, or a related profession; (2) relevant certifications and/or licenses; (3) a minimum of two years of pertinent professional experience in the specialty area in which the student is enrolled; (4) knowledge of the program’s expectations, requirements, and evaluation procedures for students; and (5) relevant training in counseling supervision.

17. Orientation, consultation, and professional development opportunities are provided by counselor education program faculty to site supervisors.

18. Written supervision agreements define the roles and responsibilities of the faculty supervisor, site supervisor, and student during practicum and internship. When individual/triadic practicum supervision is conducted by a site supervisor in consultation with counselor education program faculty, the supervision agreement must detail the format and frequency of consultation to monitor student learning.
Appendix B

School Counseling Program Student Learning Outcomes

Students in Gallaudet’s School Counseling Programs will become professionals who: 

    1.  Articulate understanding of, advocate for, and model the professional role and 


         identity of a counselor, in particular the school counselor.
2.  Demonstrate self-, and other- awareness, knowledge, and skills needed to effectively relate to and counsel diverse individuals and their families, groups, and classrooms, while demonstrating understanding of human growth and development.

3.   Integrate awareness, knowledge, and skills related to economic, legal, and political issues surrounding diversity, equity, and excellence in learning, achievement, and whole student 
development.
 4. Identify and assess multiple factors that influence the personal, social, and    academic functioning of students, particularly any indicators of abuse/neglect or potential impact of crises/trauma, and select culturally appropriate prevention strategies or interventions.

5.  Demonstrate the ability to apply culturally appropriate ethical decision making and adhere to ethical, legal, and professional standards related to the practice of professional counseling, and in particularly school counseling.

6.  Demonstrate knowledge of and evaluate research relevant to the practice of                     counseling/school counseling with an ability to use outcome research data to inform decision making, accountability, and best practices.

7. Facilitate teams and prevention/intervention plans which enable students to overcome barriers to learning and facilitate success and achievement in academic, career, and personal/social development.

8.  Demonstrate basic knowledge and application of school and community consultation and collaboration theoretical models and processes

9.  Demonstrate understanding of the concepts, strategies, and practices designed to (1) enhance student academic, career and personal development, (2) close the achievement gap, and (3) prevent students from dropping out of school

10.  Recognize the importance of the school counselor as a system change agent and apply this in practice utilizing multicultural counseling competencies, effective leadership, advocacy, consultation, and collaboration to influence change on the individual, group, and organizational and systemic levels.
Appendix C

Ethical Standards

Supervisors should be familiar and conduct themselves according to the ethical standards of their professional organizations, be it as counselors, psychologists, psychiatrists, or social workers.  However, supervisors, regardless of their training, should also become familiar with the ethical standards of the American Counseling Association and the American School Counselor Association.

Ethical Standards for School Counselors by the American School Counselor Association, can be found on pages 77 – 86 of this manual and also at this link: http://www.schoolcounselor.org/asca/media/asca/Resource%20Center/Legal%20and%20Ethical%20Issues/Sample%20Documents/EthicalStandards2010.pdf
For a PDF version of the 2014 American Counseling Association’s Code of Ethics, visit http://www.counseling.org/Resources/aca-code-of-ethics.pdf or see pages 87 - 105 of this manual.
ASCA Ethical Standards for School Counselors

(Adopted 1984; revised 1992, 1998, 2004 and 2010, 2016)
Preamble
The American School Counselor Association (ASCA) is a professional organization supporting school counselors, school counseling students/interns, school counseling program directors/supervisors and school counselor educators. School counselors have unique qualifications and skills to address pre K–12 students’ academic, career and social/emotional development needs. These standards are the ethical responsibility of all school counseling professionals.
School counselors are advocates, leaders, collaborators and consultants who create systemic change by providing equitable educational access and success by connecting their school counseling programs to the district’s mission and improvement plans. School counselors demonstrate their belief that all students have the ability to learn by advocating for an education system that provides optimal learning environments for all students.
All students have the right to:
· Be respected, be treated with dignity and have access to a comprehensive school counseling program that advocates for and affirms all students from diverse populations including but not limited to: ethnic/racial identity, nationality, age, social class, economic status, abilities/disabilities, language, immigration status, sexual orientation, gender, gender identity/expression, family type, religious/spiritual identity, emancipated minors, wards of the state, homeless youth and incarcerated youth. School counselors as social-justice advocates support students from all backgrounds and circumstances and consult when their competence level requires additional support.
· Receive the information and support needed to move toward self-determination, self-development and affirmation within one’s group identities. Special care is given to improve overall educational outcomes for students who have been historically underserved in educational services.
· Receive critical, timely information on college, career and postsecondary options and understand the full magnitude and meaning of how college and career readiness can have an impact on their educational choices and future opportunities.
· Privacy that should be honored to the greatest extent possible, while balancing other competing interests (e.g., best interests of students, safety of others, parental rights) and adhering to laws, policies and ethical standards pertaining to confidentiali- ty and disclosure in the school setting.
· A safe school environment promoting autonomy and justice and free from abuse, bullying, harassment and other forms of violence.


PURPOSE
In this document, ASCA specifies the obligation to the principles of ethical behavior necessary to maintain the high standards
of integrity, leadership and professionalism. The ASCA Ethical Standards for School Counselors were developed in consulta- tion with state school counseling associations, school counselor educators, school counseling state and district leaders and school counselors across the nation to clarify the norms, values and beliefs of the profession.
The purpose of this document is to:
· Serve as a guide for the ethical practices of all school counsel- ors, supervisors/directors of school counseling programs and school counselor educators regardless of level, area, popula- tion served or membership in this professional association.
· Provide support and direction for self-assessment, peer consul- tation and evaluations regarding school counselors’ responsi- bilities to students, parents/guardians, colleagues and profes- sional associates, schools district employees, communities and the school counseling profession.
· Inform all stakeholders, including students, parents/guardians, teachers, administrators, community members and courts of justice of best ethical practices, values and expected behaviors of the school counseling professional.
A. RESPONSIBILITY TO STUDENTS
A.1. Supporting Student Development
School counselors:
a. Have a primary obligation to the students, who are to be treated with dignity and respect as unique individuals.
b. Aim to provide counseling to students in a brief context and support students and families/guardians in obtaining outside services if the student needs long-term clinical counseling.
c. Do not diagnose but remain acutely aware of how a student’s diagnosis can potentially affect the student’s academic success.
d. Acknowledge the vital role of parents/guardians and families.
e. Are concerned with students’ academic, career and social/ emotional needs and encourage each student’s maximum devel- opment.
f. Respect students’ and families’ values, beliefs, sexual orienta- tion, gender identification/expression and cultural background and exercise great care to avoid imposing personal beliefs or values rooted in one’s religion, culture or ethnicity.
g. Are knowledgeable of laws, regulations and policies affecting students and families and strive to protect and inform students and families regarding their rights.
h. Provide effective, responsive interventions to address student needs.
i. Consider the involvement of support networks, wraparound services and educational teams needed to best serve students.
j. Maintain appropriate boundaries and are aware that any sexual or romantic relationship with students whether legal or illegal in the state of practice is considered a grievous breach of ethics and is prohibited regardless of a student’s age. This
prohibition applies to both in-person and electronic interactions and relationships.
A.2. Confidentiality
School counselors:
a. Promote awareness of school counselors’ ethical standards and legal mandates regarding confidentiality and the appropri- ate rationale and procedures for disclosure of student data and information to school staff.
b. Inform students of the purposes, goals, techniques and rules of procedure under which they may receive counseling. Disclo- sure includes informed consent and clarification of the limits of confidentiality. Informed consent requires competence, volun- tariness and knowledge on the part of students to understand the limits of confidentiality and, therefore, can be difficult to ob- tain from students of certain developmental levels, English-lan- guage learners and special-needs populations. If the student
is able to give assent/consent before school counselors share confidential information, school counselors attempt to gain the student’s assent/consent.
c. Are aware that even though attempts are made to obtain informed consent, it is not always possible. When needed, school counselors make counseling decisions on students’ behalf that promote students’ welfare.
d. Explain the limits of confidentiality in developmentally appro- priate terms through multiple methods such as student hand- books, school counselor department websites, school counseling brochures, classroom curriculum and/or verbal notification to individual students.
e. Keep information confidential unless legal requirements demand that confidential information be revealed or a breach is required to prevent serious and foreseeable harm to the stu- dent. Serious and foreseeable harm is different for each minor in schools and is determined by students’ developmental and chronological age, the setting, parental rights and the nature of the harm. School counselors consult with appropriate profes- sionals when in doubt as to the validity of an exception.
f. Recognize their primary ethical obligation for confidentiality is to the students but balance that obligation with an under- standing of parents’/guardians’ legal and inherent rights to be the guiding voice in their children’s lives. School counselors understand the need to balance students’ ethical rights to make choices, their capacity to give consent or assent, and parental or familial legal rights and responsibilities to make decisions on their child’s behalf.
g. 
Promote the autonomy of students to the extent possible and use the most appropriate and least intrusive method to breach confidentiality, if such action is warranted. The child’s develop- mental age and the circumstances requiring the breach are con- sidered, and as appropriate, students are engaged in a discussion about the method and timing of the breach. Consultation with peers and/or supervision is recommended.
h. In absence of state legislation expressly forbidding disclosure, consider the ethical responsibility to provide information to an identified third party who, by his/her relationship with the student, is at a high risk of contracting a disease that is com- monly known to be communicable and fatal. Disclosure requires satisfaction of all of the following conditions:
1) Student identifies partner, or the partner is highly identifi- able
2) School counselor recommends the student notify partner and refrain from further high-risk behavior
3) Student refuses
4) School counselor informs the student of the intent to noti- fy the partner
5) School counselor seeks legal consultation from the school district’s legal representative in writing as to the legalities of informing the partner
i. Request of the court that disclosure not be required when the school counselor’s testimony or case notes are subpoenaed if the release of confidential information may potentially harm a student or the counseling relationship.
j. Protect the confidentiality of students’ records and release per- sonal data in accordance with prescribed federal and state laws and school board policies.
k. Recognize the vulnerability of confidentiality in electronic communications and only transmit student information electron- ically in a way that follows currently accepted security standards and meets federal, state and local laws and board policy.
l. Convey a student’s highly sensitive information (e.g., a student’s suicidal ideation) through personal contact such as a phone call or visit and not less-secure means such as a notation in the educational record or an e-mail. Adhere to state, federal and school board policy when conveying sensitive information.
m. Advocate for appropriate safeguards and protocols so highly sensitive student information is not disclosed accidentally to individuals who do not have a need to know such information. Best practice suggests a very limited number of educators would have access to highly sensitive information on a need-to-know basis.
n. Advocate with appropriate school officials for acceptable encryption standards to be utilized for stored data and currently acceptable algorithms to be utilized for data in transit.
o. Avoid using software programs without the technological capabilities to protect student information based upon currently acceptable security standards and the law.
A.3. Comprehensive Data-Informed Program
School counselors:
a. Collaborate with administration, teachers, staff and decision makers around school-improvement goals.
b. Provide students with a comprehensive school counseling program that ensures equitable academic, career and social/ emotional development opportunities for all students.
c. Review school and student data to assess needs including, but not limited to, data on disparities that may exist related to gen- der, race, ethnicity, socio-economic status and/or other relevant classifications.
d. Use data to determine needed interventions, which are then delivered to help close the information, attainment, achievement and opportunity gaps.
e. Collect process, perception and outcome data and analyze  the data to determine the progress and effectiveness of the school counseling program. School counselors ensure the school counseling program’s goals and action plans are aligned with district’s school improvement goals.
f. Use data-collection tools adhering to confidentiality standards as expressed in A.2.
g. Share data outcomes with stakeholders.
A.4. Academic, Career and Social/Emotional Plans
School counselors:
a. Collaborate with administration, teachers, staff and decision makers to create a culture of postsecondary readiness
b. Provide and advocate for individual students’ preK– postsecondary college and career awareness, exploration and postsecondary planning and decision making, which supports the students’ right to choose from the wide array of options when students complete secondary education.
c. Identify gaps in college and career access and the implications of such data for addressing both intentional and unintentional biases related to college and career counseling.
d. Provide opportunities for all students to develop the mindsets and behaviors necessary to learn work-related skills, resilience, perseverance, an understanding of lifelong learning as a part of long-term career success, a positive attitude toward learning and a strong work ethic.
A.5. Dual Relationships and Managing Boundaries
School counselors:
a. Avoid dual relationships that might impair their objectivity and increase the risk of harm to students (e.g., counseling one’s family members or the children of close friends or associates). If a dual relationship is unavoidable, the school counselor is responsible for taking action to eliminate or reduce the poten- tial for harm to the student through use of safeguards, which might include informed consent, consultation, supervision and documentation.
b. Establish and maintain appropriate professional relationships with students at all times. School counselors consider the risks and benefits of extending current school counseling relationships beyond conventional parameters, such as attending a student’s distant athletic competition. In extending these boundaries, school counselors take appropriate professional precautions  such as informed consent, consultation and supervision. School counselors document the nature of interactions that extend beyond conventional parameters, including the rationale for the interaction, the potential benefit and the possible positive and negative consequences for the student and school counselor.
c. Avoid dual relationships beyond the professional level with school personnel, parents/guardians and students’ other family members when these relationships might infringe on the integrity of the school counselor/student relationship. Inappropriate dual relationships include, but are not limited to, providing direct discipline, teaching courses that involve grading students and/
or accepting administrative duties in the absence of an adminis- trator.
d. Do not use personal social media, personal e-mail accounts or personal texts to interact with students unless specifically encouraged and sanctioned by the school district. School coun- selors adhere to professional boundaries and legal, ethical and school district guidelines when using technology with students, parents/guardians or school staff. The technology utilized, including, but not limited to, social networking sites or apps, should be endorsed by the school district and used for profes- sional communication and the distribution of vital information.
A.6. Appropriate Referrals and Advocacy
School counselors:
a. Collaborate with all relevant stakeholders, including students, educators and parents/guardians when student assistance is needed, including the identification of early warning signs of student distress.
b. Provide a list of resources for outside agencies and resources in their community to student(s) and parents/guardians when students need or request additional support. School counselors provide multiple referral options or the district’s vetted list and are careful not to indicate an endorsement or preference for one counselor or practice. School counselors encourage parents to interview outside professionals to make a personal decision regarding the best source of assistance for their student.
c. Connect students with services provided through the local school district and community agencies and remain aware of state laws and local district policies related to students with special needs, including limits to confidentiality and notification to authorities as appropriate.
d. Develop a plan for the transitioning of primary counseling services with minimal interruption of services. Students retain the right for the referred services to be done in coordination with the school counselor or to discontinue counseling services with the school counselor while maintaining an appropriate relationship that may include providing other school support services.
e. Refrain from referring students based solely on the school counselor’s personal beliefs or values rooted in one’s religion, culture, ethnicity or personal worldview. School counselors

maintain the highest respect for student diversity. School coun- selors should pursue additional training and supervision in areas where they are at risk of imposing their values on students, es- pecially when the school counselor’s values are discriminatory in nature. School counselors do not impose their values on students and/or families when making referrals to outside resources for student and/or family support.
f. Attempt to establish a collaborative relationship with outside service providers to best serve students. Request a release of in- formation signed by the student and/or parents/guardians before attempting to collaborate with the student’s external provider.
g. Provide internal and external service providers with accurate, objective, meaningful data necessary to adequately evaluate, counsel and assist the student.
h. Ensure there is not a conflict of interest in providing referral resources. School counselors do not refer or accept a referral to counsel a student from their school if they also work in a private counseling practice.
A.6. Group Work
School counselors:
a. Facilitate short-term groups to address students’ academic, career and/or social/emotional issues.
b. Inform parent/guardian(s) of student participation in a small group.
c. Screen students for group membership.
d. Use data to measure member needs to establish well-defined expectations of group members.
e. Communicate the aspiration of confidentiality as a group norm, while recognizing and working from the protective posture that confidentiality for minors in schools cannot be guaranteed.
f. Select topics for groups with the clear understanding that some topics are not suitable for groups in schools and accord- ingly take precautions to protect members from harm as a result of interactions with the group.
g. Facilitate groups from the framework of evidence-based or research-based practices.
h. Practice within their competence level and develop profession- al competence through training and supervision.
i. Measure the outcomes of group participation (process, percep- tion and outcome data).
j. Provide necessary follow up with group members.
A.7. Student Peer-Support Program
School counselors:
a. Safeguard the welfare of students participating in peer-to-peer programs under their direction.
b. Supervise students engaged in peer helping, mediation and other similar peer-support groups. School counselors are respon- sible for appropriate skill development for students serving as peer support in school counseling programs. School counselors

continuously monitor students who are giving peer support and reinforce the confidential nature of their work. School counsel- ors inform peer-support students about the parameters of when students need to report information to responsible adults.
A.8. Serious and Foreseeable Harm to Self and Others
School counselors:
a. Inform parents/guardians and/or appropriate authorities when a student poses a serious and foreseeable risk of harm to self
or others. When feasible, this is to be done after careful delib- eration and consultation with other appropriate professionals. School counselors inform students of the school counselor’s legal and ethical obligations to report the concern to the appropriate authorities unless it is appropriate to withhold this information to protect the student (e.g. student might run away if he/she knows parents are being called). The consequence of the risk
of not giving parents/guardians a chance to intervene on behalf of their child is too great. Even if the danger appears relatively remote, parents should be notified.
b. Use risk assessments with caution. If risk assessments are  used by the school counselor, an intervention plan should be developed and in place prior to this practice. When reporting risk-assessment results to parents, school counselors do not negate the risk of harm even if the assessment reveals a low risk as students may minimize risk to avoid further scrutiny and/or parental notification. School counselors report risk assessment results to parents to underscore the need to act on behalf of a child at risk; this is not intended to assure parents their child isn’t at risk, which is something a school counselor cannot know with certainty.
c. Do not release a student who is a danger to self or others until the student has proper and necessary support. If parents will
not provide proper support, the school counselor takes neces- sary steps to underscore to parents/guardians the necessity to seek help and at times may include a report to child protective services.
d. Report to parents/guardians and/or appropriate authorities when students disclose a perpetrated or a perceived threat to their physical or mental well-being. This threat may include, but is not limited to, physical abuse, sexual abuse, neglect, dating violence, bullying or sexual harassment. The school counsel-
or follows applicable federal, state and local laws and school district policy.
A.9. Underserved and At-Risk Populations
School counselors:
a. Strive to contribute to a safe, respectful, nondiscriminatory school environment in which all members of the school commu- nity demonstrate respect and civility.
b. Advocate for and collaborate with students to ensure students remain safe at home and at school. A high standard of care includes determining what information is shared with parents/ guardians and when information creates an unsafe environment for students.
c. Identify resources needed to optimize education.
d. Collaborate with parents/guardians, when appropriate, to establish communication and to ensure students’ needs are met.
e. Understand students have the right to be treated in a manner consistent with their gender identity and to be free from any form of discipline, harassment or discrimination based on their gender identity or gender expression.
f. Advocate for the equal right and access to free, appropri- ate public education for all youth, in which students are not
stigmatized or isolated based on their housing status, disability, foster care, special education status, mental health or any other exceptionality or special need.
g. Recognize the strengths of students with disabilities as well as their challenges and provide best practices and current research in supporting their academic, career and social/emotional needs.
A.10. Bullying, Harassment and Child Abuse
School counselors:
a. Report to the administration all incidents of bullying, dating violence and sexual harassment as most fall under Title IX of the Education Amendments of 1972 or other federal and state laws as being illegal and require administrator interventions. School counselors provide services to victims and perpetrator as appropriate, which may include a safety plan and reasonable
accommodations such as schedule change, but school counselors defer to administration for all discipline issues for this or any other federal, state or school board violation.
b. Report suspected cases of child abuse and neglect to the prop- er authorities and take reasonable precautions to protect the privacy of the student for whom abuse or neglect is suspected when alerting the proper authorities.
c. Are knowledgeable about current state laws and their school system’s procedures for reporting child abuse and neglect and methods to advocate for students’ physical and emotional safety following abuse/neglect reports.
d. Develop and maintain the expertise to recognize the signs and indicators of abuse and neglect. Encourage training to enable students and staff to have the knowledge and skills needed to recognize the signs of abuse and neglect and to whom they should report suspected abuse or neglect.
e. Guide and assist students who have experienced abuse and neglect by providing appropriate services.
A.11. Student Records
School counselors:
a. Abide by the Family Educational Rights and Privacy Act (FERPA), which defines who has access to students’ educational records and allows parents the right to review and challenge perceived inaccuracies in their child’s records.
b. Advocate for the ethical use of student data and records and inform administration of inappropriate or harmful practices.
c. Recognize the difficulty in meeting the criteria of sole-possession records.
d. 
Recognize that sole-possession records and case notes can be subpoenaed unless there is a specific state statute for privileged communication expressly protecting student/school counselor communication.
e. Recognize that electronic communications with school offi- cials regarding individual students, even without using student names, are likely to create student records that must be ad- dressed in accordance with FERPA and state laws.
f. Establish a reasonable timeline for purging sole-possession records or case notes. Suggested guidelines include shredding pa- per sole-possession records or deleting electronic sole-possession records when a student transitions to the next level, transfers to another school or graduates. School counselors do not destroy sole-possession records that may be needed by a court of law, such as notes on child abuse, suicide, sexual harassment or vio- lence, without prior review and approval by school district legal counsel. School counselors follow district policies and proce- dures when contacting legal counsel.
A.12. Evaluation, Assessment and Interpretation
School counselors:
a. Use only valid and reliable tests and assessments with concern for bias and cultural sensitivity.
b. Adhere to all professional standards when selecting, admin- istering and interpreting assessment measures and only utilize assessment measures that are within the scope of practice for school counselors and for which they are licensed, certified and competent.
c. Are mindful of confidentiality guidelines when utilizing paper or electronic evaluative or assessment instruments and pro- grams.
d. Consider the student’s developmental age, language skills and level of competence when determining the appropriateness of an assessment.
e. Use multiple data points when possible to provide students and families with accurate, objective and concise information to promote students’ well-being.
f. Provide interpretation of the nature, purposes, results and potential impact of assessment/evaluation measures in language the students and parents/guardians can understand.
g. Monitor the use of assessment results and interpretations and take reasonable steps to prevent others from misusing the information.
h. Use caution when utilizing assessment techniques, making evaluations and interpreting the performance of populations not represented in the norm group on which an instrument is standardized.
i. Conduct school counseling program evaluations to determine the effectiveness of activities supporting students’ academic, career and social/emotional development through accountabil- ity measures, especially examining efforts to close information, opportunity and attainment gaps.
A.13. Technical and Digital Citizenship
School counselors:
a. Demonstrate appropriate selection and use of technology and software applications to enhance students’ academic, career and social/emotional development. Attention is given to the ethical and legal considerations of technological applications, including confidentiality concerns, security issues, potential limitations and benefits and communication practices in electronic media.
b. Take appropriate and reasonable measures for maintaining confidentiality of student information and educational records stored or transmitted through the use of computers, social media, facsimile machines, telephones, voicemail, answering machines and other electronic technology.
c. Promote the safe and responsible use of technology in collabo- ration with educators and families.
d. Promote the benefits and clarify the limitations of various appropriate technological applications.
e. Use established and approved means of communication with students, maintaining appropriate boundaries. School counselors help educate students about appropriate communication and boundaries.
f. Advocate for equal access to technology for all students.
A.14. Virtual/Distance School Counseling
School counselors:
a. Adhere to the same ethical guidelines in a virtual/distance setting as school counselors in face-to-face settings.
b. Recognize and acknowledge the challenges and limitations of virtual/distance school counseling.
c. Implement procedures for students to follow in both emergen- cy and nonemergency situations when the school counselor is not available.
d. Recognize and mitigate the limitation of virtual/distance school counseling confidentiality, which may include unintended viewers or recipients.
e. Inform both the student and parent/guardian of the benefits and limitations of virtual/distance counseling.
f. Educate students on how to participate in the electronic school counseling relationship to minimize and prevent potential mis- understandings that could occur due to lack of verbal cues and inability to read body language or other visual cues that provide contextual meaning to the school counseling process and school counseling relationship.
B. RESPONSIBILITIES TO PARENTS/ GUARDIANS, SCHOOL AND SELF
B.1. Responsibilities to Parents/Guardians
School counselors:
a. Recognize that providing services to minors in a school setting requires school counselors to collaborate with students’ parents/ guardians as appropriate.
b. 
Respect the rights and responsibilities of custodial and noncustodial parents/guardians and, as appropriate, establish a collaborative relationship with parents/guardians to facilitate students’ maximum development.
c. Adhere to laws, local guidelines and ethical practice when assisting parents/guardians experiencing family difficulties inter- fering with the student’s welfare.
d. Are culturally competent and sensitive to diversity among families. Recognize that all parents/guardians, custodial and noncustodial, are vested with certain rights and responsibilities for their children’s welfare by virtue of their role and according to law.
e. Inform parents of the mission of the school counseling pro- gram and program standards in academic, career and social/ emotional domains that promote and enhance the learning process for all students.
f. Inform parents/guardians of the confidential nature of the school counseling relationship between the school counselor and student.
g. Respect the confidentiality of parents/guardians as appropri- ate and in accordance with the student’s best interests.
h. Provide parents/guardians with accurate, comprehensive and relevant information in an objective and caring manner, as is appropriate and consistent with ethical and legal responsibilities to the student and parent.
i. In cases of divorce or separation, follow the directions and stipulations of the legal documentation, maintaining focus on the student. School counselors avoid supporting one parent over another.
B.2. Responsibilities to the School
School counselors:
a. Develop and maintain professional relationships and systems of communication with faculty, staff and administrators to support students.
b. Design and deliver comprehensive school counseling pro- grams that are integral to the school’s academic mission; driven by student data; based on standards for academic, career and social/emotional development; and promote and enhance the learning process for all students.
c. Advocate for a school counseling program free of
non-school-counseling assignments identified by “The ASCA National Model: A Framework for School Counseling Pro- grams” as inappropriate to the school counselor’s role.
d. Provide leadership to create systemic change to enhance the school.
e. Collaborate with appropriate officials to remove barriers that may impede the effectiveness of the school or the school counsel- ing program.
f. Provide support, consultation and mentoring to professionals in need of assistance when in the scope of the school counselor’s role.
g. Inform appropriate officials, in accordance with school board policy, of conditions that may be potentially disruptive or
damaging to the school’s mission, personnel and property while honoring the confidentiality between the student and the school counselor to the extent feasible, consistent with applicable law and policy.
h. Advocate for administrators to place in school counseling po- sitions certified school counselors who are competent, qualified and hold a master’s degree or higher in school counseling from an accredited program.
i. Advocate for equitable school counseling program policies and practices for all students and stakeholders.
j. Strive to use translators who have been vetted or reviewed and bilingual/multilingual school counseling program materials rep- resenting languages used by families in the school community.
k. Affirm the abilities of and advocate for the learning needs of all students. School counselors support the provision of appro- priate accommodations and accessibility.
l. Provide workshops and written/digital information to families to increase understanding, improve communication and promote student achievement.
m. Promote cultural competence to help create a safer more inclusive school environment.
n. Adhere to educational/psychological research practices, confidentiality safeguards, security practices and school district policies when conducting research.
o. Promote equity and access for all students through the use of community  resources.
p. Use culturally inclusive language in all forms of communica- tion.
q. Collaborate as needed to provide optimum services with other professionals such as special educators, school nurses, school social workers, school psychologists, college counselors/ admissions officers, physical therapists, occupational therapists, speech pathologists, administrators.
r. Work responsibly to remedy work environments that do not reflect the profession’s ethics.
s. Work responsibly through the correct channels to try and remedy work conditions that do not reflect the ethics of the profession.
B.3. Responsibilities to Self
School counselors:
a. Have completed a counselor education program at an accredit- ed institution and earned a master’s degree in school counseling.
b. Maintain membership in school counselor professional orga- nizations to stay up to date on current research and to maintain professional competence in current school counseling issues and topics. School counselors maintain competence in their skills by utilizing current interventions and best practices.
c. Accept employment only for those positions for which they are qualified by education, training, supervised experience and state/national professional credentials.
d. Adhere to ethical standards of the profession and other official policy statements such as ASCA Position Statements and

Role Statements, school board policies and relevant laws. When laws and ethical codes are in conflict school counselors work to adhere to both as much as possible.
e. Engage in professional development and personal growth throughout their careers. Professional development includes attendance at state and national conferences and reading journal articles. School counselors regularly attend training on school counselors’ current legal and ethical responsibilities.
f. Monitor their emotional and physical health and practice wellness to ensure optimal professional effectiveness. School counselors seek physical or mental health support when needed to ensure professional competence.
g. Monitor personal behaviors and recognize the high standard of care a professional in this critical position of trust must main- tain on and off the job. School counselors are cognizant of and refrain from activity that may diminish their effectiveness within the school community.
h. Seek consultation and supervision from school counselors and other professionals who are knowledgeable of school counselors’ ethical practices when ethical and professional questions arise.
i. Monitor and expand personal multicultural and social-justice advocacy awareness, knowledge and skills to be an effective cul- turally competent school counselor. Understand how prejudice, privilege and various forms of oppression based on ethnicity, ra- cial identity, age, economic status, abilities/disabilities, language, immigration status, sexual orientation, gender, gender identity expression, family type, religious/spiritual identity, appearance and living situations (e.g., foster care, homelessness, incarcera- tion) affect students and stakeholders.
j. Refrain from refusing services to students based solely on the school counselor’s personally held beliefs or values rooted in one’s religion, culture or ethnicity. School counselors respect the diversity of students and seek training and supervision when prejudice or biases interfere with providing comprehensive ser- vices to all students.
k. Work toward a school climate that embraces diversity and promotes academic, career and social/emotional development for all students.
l. Make clear distinctions between actions and statements (both verbal and written) made as a private individual and those made as a representative of the school counseling profession and of the school district.
m. Respect the intellectual property of others and adhere to copyright laws and correctly cite others’ work when using it.
C. SCHOOL COUNSELOR ADMINISTRATORS/SUPERVISORS
School counselor administrators/supervisors support school counselors in their charge by:
a. Advocating both within and outside of their schools or districts for adequate resources to implement a comprehensive school counseling program and meet their students’ needs.
b. Advocating for fair and open distribution of resources among programs supervised. An allocation procedure should be devel- oped that is nondiscriminatory, informed by data and consistent- ly applied.
c. Taking reasonable steps to ensure school and other resources  are available to provide appropriate staff supervision and training.
d. Providing opportunities for professional development in cur- rent research related to school counseling practice and ethics.
e. Taking steps to eliminate conditions or practices in their schools or organizations that may violate, discourage or inter- fere with compliance with the ethics and laws related to the profession.
f. Monitoring school and organizational policies, regulations and procedures to ensure practices are consistent with the ASCA Ethical Standards for School Counselors.
D. SCHOOL COUNSELING INTERN SITE SUPERVISORS
Field/intern site supervisors:
a. Are licensed or certified school counselors and/or have an un- derstanding of comprehensive school counseling programs and the ethical practices of school counselors.
b. Have the education and training to provide clinical supervi- sion. Supervisors regularly pursue continuing education activities on both counseling and supervision topics and skills.
c. Use a collaborative model of supervision that is on-going and includes, but is not limited to, the following activities: promot- ing professional growth, supporting best practices and ethical practice, assessing supervisee performance and developing plans for improvement, consulting on specific cases and assisting in the development of a course of action.
d. Are culturally competent and consider cultural factors that may have an impact on the supervisory relationship.
e. Do not engage in supervisory relationships with individuals with whom they have the inability to remain objective. Such individuals include, but are not limited to, family members and close friends.
f. Are competent with technology used to perform supervisory responsibilities and online supervision, if applicable. Supervisors protect all electronically transmitted confidential information.
g. Understand there are differences in face-to face and virtual communication (e.g., absence of verbal and nonverbal cues) that may have an impact on virtual supervision. Supervisors educate supervisees on how to communicate electronically to prevent and avoid potential problems.
h. Provide information about how and when virtual supervisory services will be utilized. Reasonable access to pertinent applica- tions should be provided to school counselors.
i. Ensure supervisees are aware of policies and procedures related to supervision and evaluation and provide due-process procedures if supervisees request or appeal their evaluations.
j. Ensure performance evaluations are completed in a timely, fair and considerate manner, using data when available and based on clearly stated criteria.
k. Use evaluation tools measuring the competence of school counseling interns. These tools should be grounded in state and national school counseling standards. In the event no such tool is available in the school district, the supervisor seeks out rele- vant evaluation tools and advocates for their use.
l. 
Are aware of supervisee limitations and communicate concerns to the university/college supervisor in a timely manner.
m. Assist supervisees in obtaining remediation and professional development as necessary.
n. Contact university/college supervisors to recommend dismiss- al when supervisees are unable to demonstrate competence as
a school counselor as defined by the ASCA School Counselor Competencies and state and national standards. Supervisors consult with school administrators and document recommenda- tions to dismiss or refer a supervisee for assistance. Supervisors ensure supervisees are aware of such decisions and the resources available to them. Supervisors document all steps taken.
E. MAINTENANCE OF STANDARDS
When serious doubt exists as to the ethical behavior of a col- league(s) the following procedures may serve as a guide:
a. School counselors consult with professional colleagues to discuss the potentially unethical behavior and to see if the professional colleague views the situation as an ethical violation. School counselors understand mandatory reporting in their respective district and states.
b. School counselors discuss and seek resolution directly with the colleague whose behavior is in question unless the behav- ior is unlawful, abusive, egregious or dangerous, in which case proper school or community authorities are contacted.
c. If the matter remains unresolved at the school, school district or state professional practice/standards commission, referral for review and appropriate action should be made in the following sequence:
· State school counselor association
· American School Counselor Association (Complaints should be submitted in hard copy to the ASCA Ethics Committee, c/o the Executive Director, American School Counselor Associa- tion, 1101 King St., Suite 310, Alexandria, VA 22314.)
F. ETHICAL DECISION MAKING
When faced with an ethical dilemma, school counselors and school counseling program directors/supervisors use an ethical decision-making model such as Solutions to Ethical Problems in Schools (STEPS) (Stone, 2001):
a. Define the problem emotionally and intellectually
b. Apply the ASCA Ethical Standards for School Counselors and the law
c. Consider the students’ chronological and developmental levels
d. Consider the setting, parental rights and minors’ rights
e. Apply the ethical principles of beneficence, autonomy, nonma- leficence, loyalty and justice
f. Determine potential courses of action and their consequences
g. Evaluate the selected action
h. Consult
i. Implement the course of action
GLOSSARY OF TERMS
Advocate
a person who speaks, writes or acts to promote the well-being of students, parents/guardians and the school counseling profession. School counselors advocate to close the information, opportunity, intervention and attainment gaps for all students.
Assent
to demonstrate agreement when a student is not competent to give informed consent to counseling or other services the school counselor is providing.
Assessment
collecting in-depth information about a person to develop a comprehensive plan that will guide the collaborative counseling and service provision process.
Boundaries
something that indicates or affixes an extent or limits.
Breach
disclosure of information given in private or confidential com- munication such as information given during counseling.
Competence
the quality of being competent; adequacy; possession of required skill, knowledge, qualification or capacity.
Confidentiality
the ethical duty of school counselors to responsibly protect a student’s private communications shared in counseling.
Conflict of Interest
a situation in which a school counselor stands to personally profit from a decision involving a student.
Consent
permission, approval or agreement; compliance.
Consultation
a professional relationship in which individuals meet to seek ad- vice, information and/or deliberation to address a student’s need.
Conventional Parameters
general agreement or accepted standards regarding limits, boundaries or guidelines.
Cultural Sensitivity
a set of skills enabling you to know, understand and value the similarities and differences in people and modify your behavior to be most effective and respectful of students and families and to deliver programs that fit the needs of diverse learners.
Data Dialogues
inquiry with others around student information to uncover ineq- uities, promote informed investigations and assist in understand- ing the meaning of data and the next steps to have an impact on data.
Data Informed
accessing data, applying meaning to it and using data to have an impact on student success.
Developmental Level/Age
the age of an individual determined by degree of emotional, mental and physiological maturity as compared with typical behaviors and characteristics of that chronological age.

Disclosure
the act or an instance of exposure or revelation.
Diversity
the inclusion of individuals representing more than one national origin, gender/gender identity, color, religion, socio-economic stratum, sexual orientation and the intersection of cultural and social identities.
Dual Relationship
a relationship in which a school counselor is concurrently partic- ipating in two or more roles with a student.
Empathy
the action of understanding, being aware of, being sensitive to and vicariously experiencing the feelings, thoughts and experi- ence of another without having the feelings, thoughts and expe- rience fully communicated in an objectively explicit manner.
Emancipated Minor
a minor who is legally freed from control by his or her parents or guardians, and the parents or guardians are freed from any and all responsibility toward the child.
Encryption
process of putting information into a coded form to control and limit access to authorized users.
Ethics
the norms and principles of conduct and philosophy governing the profession.
Ethical Behavior
actions defined by standards of conduct for the profession.
Ethical Obligation
a standard or set of standards defining the course of action for the profession.
Ethical Rights
the fundamental normative rules about what is allowed of people or owed to people, according to some legal system, social convention or ethical theory.
Feasible
capable of being done, effected or accomplished.
Gender Expression
the ways in which students manifest masculinity or femininity in terms of clothing, communication patterns and interests, which may or may not reflect the student’s gender identity.
Gender Identity
One’s personal experience of one’s own gender. When one’s gender identity and biological sex are not congruent, the student may identify as transsexual or transgender.
Harassment
the act of systematic and/or continued unwanted disturbing or troubling  persecution.
Informed Consent
assisting students in acquiring an understanding of the limits  of confidentiality, the benefits, facts and risks of entering into a counseling relationship.
Intervention
to provide modifications, materials, advice, aids, services or other forms of support to have a positive impact on the outcome or course of a condition.

Legal Mandates
a judicial command or precept issued by a court or magistrate, directing proper behavior to enforce a judgment, sentence or decree.
Legal Rights
those rights bestowed onto a person by a given legal system.
Mandatory Reporting
the legal requirement to report to authorities.
Minors
persons under the age of 18 years unless otherwise designated by statute or regulation.
Perception
A mental image or awareness of environment through a physical sensation. A capacity for understanding or a result of an obser- vation.
Peer Helper
peer-to-peer interaction in which individuals who are of approximately the same age take on a helping role assisting students who may share related values, experiences and lifestyles.
Peer Support
programs that enhance the effectiveness of the school counseling program while increasing outreach and raising student aware- ness of services.
Privacy
the right of an individual to keep oneself and one’s personal information free from unauthorized disclosure.
Privileged  Communication
conversation that takes places within the context of a protected relationship, such as that between an attorney and client, a husband and wife, a priest and penitent, a doctor and patient and, in some states, a school counselor and a student.
Professional  Development
the process of improving and increasing capabilities through access to education and training opportunities.
Relationship
a connection, association or involvement.
Risk Assessment
a systematic process of evaluating potential risks
School Counseling Supervisor
a qualified professional who provides guidance, teaching and support for the professional development of school counselors and school counseling candidates.
Serious and Foreseeable
when a reasonable person can anticipate significant and harmful possible  consequences.
Sole-Possession Records
exempted from the definition of educational records and the protection of FERPA, are records used only as a personal memory aid that are kept in the sole possession of the maker of the record and are not accessible or revealed to any other person except a temporary substitute for the maker of the record and provide only professional opinion or personal observations.
Stakeholder
a person or group that shares an investment or interest in an endeavor.
Supervision
a collaborative relationship in which one person promotes and/ or evaluates the development of another.
Title IX of the Education Amendments of 1972
a law that demands that no person in the United States shall, on the basis of sex, be excluded from participation in, be denied the benefits of or be subjected to discrimination under any education program or activity receiving federal financial assistance.
Virtual/Distance Counseling:  counseling by electronic means.
ACA Code of Ethics
Preamble
The American Counseling Association (ACA) is an educational, scientific, and professional organization whose members work in a variety of settings and serve in multiple capacities. Counseling is a professional relationship that empowers diverse individuals, families, and groups to accomplish mental health, wellness, education, and career goals.
Professional values are an important way of living out an ethical commitment. The following are core professional values of the counseling profession:
1. enhancing human development throughout the life span;
2. honoring diversity and embracing a multicultural approach in support of the worth, dignity, potential, and uniqueness of people within their social and cultural contexts;
3. promoting social justice;
4. safeguarding the integrity of the counselor–client relationship; and
5. practicing in a competent and ethical manner.
These professional values provide a conceptual basis for the ethical principles enumerated below. These principles are the foundation for ethical behavior and decision making. The fundamental principles of professional ethical behavior are
· autonomy, or fostering the right to control the direction of one’s life;
· nonmaleficence, or avoiding actions that cause harm;
· beneficence, or working for the good of the individual and society by promoting mental health and well-being;
· justice, or treating individuals equitably and fostering fairness and equality;
· fidelity, or honoring commitments and keeping promises, including fulfilling one’s responsibilities of trust in professional relationships; and
· veracity, or dealing truthfully with individuals with whom counselors come into professional contact.
ACA Code of Ethics Purpose
The ACA Code of Ethics serves six main purposes:
1. The Code sets forth the ethical obligations of ACA members and provides guidance intended to inform the ethical practice of professional counselors.
2. The Code identifies ethical considerations relevant to professional counselors and counselors-in-training.
3. The Code enables the association to clarify for current and prospective members, and for those served by members, the nature of the ethical responsibilities held in common by its members.
4. The Code serves as an ethical guide designed to assist members in constructing a course of action that best serves those utilizing counseling services and establishes expectations of conduct with a primary emphasis on the role of the professional counselor.
5. The Code helps to support the mission of ACA.
6. The standards contained in this Code serve as the basis for processing inquiries and ethics complaints concerning ACA members.
The ACA Code of Ethics contains nine main sections that ad- dress the following areas:
Section A:
The Counseling Relationship Section B:
Confidentiality and Privacy Section C:
Professional Responsibility
Section D:
Relationships With Other Professionals Section E:
Evaluation, Assessment, and Interpretation Section F:
Supervision, Training, and Teaching Section G:
Research and Publication
Section H:
Distance  Counseling,  Technology,  and Social Media
Section I:
Resolving Ethical Issues
Each section of the ACA Code of Ethics begins with an introduction. The introduction to each section describes the ethical behavior and responsibility to which counselors aspire. The introductions help set the tone for each particular section and provide a starting point that invites reflection on the ethical standards contained in each part of the ACA Code of Ethics. The standards outline professional responsibilities and provide direction for fulfilling those ethical responsibilities.
When counselors are faced with ethical dilemmas that are difficult to resolve, they are expected to engage in a care- fully considered ethical decision-making process, consulting available resources as needed. Counselors acknowledge that resolving ethical issues is a process; ethical reasoning includes consideration of professional values, professional ethical principles, and ethical standards.
Counselors’ actions should be consistent with the spirit as well as the letter of these ethical standards. No specific ethical decision-making model is always most effective, so counselors are expected to use a credible model of deci- sion making that can bear public scrutiny of its applica- tion. Through a chosen ethical decision-making process and evaluation of the context of the situation, counselors work collaboratively with clients to make decisions that promote clients’ growth and development. A breach of the standards and principles provided herein does not necessarily constitute legal liability or violation of the law; such action is established in legal and judicial proceedings.
Section A
The Counseling Relationship
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Introduction
Counselors facilitate client growth and development in ways that foster the interest and welfare of clients and promote formation of healthy relation- ships. Trust is the cornerstone of the counseling relationship, and counselors have the responsibility to respect and safeguard the client’s right to privacy and confidentiality. Counselors actively attempt to understand the diverse cultural backgrounds of the clients they serve. Counselors also explore their own cultural identities and how these affect their values and beliefs about the counseling process. Additionally, counselors are encouraged to contribute to society by devoting a portion of their professional activities for little or no financial return (pro bono publico).
A.1. Client Welfare
A.1.a. Primary Responsibility The primary responsibility of counselors is to respect the dignity and promote the welfare of clients.
A.1.b. Records and
Documentation Counselors create, safeguard, and maintain documentation necessary for rendering professional services. Regardless of the medium, counselors include sufficient and timely docu- mentation to facilitate the delivery and continuity of services. Counselors take reasonable steps to ensure that documentation accurately reflect progress and services provided. If amendments are made to records and documentation, counselors take steps to properly note the amendments according to agency or institutional policies.
A.1.c. Counseling Plans Counselors and their clients work jointly in devising counseling plans that  offer  reasonable  promise  of success and are consistent with the abilities, temperament, developmental level, and circumstances of clients. Counselors and clients regularly re- view and revise counseling plans to assess their continued viability and effectiveness, respecting clients’ free- dom of choice.
A.1.d. Support Network Involvement
Counselors recognize that support networks hold various meanings in the lives of clients and consider en- listing the support, understanding, and involvement of others (e.g.,reli- gious/spiritual/community leaders, family members, friends) as positive resources, when appropriate, with client consent.
A.2. Informed Consent in the Counseling Relationship
A.2.a. Informed Consent
Clients have the freedom to choose whether to enter into or remain in a counseling relationship and need adequate information about the counseling process and the counselor. Counselors have an obligation to re- view in writing and verbally with clients the rights and responsibilities of both counselors and clients. Informed consent is an ongoing part of the counseling process, and counselors appropriately document discussions of informed consent throughout the counseling relationship.
A.2.b. Types of Information Needed
Counselors explicitly explain to clients the nature of all services provided. They inform clients about issues such as, but not limited to, the following: the purposes, goals, techniques, procedures, limitations, potential risks, and benefits of services; the counselor’s qualifications, 
credentials, relevant experience, and approach to counseling; continuation of services upon the incapacitation or death of the counselor; the role of technology; and other pertinent information. Counselors take steps to ensure that clients understand the implications of diagnosis and the intended use of tests and reports. Additionally, counselors inform clients about fees and billing arrangements, including procedures for nonpayment of fees. Clients have the right to confidentiality and to be provided with an explanation of its limits (including how supervisors and/or treatment or interdisciplinary team professionals are involved), to obtain clear information about their records, to participate in the ongoing counseling plans, and to refuse any services or modality changes and to be advised of the consequences of such refusal.
A.2.c. Developmental and Cultural Sensitivity
Counselors communicate information in ways that are both developmentally and culturally appropriate. Counselors use clear and understandable language when discussing issues related to informed consent. When clients have difficulty    understanding the language that counselors use, counselors provide necessary services (e.g., arranging for a qualified interpreter or translator) to ensure comprehension by clients. In collaboration with clients, coun- selors consider cultural implications of informed consent procedures and, where possible, counselors adjust their practices accordingly.
A.2.d. Inability to Give Consent When counseling minors, incapacitated adults, or other persons unable to give voluntary consent, counselors seek the assent of clients to services and include them in decision making as appropriate. Counselors recognize the need to balance the ethical rights of clients to make choices, their capacity to give consent or assent to receive services, and parental or familial legal rights and responsibilities to protect these clients and make decisions on their behalf.
A.2.e. Mandated Clients
Counselors discuss the required limitations to confidentiality when working with clients who have been mandated for counseling services. Counselors also explain what type of information and with whom that information is shared prior to the beginning of counseling. The client may choose to refuse services. In this case, counselors will, to the best of their ability, discuss with the client the potential consequences of refusing counseling services.
A.3. Clients Served by Others
When counselors learn that their clients are in a professional relationship with other mental health professionals, they request release from clients to inform the other professionals and strive to establish positive and collaborative professional relationships.
A.4. Avoiding Harm and Imposing Values
A.4.a. Avoiding Harm
Counselors act to avoid harming their clients, trainees, and research par- ticipants and to minimize or to remedy unavoidable or unanticipated harm.
A.4.b.Personal Values
Counselors are aware of—and avoid imposing—their own values, attitudes, beliefs, and behaviors. Counselors respect the diversity of clients, train- ees, and research participants and seek training in areas in which they are at risk of imposing their values onto clients, especially when the counselor’s values are inconsistent with the client’s goals or are discriminatory in nature.
A.5. Prohibited Noncounseling Roles and Relationships
A.5.a. Sexual and/or
Romantic Relationships Prohibited
Sexual and/or romantic counselor– client interactions or relationships with current clients, their romantic partners, or their family members are prohibited. This prohibition applies to both in- person and electronic interactions or relationships.
A.5.b. Previous Sexual and/or Romantic Relationships
Counselors are prohibited from engag- ing in counseling relationships with persons with whom they have had a previous sexual and/or romantic relationship.
A.5.c. Sexual and/or Romantic Relationships With Former Clients
Sexual and/or romantic counselor– client interactions or relationships with former clients, their romantic partners, or their family members are prohibited for a period of 5 years following the last professional contact. This prohibition applies to both in-person and electronic interactions or relationships. Counselors, before engaging in sexual and/or romantic interactions or relationships with former clients, their romantic partners, or their family members, demonstrate forethought and document (in written form) whether the interaction or relationship can be viewed as exploitive in any way and/or whether there is still potential to harm the former client; in cases of potential exploitation and/or harm, the counselor avoids entering into such an interaction or relationship.
A.5.d. Friends or Family Members
Counselors are prohibited from engaging in counseling relationships with friends or family members with whom they have an inability to remain objective.
A. 5.e. Personal Virtual Relationships With Current Clients
Counselors are prohibited from engaging in a personal virtual re- lationship with individuals with whom they have a current counseling relationship (e.g., through social and other media).
 A.6. Managing and Maintaining Boundaries and Professional Relationships
 A.6.a. Previous Relationships
Counselors consider the risks and benefi of accepting as clients those with whom they have had a previous relationship. These potential clients may include individuals with whom the counselor has had a casual, distant, or past relationship. Examples include mutual or past membership in a professional association, organization, or community. When counselors accept these clients, they take appropriate professional precautions such as informed consent, consultation, supervision, and documentation to ensure that judgment is not impaired and no exploitation occurs.
 A. 6.b. Extending Counseling Boundaries
Counselors consider the risks and benefits of extending current counsel- ing relationships beyond conventional parameters. Examples include attend- ing a client’s formal ceremony (e.g., a wedding/commitment ceremony or graduation), purchasing a service or product provided by a client (excepting unrestricted bartering), and visiting a cli- ent’s ill family member in the hospital. In extending these boundaries, counselors take appropriate professional precau- tions such as informed consent, consul- tation, supervision, and documentation to ensure that judgment is not impaired and no harm occurs.
 A.6.c. Documenting Boundary Extensions
If counselors extend boundaries as described in A.6.a. and A.6.b., they must officially document, prior to the interaction (when feasible), the rationale for such an interaction, the potential benefit, and anticipated consequences for the client or former client and other individuals significantly involved with the client or former client. When un- intentional harm occurs to the client or former client, or to an individual significantly
involved with the client or former client, the counselor must show evidence of an attempt to remedy such harm.
 A.6.d. Role Changes in the Professional Relationship
When counselors change a role from the original or most recent contracted relationship, they obtain informed consent from the client and explain the client’s right to refuse services related to the change. Examples of role changes include, but are not limited to
1. changing from individual to relationship or family counseling, or vice versa;
2. changing from an evaluative role to a therapeutic role, or vice versa; and
3. changing from a counselor to a mediator role, or vice versa.
Clients must be fully informed of any anticipated consequences (e.g., financial, legal, personal, therapeutic) of counselor role changes.
 A.6.e. Nonprofessional Interactions or Relationships (Other Than Sexual or Romantic Interactions or Relationships)
Counselors avoid entering into non- professional relationships with former clients, their romantic partners, or their family members when the interaction is potentially harmful to the client. This applies to both in-person and electronic interactions or relationships.
A.7. Roles and Relationships at Individual, Group, Institutional, and Societal Levels
 A.7.a. Advocacy
When appropriate, counselors advocate at individual, group, institutional, and societal levels to address potential barriers and obstacles that inhibit access and/or the growth and development of clients.
 A.7.b. Confidentiality and Advocacy
Counselors obtain client consent prior to engaging in advocacy efforts on be- half of an identifiable client to improve the provision of services and to work toward removal of systemic barriers or obstacles that inhibit client access, growth, and development.

 A.8. Multiple Clients
When a counselor agrees to provide counseling services to two or more persons who have a relationship, the counselor clarifies at the outset which person or persons are clients and the nature of the relationships the counselor will have with each involved person. If it becomes apparent that the counselor may be called upon to perform poten- tially conflicting roles, the counselor will clarify, adjust, or withdraw from roles appropriately.
A.9. Group Work
 A.9.a. Screening
Counselors screen prospective group counseling/therapy participants. To the extent possible, counselors select members whose needs and goals are compatible with the goals of the group, who will not impede the group process, and whose well-being will not be jeop- ardized by the group experience.
 A.9.b. Protecting Clients
In a group setting, counselors take rea- sonable precautions to protect clients from physical, emotional, or psychologi- cal trauma.
A.10. Fees and Business Practices
  A.10.a. Self-Referral
Counselors working in an organization (e.g., school, agency, institution) that provides counseling services do not refer clients to their private practice unless the policies of a particular orga- nization make explicit provisions for self-referrals. In such instances, the cli- ents must be informed of other options open to them should they seek private counseling services.
 A.10.b. Unacceptable Business Practices
Counselors do not participate in fee splitting, nor do they give or receive commissions, rebates, or any other form of remuneration when referring clients for professional services.
 A.10.c. Establishing Fees
In establishing fees for professional counseling services, counselors con- sider the financial status of clients and locality. If a counselor’s usual fees cre- ate undue hardship for the client, the counselor may adjust fees, when legally permissible, or assist the client in locat- ing comparable, affordable services.
 A.10.d. Nonpayment of Fees
If counselors intend to use collection agencies or take legal measures to col-
lect fees from clients who do not pay for services as agreed upon, they include such information in their informed consent documents and also inform clients in a timely fashion of intended actions and offer clients the opportunity to make payment.
 A.10.e. Bartering
Counselors may barter only if the bar- tering does not result in exploitation or harm, if the client requests it, and if such arrangements are an accepted practice among professionals in the community. Counselors consider the cultural implications of bartering and discuss relevant concerns with clients and document such agreements in a clear written contract.
 A.10.f. Receiving Gifts 
Counselors understand the challenges of accepting gifts from clients and rec- ognize that in some cultures, small gifts are a token of respect and gratitude. When determining whether to accept a gift from clients, counselors take into account the therapeutic relationship, the monetary value of the gift, the client’s motivation for giving the gift, and the counselor’s motivation for wanting to accept or decline the gift.
A.11.  Termination and Referral
 A.11.A. Competence Within Termination and Referral
If counselors lack the competence to be of professional assistance to clients, they avoid entering or continuing counseling relationships. Counselors are knowledgeable about culturally and clinically appropriate referral resources and suggest these alternatives. If clients decline the suggested referrals, counsel- ors discontinue the relationship.
 A.11.b. Values Within
Termination and Referral Counselors refrain from referring pro- spective and current clients based solely on the counselor’s personally held val- ues, attitudes, beliefs, and behaviors. Counselors respect the diversity of clients and seek training in areas in which they are at risk of imposing their values onto clients, especially when the counselor’s values are inconsistent with the client’s goals or are discriminatory in nature.
 A.11.c. Appropriate Termination Counselors terminate a counseling re- lationship when it becomes reasonably apparent that the client no longer needs assistance, is not likely to benefit   or is being harmed by continued counseling. Counselors may terminate counseling when in jeopardy of harm by the client or by another person with whom the client has a relationship, or when clients do not pay fees as agreed upon. Counselors provide pretermination counseling and recommend other service providers when necessary.
 A.11.d. Appropriate Transfer of Services
When counselors transfer or refer clients to other practitioners, they ensure that appropriate clinical and administra- tive processes are completed and open communication is maintained with both clients and practitioners.
A.12.  Abandonment and Client Neglect
Counselors do not abandon or neglect clients in counseling. Counselors assist in making appropriate arrangements for the continuation of treatment, when neces- sary, during interruptions such as vaca- tions, illness, and following termination.
Section B
Confidentiality and Privacy
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Introduction
Counselors recognize that trust is a cor- nerstone of the counseling relationship. Counselors aspire to earn the trust of cli- ents by creating an ongoing partnership, establishing and upholding appropriate boundaries, and maintaining confi- dentiality. Counselors communicate the parameters of confidentiality in a culturally competent manner.
B.1. Respecting Client Rights
B.1.a. Multicultural/Diversity Considerations
Counselors maintain awareness and sen- sitivity regarding cultural meanings of confidentiality 
and privacy. Counselors respect differing views toward disclosure of information. Counselors hold ongoing discussions with clients as to how, when, and with whom information is to be shared.
B.1.b. Respect for Privacy
Counselors respect the privacy of prospective and current clients. Coun- selors request private information from clients only when it is beneficial to the counseling process.  

 B.1.c. Respect for
Confidentiality
Counselors protect the confidential information of prospective and current clients. Counselors disclose information only with appropriate consent or with sound legal or ethical justification.
 B.1.d. Explanation of
Limitations
At initiation and throughout the counsel- ing process, counselors inform clients of the limitations of confidentiality and seek to identify situations in which confi - tiality must be breached.
B.2. Exceptions
B.2.a. Serious and Foreseeable Harm and Legal Requirements
The general requirement that counsel- ors keep information confidential does not apply when disclosure is required to protect clients or identified by others from serious and foreseeable harm or when legal requirements demand that confidential
information must be revealed. Counselors consult with other professionals when in doubt as to the validity of an exception. Additional considerations apply when addressing end-of-life issues.
B.2.b. Confidentiality
Regarding End-of-Life Decisions
Counselors who provide services to terminally ill individuals who are con- sidering hastening their own deaths have the option to maintain confidentiality, depending on applicable laws and the specific circumstances of the situation and after seeking consultation or super- vision from appropriate professional and legal parties.
B.2.c. Contagious, Life- Threatening Diseases
When clients disclose that they have a disease commonly known to be both communicable and life threatening, counselors may be justified in disclos- ing information to identified third parties, if the parties are known to be at serious and foreseeable risk of con- tracting the disease. Prior to making a disclosure, counselors assess the intent of clients to inform the third parties about their disease or to engage in any behaviors that may be harmful to an identified third party. Counselors adhere to relevant state laws concern- ing disclosure about disease status.
B.2.d. Court-Ordered Disclosure When ordered by a court to release confidential or privileged information without a client’s permission, counselors seek to obtain written, informed consent from the client or take steps to prohibit the disclosure or have it limited as narrowly as possible because of potential harm to the client or counseling relationship.
B.2.e. Minimal Disclosure
To the extent possible, clients are informed before confidential infor- mation is disclosed and are involved in the disclosure decision-making process. When circumstances require the disclosure of confidential infor- mation, only essential information is revealed.
B.3. Information Shared With Others
B.3.a. Subordinates
Counselors make every effort to ensure that privacy and confidentiality of clients are maintained by subordi- nates, including employees, supervisees, students, clerical assistants, and volunteers.
B.3.b. Interdisciplinary Teams When services provided to the client involve participation by an interdisci- plinary or treatment team, the client will be informed of the team’s existence and composition, information being shared, and the purposes of sharing such information.
B.3.c. Confidential Settings Counselors discuss confidential infor- mation only in settings in which they can reasonably ensure client privacy.
B.3.d. Third-Party Payers
Counselors disclose information to third-party payers only when clients have authorized such disclosure.
B.3.e. Transmitting Confidential Information
Counselors take precautions to ensure the confidentiality of all information transmitted through the use of any medium.
B.3.f. Deceased Clients  Counselors protect the confidentiality of deceased clients, consistent with le- gal requirements and the documented preferences of the client.
B.4. Groups and Families
B.4.a. Group Work
In group work, counselors clearly explain the importance and parameters of confidentiality for the specific group.
B.4.b. 
Couples and Family Counseling
In couples and family counseling, coun- selors clearly define who is considered “the client” and discuss expectations and limitations of confidentiality. Counselors seek agreement and document in writing such agreement among all involved parties regarding the confidentiality
of information. In the absence of an agreement to the contrary, the couple or family is considered to be the client.
B.5. Clients Lacking Capacity to Give Informed Consent
B.5.a. Responsibility to Clients When counseling minor clients or adult clients who lack the capacity to give voluntary, informed consent, counselors protect the confidentiality of information received—in any medium—in the counseling relationship as specified by federal and state laws, written policies, and applicable ethical standards.
B.5.b. Responsibility to Parents and Legal Guardians
Counselors inform parents and legal guardians about the role of counselors and the confidential nature of the counseling relationship, consistent with cur- rent legal and custodial arrangements. Counselors are sensitive to the cultural diversity of families and respect the inherent rights and responsibilities of parents/guardians regarding the wel- fare of their children/charges according to law. Counselors work to establish, as appropriate, collaborative relation- ships with parents/guardians to best serve clients.
B.5.c. Release of Confidential Information
When counseling minor clients or adult clients who lack the capacity to give voluntary consent to release confidential information, counselors seek permission from an appropriate third party to disclose information. In such instances, counselors inform clients consistent with their level of understanding and take appropriate measures to safeguard client confi- dentiality.
B.6. Records and Documentation
B.6.a. Creating and Maintaining Records and Documentation
Counselors create and maintain records and documentation necessary for ren- dering professional services.
B.6.b. Confidentiality of Records and Documentation
Counselors ensure that records and documentation kept in any medium are secure and that only authorized persons have access to them.
B.6.c. Permission to Record Counselors obtain permission from cli- ents prior to recording sessions through electronic or other means.
B.6.d. Permission to Observe Counselors obtain permission from cli- ents prior to allowing any person to ob- serve counseling sessions, review session transcripts, or view recordings of sessions with supervisors, faculty, peers, or others within the training environment.
B.6.e. Client Access
Counselors provide reasonable access to records and copies of records when requested by competent clients. Coun- selors limit the access of clients to their records, or portions of their records, only when there is compelling evidence that such access would cause harm to the client. Counselors document the request of clients and the rationale for withholding some or all of the records in the files of clients. In situations involving multiple clients, counselors provide individual clients with only those parts of records that relate directly to them and do not include confidential information related to any other client.
B.6.f. Assistance With Records When clients request access to their re- cords, counselors provide assistance and consultation in interpreting counseling records.
B.6.g. Disclosure or Transfer
Unless exceptions to confidentiality exist, counselors obtain written permis- sion from clients to disclose or transfer records to legitimate third parties. Steps are taken to ensure that receivers of counseling records are sensitive to their confidential nature.
B.6.h. Storage and Disposal After Termination
Counselors store records following ter- mination of services to ensure reasonable future access, maintain records in ac- cordance with federal and state laws and statutes such as licensure laws and policies governing records, and dispose of client records and other sensitive materials in a manner that protects client confidentiality. Counselors apply careful discretion and deliberation before destroying records that may be needed by a court of law, such as notes on child abuse, suicide, sexual harassment, or violence.
B.6.i. Reasonable Precautions Counselors take reasonable precautions to protect client confidentiality in the event of the counselor’s termination of practice, incapacity, or death and ap- point a records custodian when identi- fied as appropriate.
B.7. Case Consultation
B.7.a. Respect for Privacy
Information shared in a consulting relationship is discussed for profes- sional purposes only. Written and oral reports present only data germane to the purposes of the consultation, and every effort is made to protect client identity and to avoid undue invasion of privacy.
B.7.b. Disclosure of
Confidential Information When consulting with colleagues, counselors do not disclose confidential information that reasonably could lead to the identification of a client or other person or organization with whom they have a confidential relationship unless they have obtained the prior consent of the person or organization or the disclosure cannot be avoided. They disclose information only to the extent necessary to achieve the purposes of the consultation.
Section C
Professional Responsibility
 SHAPE  \* MERGEFORMAT 




[image: image6]
Introduction
Counselors aspire to open, honest, and accurate communication in deal- ing with the public and other profes- sionals. Counselors facilitate access to counseling services, and they practice in a nondiscriminatory manner within the boundaries of professional and personal competence; they also have a responsibility to abide by the ACA Code of Ethics. Counselors actively participate in local, state, and national associations that foster the develop- ment and improvement of counseling. Counselors are expected to advocate to promote changes at the individual, group, institutional, and societal lev- els that improve the quality of life for individuals and groups and remove potential barriers to the provision or access of appropriate services being of- fered. Counselors have a responsibility to the public to engage in counseling practices that are based on rigorous re-search methodologies. Counselors are encouraged to contribute to society by devoting a portion of their professional activity to services for which there is little or no fi
return (pro bono publico). In addition, counselors engage in self-care activities to maintain and promote their own emotional, physical, mental, and spiritual well-being to best meet their professional responsibilities.
C.1. Knowledge of and Compliance With Standards
Counselors have a responsibility to read, understand, and follow the ACA Code of Ethics and adhere to applicable laws and regulations.
C.2. Professional Competence
C.2.a. Boundaries of
Competence
Counselors practice only within the boundaries of their competence, based on their education, training, super- vised experience, state and national professional credentials, and appropri- ate professional experience. Whereas multicultural counseling competency is required across all counseling specialties, counselors gain knowledge, personal awareness, sensitivity, dispositions, and skills pertinent to being a culturally competent counselor in working with a diverse client population.
C.2.b. New Specialty Areas of Practice
Counselors practice in specialty areas new to them only after appropriate education, training, and supervised experience. While developing skills in new specialty areas, counselors take steps to ensure the competence of their work and protect others from possible harm.
C.2.c. Qualified for Employment      Counselors accept employment only for positions for which they are qualified given their education, training, supervised experience, state and national professional credentials, and appropriate professional experience. Counselors hire for professional counseling positions only individuals who are qualified and competent for those positions.
C.2.d. Monitor Effectiveness Counselors continually monitor their effectiveness as professionals and take steps to improve when necessary. Counselors take reasonable steps to seek peer supervision to evaluate their efficiency as counselors.
C.2.e. Consultations on Ethical Obligations
Counselors take reasonable steps to consult with other counselors, the ACA Ethics and Professional Standards Department, or related professionals when they have questions regarding their ethical obligations or professional practice.
C.2.f. Continuing Education Counselors recognize the need for con- tinuing education to acquire and main- tain a reasonable level of awareness of current scientific  and professional information in their fields of activity. Counselors maintain their competence in the skills they use, are open to new procedures, and remain informed re- garding best practices for working with diverse populations.
C.2.g. Impairment
Counselors monitor themselves for signs of impairment from their own physical, mental, or emotional problems and refrain from offering or providing professional services when impaired. They seek assistance for problems that reach the level of professional impair- ment, and, if necessary, they limit, suspend, or terminate their professional responsibilities until it is determined that they may safely resume their work. Counselors assist colleagues or supervisors in recognizing their own professional impairment and provide consultation and assistance when war- ranted with colleagues or supervisors showing signs of impairment and intervene as appropriate to prevent imminent harm to clients.
C.2.h. Counselor Incapacitation, Death, Retirement, or Termination of Practice
Counselors prepare a plan for the trans- fer of clients and the dissemination of records to an identified colleague or records custodian in the case of the counselor’s incapacitation, death, retire- ment, or termination of practice.
C.3. Advertising and Soliciting Clients
C.3.a. Accurate Advertising   When advertising or otherwise rep- resenting their services to the public, counselors identify their credentials in an accurate manner that is not false, misleading, deceptive, or fraudulent.
C.3.b. Testimonials
Counselors who use testimonials do not solicit them from current clients, former clients, or any other persons whomay be vulnerable to undue influence. Counselors discuss with clients the implications of and obtain permission for the use of any testimonial.
C.3.c. Statements by Others   When feasible, counselors make reason- able efforts to ensure that statements made by others about them or about the counseling profession are accurate.
C.3.d. Recruiting Through Employment
Counselors do not use their places of employment or institutional affiliations
to recruit clients, supervisors, or consultees for their private practices.
C.3.e. Products and Training Advertisements
Counselors who develop products related to their profession or conduct workshops or training events ensure that the advertisements concerning these products or events are accurate and disclose adequate information for consumers to make informed choices.
C.3.f. Promoting to Those Served Counselors do not use counseling, teaching, training, or supervisory rela- tionships to promote their products or training events in a manner that is de- ceptive or would exert undue influence on individuals who may be vulnerable. However, counselor educators may adopt textbooks they have authored for instructional purposes.
C.4. Professional   Qualifications
C.4.a. Accurate Representation Counselors claim or imply only profes- sional qualifications
actually completed and correct any known misrepresenta- tions of their qualifications by others. Counselors truthfully represent the qual- ifications
of their professional colleagues. Counselors clearly distinguish between paid and volunteer work experience and accurately describe their continuing education and specialized training.
C.4.b. Credentials
Counselors claim only licenses or certifi - tionsthatarecurrentandingoodstanding.
C.4.c. Educational Degrees Counselors clearly differentiate be- tween earned and honorary degrees.
C.4.d. Implying Doctoral-Level Competence
Counselors clearly state their highest earned degree in counseling or a closely related field. Counselors do not imply doctoral-level competence when pos- sessing a master’s degree in counseling or a related field by referring to them-selves as “Dr.” in a counseling context when their doctorate is not in counsel- ing or a related field. Counselors do not use “ABD” (all but dissertation) or other such terms to imply competency.
C.4.e. Accreditation Status
Counselors accurately represent the accreditation status of their degree pro- gram and college/university.
C.4.f. Professional Membership                       Counselors clearly differentiate between current, active memberships and former memberships in associations. Members of ACA must clearly differentiate be- tween professional membership, which implies the possession of at least a master’s degree in counseling, and regular membership, which is open to individuals whose interests and activities are consistent with those of ACA but are not qualified for professional membership.
C.5. Nondiscrimination
Counselors do not condone or engage in discrimination against prospective or current clients, students, employees, su- pervisees, or research participants based on age, culture, disability, ethnicity, race, religion/spirituality, gender, gender identity, sexual orientation, marital/ partnership status, language preference, socioeconomic status, immigration status, or any basis proscribed by law.
C.6. Public Responsibility
C.6.a. Sexual Harassment Counselors do not engage in or condone sexual harassment. Sexual harassment can consist of a single intense or severe act, or multiple persistent or pervasive acts.
C.6.b. Reports to Third Parties Counselors are accurate, honest, and objective in reporting their professional activities and judgments to appropriate third parties, including courts, health insurance companies, those who are the recipients of evaluation reports, and others.
C.6.c. Media Presentations
When counselors provide advice or com- ment by means of public lectures, dem- onstrations, radio or television programs, recordings, technology-based applica- tions, printed articles, mailed material, or other media, they take reasonable precautions to ensure that
1. the statements are based on appropriate professional counseling literature and practice,
2. the statements are otherwise consistent with the ACA Code of Ethics, and
3. the recipients of the information are not encouraged to infer that a professional counseling relation- ship has been established.
C.6.d. Exploitation of Others Counselors do not exploit others in their professional relationships.
C.6.e. Contributing to the Public Good
(Pro Bono Publico) Counselors make a reasonable effort to provide services to the public for which there is little or no financial return (e.g., speaking to groups, shar- ing professional information, offering reduced fees).
C.7. Treatment Modalities
C.7.a. Scientific Basis for Treatment
When providing services, counselors use techniques/procedures/modalities that are grounded in theory and/or have an empirical or scientific foundation.
C.7.b. Development and Innovation
When counselors use developing or innovative techniques/procedures/ modalities, they explain the potential risks, benefits, and ethical considerations of using such techniques/procedures/ modalities. Counselors work to minimize any potential risks or harm when using these techniques/procedures/modalities.
C.7.c. Harmful Practices Counselors do not use techniques/pro- cedures/modalities when substantial evidence suggests harm, even if such services are requested.
C.8. Responsibility to Other Professionals
C.8.a. Personal Public Statements
When making personal statements in a public context, counselors clarify that they are speaking from their personal perspec- tives and that they are not speaking on behalf of all counselors or the profession.
Section D
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Introduction
Professional counselors recognize that the quality of their interactions with colleagues can influence the quality of services provided to clients. They work to become knowledgeable about colleagues within and outside the field of counseling. Counselors develop positive working relation- ships and systems of communication with colleagues to enhance services to clients.
D.1. Relationships With Colleagues, Employers, and Employees
D.1.a. Different Approaches Counselors are respectful of approaches that are grounded in theory and/or have an empirical or scientific founda- tion but may differ from their own. Counselors acknowledge the expertise of other professional groups and are respectful of their practices.
D.1.b. Forming Relationships
Counselors work to develop and strengthen relationships with col- leagues from other disciplines to best serve clients.
D.1.c. Interdisciplinary Teamwork
Counselors who are members of in- terdisciplinary teams delivering mul- tifaceted services to clients remain focused on how to best serve clients. They participate in and contribute to decisions that affect the well-being of clients by drawing on the perspectives, values, and experiences of the counsel- ing profession and those of colleagues from other disciplines.
D.1.d. Establishing
Professional and Ethical Obligations
Counselors who are members of inter- disciplinary teams work together with team members to clarify professional and ethical obligations of the team as a whole and of its individual members. When a team decision raises ethical concerns, counselors fi attempt to resolve the concern within the team. If they cannot reach resolution among team members, counselors pursue other avenues to address their concerns consistent with client well-being.
D.1.e. Confidentiality
When counselors are required by law, institutional policy, or extraordinary circumstances to serve in more than one role in judicial or administrative pro- ceedings, they clarify role expectations and the parameters of confidentiality with their colleagues.
D.1.f. Personnel Selection and Assignment
When counselors are in a position requiring personnel selection and/or assigning of responsibilities to others, they select competent staff and assign responsibilities compatible with their skills and experiences.
D.1.g. Employer Policies
The acceptance of employment in an agency or institution implies that counsel- ors are in agreement with its general poli- cies and principles. Counselors strive to reach agreement with employers regard- ing acceptable standards of client care and professional conduct that allow for changes in institutional policy conducive to the growth and development of clients.
D.1.h. Negative Conditions Counselors alert their employers of inappropriate policies and practices. They attempt to effect changes in such policies or procedures through constructive action within the organization. When such policies are potentially disruptive or damaging to clients or may limit the effectiveness of services provided and change cannot be affected, counselors take appropriate further action. Such action may include referral to appropriate certification, accreditation, or state licensure organizations, or voluntary termination of employment.
D.1.i. Protection From Punitive Action
Counselors do not harass a colleague or employee or dismiss an employee who has acted in a responsible and ethical manner to expose inappropriate employer policies or practices.
D.2. Provision of Consultation Services
D.2.a. Consultant Competency Counselors take reasonable steps to ensure that they have the appropriate resources and competencies when providing consultation services. Counselors provide appropriate referral resources when requested or needed.
D.2.b. Informed Consent in Formal Consultation
When providing formal consultation services, counselors have an obligation to review, in writing and verbally, the rights and responsibilities of both counselors and consultees. Counselors use clear and understandable language to inform all parties involved about the purpose of the services to be provided, relevant costs, potential risks and benefits, and the limits of confidentiality.
Section E
Evaluation, Assessment, and Interpretation
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Introduction
Counselors use assessment as one com- ponent of the counseling process, taking into account the clients’ personal and cultural context. Counselors promote the well-being of individual clients or groups of clients by developing and using ap- propriate educational, mental health, psychological, and career assessments.
E.1. General
E.1.a. Assessment
The primary purpose of educational, mental health, psychological, and career assessment is to gather information regarding the client for a variety of purposes, including, but not limited to, client decision making, treatment planning, and forensic proceedings. As- sessment may include both qualitative and quantitative methodologies.
E.1.b. Client Welfare
Counselors do not misuse assessment results and interpretations, and they take reasonable steps to prevent others from misusing the information pro- vided. They respect the client’s right to know the results, the interpretations made, and the bases for counselors’ conclusions and recommendations.
E.2. Competence to Use and Interpret Assessment Instruments
E.2.a. Limits of Competence Counselors use only those testing and as- sessment services for which they have been trained and are competent. Counselors using technology-assisted test interpreta- tions are trained in the construct being measured and the specific instrument being used prior to using its technology- based application. Counselors take reason- able measures to ensure the proper use of assessment techniques by persons under their supervision.
E.2.b. Appropriate Use
Counselors are responsible for the appropriate application, scoring, inter- pretation, and use of assessment instru- ments relevant to the needs of the client, whether they score and interpret such assessments themselves or use technol- ogy or other services.
E.2.c. Decisions Based on Results
Counselors responsible for decisions involving individuals or policies that are based on assessment results have a thor- ough understanding of psychometrics.
E.3. Informed Consent in Assessment
E.3.a. Explanation to Clients Prior to assessment, counselors explain the nature and purposes of assessment and the specific  use of results by po- tential recipients. The explanation will be given in terms and language that the client (or other legally authorized person on behalf of the client) can understand.
E.3.b. Recipients of Results Counselors consider the client’s and/ or examinee’s welfare, explicit under- standings, and prior agreements in de- termining who receives the assessment results. Counselors include accurate and appropriate interpretations with any release of individual or group as- sessment results.
E.4. Release of Data to Qualified Personnel
Counselors release assessment data in which the client is identified only with the consent of the client or the client’s legal representative. Such data are released only to persons recognized by counselors as qualified to interpret the data.
E.5. Diagnosis of Mental Disorders
E.5.a. Proper Diagnosis Counselors take special care to provide proper diagnosis of mental disorders. Assessment techniques (including personal interviews) used to determine client care (e.g., locus of treatment, type of treatment, recommended follow-up) are carefully selected and appropri- ately used.
E.5.b. Cultural Sensitivity
Counselors recognize that culture affects the manner in which clients’ problems are defined and experienced. Clients’ socioeconomic and cultural experiences are considered when diag- nosing mental disorders.
E.5.c. Historical and Social Prejudices in the Diagnosis of Pathology
Counselors recognize historical and so- cial prejudices in the misdiagnosis and pathologizing of certain individuals and groups and strive to become aware of and address such biases in themselves or others.
E.5.d. Refraining From Diagnosis
Counselors may refrain from making and/or reporting a diagnosis if they believe that it would cause harm to the client or others. Counselors carefully consider both the positive and negative implications of a diagnosis.
E.6. Instrument Selection
E.6.a. Appropriateness of Instruments
Counselors carefully consider the validity, reliability, psychometric limi- tations, and appropriateness of instru- ments when selecting assessments and, when possible, use multiple forms of assessment, data, and/or instruments in forming conclusions, diagnoses, or recommendations.
E.6.b. Referral Information
If a client is referred to a third party for assessment, the counselor provides specific referral questions and suf- fi        objective data about the client to ensure that appropriate assessment instruments are utilized.
E.7. Conditions of Assessment Administration
E.7.a. Administration Conditions
Counselors administer assessments under the same conditions that were established in their standardization. When assessments are not administered under standard conditions, as may be necessary to accommodate clients with disabilities, or when unusual behavior or irregularities occur during the admin- istration, those conditions are noted in interpretation, and the results may be designated as invalid or of question- able validity.
E.7.b. Provision of Favorable Conditions
Counselors provide an appropriate environment for the administration of assessments (e.g., privacy, comfort, freedom from distraction).
E.7.c. Technological
Administration
Counselors ensure that technologi- cally administered assessments func- tion properly and provide clients with accurate results.
 E.7.d. Unsupervised Assessments
Unless the assessment instrument is designed, intended, and validated for self-administration and/or scoring, counselors do not permit unsupervised use.
E.8. Multicultural Issues/ Diversity in Assessment
Counselors select and use with cau- tion assessment techniques normed on populations other than that of the client. Counselors recognize the effects of age, color, culture, disability, ethnic group, gender, race, language pref- erence, religion, spirituality, sexual orientation, and socioeconomic status on test administration and interpre- tation, and they place test results in proper perspective with other relevant factors.
E.9. Scoring and Interpretation of Assessments
E.9.a. Reporting
When counselors report assessment re- sults, they consider the client’s personal and cultural background, the level of the client’s understanding of the results, and the impact of the results on the client. In reporting assessment results, counselors indicate reservations that exist regarding validity or reliability due to circumstances of the assessment or inappropriateness of the norms for the person tested.
E.9.b. Instruments With Insufficient Empirical Data
Counselors exercise caution when interpreting the results of instruments not having sufficient empirical data to support respondent results. The specific purposes for the use of such instruments are stated explicitly to the examinee. Counselors qualify any conclusions, di- agnoses, or recommendations made that are based on assessments or instruments with questionable validity or reliability.
E.9.c. Assessment Services Counselors who provide assessment, scoring, and interpretation services to support the assessment process confirm the validity of such interpretations. They accurately describe the purpose, norms, validity, reliability, and applica- tions of the procedures and any special qualifi
applicable to their use. At all times, counselors maintain their ethical responsibility to those being assessed.
E.10. Assessment Security
Counselors maintain the integrity and security of tests and assessments consistent with legal and contractual obligations. Counselors do not appro- priate, reproduce, or modify published assessments or parts thereof without acknowledgment and permission from the publisher.
E.11. Obsolete Assessment and Outdated Results
Counselors do not use data or results from assessments that are obsolete or outdated for the current purpose (e.g., noncurrent versions of assessments/ instruments). Counselors make every effort to prevent the misuse of obsolete measures and assessment data by others.
E.12. Assessment
Construction
Counselors use established scientific procedures, relevant standards, and current professional knowledge for assessment design in the development, publication, and utilization of assess- ment techniques.
E.13. Forensic Evaluation: Evaluation for Legal Proceedings
E.13.a. Primary Obligations When providing forensic evaluations, the primary obligation of counselors is to produce objective findings that can be substantiated based on information and techniques appropriate to the evalua- tion, which may include examination of the individual and/or review of records. Counselors form professional opinions based on their professional knowledge and expertise that can be supported by the data gathered in evaluations. Counselors define the limits of their reports or testimony, especially when an examination of the individual has not been conducted.
E.13.b. Consent for Evaluation
Individuals being evaluated are in- formed in writing that the relationship is for the purposes of an evaluation and is not therapeutic in nature, and enti- ties or individuals who will receive the evaluation report are identified. Coun- selors who perform forensic evalua- tions obtain written consent from those being evaluated or from their legal representative unless a court orders evaluations to be conducted without the written consent of the individuals being evaluated. When children or adults who lack the capacity to give voluntary consent are being evaluated, informed written consent is obtained from a parent or guardian.
E.13.c. Client Evaluation Prohibited
Counselors do not evaluate current or former clients, clients’ romantic partners, or clients’ family members for forensic purposes. Counselors do not counsel individuals they are evaluating.
E.13.d. Avoid Potentially Harmful Relationships
Counselors who provide forensic evaluations avoid potentially harmful professional or personal relationships with family members, romantic part- ners, and close friends of individuals they are evaluating or have evaluated in the past.
Section F
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Introduction
Counselor supervisors, trainers, and educators aspire to foster meaningful and respectful professional relation- ships and to maintain appropriate boundaries with supervisees and students in both face-to-face and elec- tronic formats. They have theoretical and pedagogical foundations for their work; have knowledge of supervision models; and aim to be fair, accurate, and honest in their assessments of counselors, students, and supervisees.
F.1. Counselor Supervision and Client Welfare
F.1.a. Client Welfare
A primary obligation of counseling supervisors is to monitor the services provided by supervisees. Counseling supervisors monitor client welfare and supervisee performance and profes- sional development. To fulfill these obligations, supervisors meet regularly with supervisees to review the super- visees’ work and help them become prepared to serve a range of diverse clients. Supervisees have a responsibil- ity to understand and follow the ACA Code of Ethics.
F.1.b. Counselor Credentials Counseling supervisors work to ensure that supervisees communicate their qualifications to render services to their clients.
F.1.c. Informed Consent and Client Rights
Supervisors make supervisees aware of client rights, including the protection of client privacy and confidentiality in the counseling relationship. Supervis- ees provide clients with professional disclosure information and inform them of how the supervision process influences the limits of confidential- ity. Supervisees make clients aware of who will have access to records of the counseling relationship and how these records will be stored, transmitted, or otherwise reviewed.
F.2. Counselor Supervision Competence
F.2.a. Supervisor Preparation 

Prior to offering supervision services, counselors are trained in supervision methods and techniques. Counselors who offer supervision services regularly pursue continuing education activities, including both counseling and supervision topics and skills.
F.2.b. Multicultural Issues/ Diversity in Supervision
Counseling supervisors are aware of and address the role of multiculturalism/ diversity in the supervisory relationship.
F.2.c. Online Supervision
When using technology in supervision, counselor supervisors are competent in the use of those technologies. Supervi- sors take the necessary precautions to protect the confidentiality of all information transmitted through any electronic means.
F.3. Supervisory Relationship
F.3.a. Extending Conventional Supervisory Relationships
Counseling supervisors clearly define and maintain ethical professional, personal, and social relationships with their supervisees. Supervisors con- sider the risks and benefit of extend- ing current supervisory relationships in any form beyond conventional parameters. In extending these bound- aries, supervisors take appropriate professional precautions to ensure that judgment is not impaired and that no harm occurs.
F.3.b. Sexual Relationships Sexual or romantic interactions or rela- tionships with current supervisees are prohibited. This prohibition applies to both in-person and electronic interactions or relationships.
F.3.c. Sexual Harassment Counseling supervisors do not con- done or subject supervisees to sexual harassment.
F.3.d. Friends or Family Members
Supervisors are prohibited from engag- ing in supervisory relationships with individuals with whom they have an inability to remain objective.
F.4. Supervisor Responsibilities
F.4.a. Informed Consent for Supervision
Supervisors are responsible for incor- porating into their supervision the principles of informed consent and participation. Supervisors inform su- pervisees of the policies and procedures to which supervisors are to adhere and the mechanisms for due process appeal of individual supervisor actions. The issues unique to the use of distance supervision are to be included in the documentation as necessary.
F.4.b. Emergencies and Absences
Supervisors establish and communi- cate to supervisees procedures for con- tacting supervisors or, in their absence, alternative on-call supervisors to assist in handling crises.
F.4.c. Standards for Supervisees Supervisors make their supervisees aware  of  professional  and  ethical standards and legal responsibilities.
F.4.d. Termination of the Supervisory Relationship
Supervisors or supervisees have the right to terminate the supervisory relationship with adequate notice. Rea- sons for considering termination are discussed, and both parties work to resolve differences. When termination is warranted, supervisors make appro- priate referrals to possible alternative supervisors.
F.5. Student and Supervisee Responsibilities
F.5.a. Ethical Responsibilities Students and supervisees have a re- sponsibility to understand and follow the ACA Code of Ethics. Students and supervisees have the same obligation to clients as those required of professional counselors.
F.5.b. Impairment
Students and supervisees monitor themselves for signs of impairment from their own physical, mental, or emotional problems and refrain from offering or providing professional services when such impairment is likely to harm a client or others. They notify their faculty and/or supervi- sors and seek assistance for problems that reach the level of professional impairment, and, if necessary, they limit, suspend, or terminate their professional responsibilities until it is determined that they may safely resume their work.
F.5.c. Professional Disclosure Before providing counseling services, students and supervisees disclose their status as supervisees and explain how this status affects the limits of confidentiality. Supervisors ensure that clients are aware of the services rendered and the qualifications of the students and supervisees rendering those services. Students and super- visees obtain client permission before they use any information concerning the counseling relationship in the training process.
F.6. Counseling Supervision Evaluation, Remediation, and Endorsement
F.6.a. Evaluation
Supervisors document and provide supervisees with ongoing feedback regarding their performance and schedule periodic formal evaluative sessions throughout the supervisory relationship.
F.6.b. Gatekeeping and Remediation
Through initial and ongoing evalua- tion, supervisors are aware of super- visee limitations that might impede performance. Supervisors assist su- pervisees in securing remedial assis- tance when needed. They recommend dismissal from training programs, applied counseling settings, and state or voluntary professional credential- ing processes when those supervisees are unable to demonstrate that they can provide competent professional services to a range of diverse clients. Supervisors seek consultation and document their decisions to dismiss or refer supervisees for assistance. They ensure that supervisees are aware of options available to them to address such decisions.
 F.6.c. Counseling for Supervisees
If supervisees request counseling, the supervisor assists the supervisee in identifying appropriate services. Su- pervisors do not provide counseling services to supervisees. Supervisors address interpersonal competencies in terms of the impact of these issues on clients, the supervisory relationship, and professional functioning.
F.6.d. Endorsements
Supervisors endorse supervisees for certification, licensure, employment, or completion of an academic or train- ing program only when they believe that supervisees are qualified for the endorsement. Regardless of qualifi- cations, supervisors do not endorse supervisees whom they believe to be impaired in any way that would inter- fere with the performance of the duties associated with the endorsement.
F.7. Responsibilities of Counselor Educators
F.7.a. Counselor Educators Counselor educators who are respon- sible for developing, implementing, and supervising educational programs are skilled as teachers and practitio- ners. They are knowledgeable regard- ing the ethical, legal, and regulatory aspects of the profession; are skilled in  applying  that  knowledge;  and make students and supervisees aware of their responsibilities. Whether in traditional, hybrid, and/or online formats, counselor educators conduct counselor  education  and  training programs in an ethical manner and serve as role models for professional behavior.
F.7.b. Counselor Educator Competence
Counselors who function as counselor educators or supervisors provide in- struction within their areas of knowl- edge and competence and provide instruction based on current informa- tion and knowledge available in the profession. When using technology to deliver instruction, counselor educators develop competence in the use of the technology.
F.7.c. Infusing Multicultural Issues/Diversity
Counselor educators infuse material related to multiculturalism/diver- sity into all courses and workshops for the development of professional counselors.
 F.7.d. Integration of Study and Practice
In traditional, hybrid, and/or online formats, counselor educators establish education and training programs that integrate academic study and super- vised practice.
 F.7.e. Teaching Ethics  
Throughout the program, counselor educators ensure that students are aware of the ethical responsibilities and standards of the profession and the ethical responsibilities of students to the profession. Counselor educators infuse ethical considerations throughout the curriculum.
F.7.f. Use of Case Examples
The use of client, student, or supervisee information for the purposes of case ex- amples in a lecture or classroom setting is permissible only when (a) the client, student, or supervisee has reviewed the material and agreed to its presentation or (b) the information has been suf- ficiently modified to obscure identity.
F.7.g. Student-to-Student Supervision and Instruction
When students function in the role of counselor educators or supervisors, they understand that they have the same ethical obligations as counselor educators, trainers, and supervisors. Counselor educators make every effort to ensure that the rights of students are not compromised when their peers lead experiential counseling activities in tra- ditional, hybrid, and/or online formats (e.g., counseling groups, skills classes, clinical supervision).
F.7.h. Innovative Theories and Techniques
Counselor educators promote the use of techniques/procedures/modalities that are grounded in theory and/or have an empirical or scientific founda- tion. When counselor educators discuss developing or innovative techniques/ procedures/modalities, they explain the potential risks, benefits, and ethical con- siderations of using such techniques/ procedures/modalities.
F.7.i. Field Placements
Counselor educators develop clear policies and provide direct assistance within their training programs regard- ing appropriate field placement and other clinical experiences. Counselor educators provide clearly stated roles and responsibilities for the student or supervisee, the site supervisor, and the program supervisor. They confirm that site supervisors are qualified to provide supervision in the formats in which services are provided and inform site supervisors of their professional and ethical responsibilities in this role.
F.8. Student Welfare
F.8.a. Program Information and Orientation
Counselor educators recognize that program orientation is a developmen- tal process that begins upon students’ initial contact with the counselor educa- tion program and continues throughout the educational and clinical training of students. Counselor education fac- ulty provide prospective and current students with information about the counselor education program’s expecta- tions, including
1. the values and ethical principles of the profession;
2. the type and level of skill and knowledge acquisition required for successful completion of the training;
3. technology requirements;
4. program training goals, objectives, and mission, and subject matter to be covered;
5. bases for evaluation;
6. training components that encour- age self-growth or self-disclosure as part of the training process;
7. the type of supervision settings and requirements of the sites for required clinical fi     experiences;
8. student and supervisor evalua- tion and dismissal policies and procedures; and
9. up-to-date employment pros- pects for graduates.
F.8.b. Student Career Advising Counselor educators provide career advisement for their students and make them aware of opportunities in the field.
F.8.c. Self-Growth Experiences Self-growth is an expected component of counselor education. Counselor edu- cators are mindful of ethical principles when they require students to engage in self-growth experiences. Counselor educators and supervisors inform stu- dents that they have a right to decide what information will be shared or withheld in class.
F.8.d. Addressing Personal Concerns
Counselor educators may require stu- dents to address any personal concerns that have the potential to affect profes- sional competency.
F.9. Evaluation and Remediation
F.9.a. Evaluation of Students Counselor educators clearly state to stu- dents, prior to and throughout the train- ing program, the levels of competency expected, appraisal methods, and timing of evaluations for both didactic and clini- cal competencies. Counselor educators provide students with ongoing feedback regarding their performance throughout the training program.
F.9.b. Limitations
Counselor educators, through ongoing evaluation, are aware of and address the inability of some students to achieve counseling competencies. Counselor educators do the following:
1. assist students in securing reme- dial assistance when needed,
2. seek professional consultation and document their decision to dismiss or refer students for assistance, and
3. ensure that students have recourse in a timely manner to address decisions requiring them to seek assistance or to dismiss them and provide students with due process according to institutional policies and procedures.
F.9.c. Counseling for Students
If students request counseling, or if counseling services are suggested as part of a remediation process, counselor educators assist students in identifying appropriate services.
F.10. Roles and Relationships Between Counselor Educators and Students
F.10.a. Sexual or Romantic Relationships
Counselor educators are prohibited from sexual or romantic interactions or relationships with students currently enrolled in a counseling or related pro- gram and over whom they have power and authority. This prohibition applies to both in-person and electronic interac- tions or relationships.
F.10.b. Sexual Harassment Counselor educators do not condone or subject students to sexual harassment.
F.10.c. Relationships With Former Students
Counselor educators are aware of the power differential in the relationship between faculty and students. Faculty members discuss with former students potential risks when they consider engaging in social, sexual, or other in- timate relationships.
F.10.d. Nonacademic
Relationships
Counselor educators avoid nonacademic relationships with students in which there is a risk of potential harm to the student or which may compromise the training experience or grades assigned. In addition, counselor educators do not accept any form of professional services, fees, commissions, reimbursement, or remuneration from a site for student or supervisor placement.
F.10.e. Counseling Services
Counselor educators do not serve as counselors to students currently enrolled in a counseling or related pro- gram and over whom they have power and authority.
F.10.f. Extending Educator– Student Boundaries
Counselor educators are aware of the power differential in the relationship between faculty and students. If they believe that a nonprofessional relation- ship with a student may be potentially beneficial to the student, they take pre- cautions similar to those taken by counselors when working with clients. Examples of potentially beneficial in- teractions or relationships include, but are not limited to, attending a formal ceremony; conducting hospital visits; providing support during a stressful event; or maintaining mutual mem- bership in a professional association, organization, or community. Coun- selor educators discuss with students the rationale for such interactions, the potential benefits and drawbacks, and the anticipated consequences for the student. Educators clarify the specific nature and limitations of the additional role(s) they will have with the student prior to engaging in a nonprofessional relationship. Nonprofessional relation- ships with students should be time limited and/or context specific and initiated with student consent.
F.11. Multicultural/Diversity Competence in Counselor Education and Training Programs
F.11.a.  Faculty Diversity
Counselor educators are committed to recruiting and retaining a diverse faculty.
F.11.b. Student Diversity Counselor educators actively attempt to recruit and retain a diverse student body. Counselor educators demonstrate commitment to multicultural/diversity competence by recognizing and valuing the diverse cultures and types of abili- ties that students bring to the training experience. Counselor educators pro- vide appropriate accommodations that enhance and support diverse student well-being and academic performance.
F.11.c. Multicultural/Diversity Competence
Counselor educators actively infuse multicultural/diversity competency in their training and supervision practices. They actively train students to gain awareness, knowledge, and skills in the competencies of multicultural practice.
Section G
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Introduction
Counselors who conduct research are encouraged to contribute to the knowl- edge base of the profession and promote a clearer understanding of the condi- tions that lead to a healthy and more just society. Counselors support the efforts of researchers by participating fully and willingly whenever possible. Counselors minimize bias and respect diversity in designing and implement- ing research.
G.1. Research Responsibilities
G.1.a. Conducting Research Counselors plan, design, conduct, and report research in a manner that is con- sistent with pertinent ethical principles, federal and state laws, host institutional regulations, and scientific standards governing research.
G.1.b. Confidentiality in Research
Counselors are responsible for under- standing and adhering to state, federal, agency, or institutional policies or appli- cable guidelines regarding confidential- ity in their research practices.
 G.1.c. Independent Researchers                             When counselors conduct independent research and do not have access to an institutional review board, they are bound to the same ethical principles and federal and state laws pertaining to the review of their plan, design, conduct, and reporting of research.
G.1.d. Deviation From Standard Practice
Counselors seek consultation and ob- serve stringent safeguards to protect the rights of research participants when research indicates that a deviation from standard or acceptable practices may be necessary.
G.1.e. Precautions to
Avoid Injury
Counselors who conduct research are responsible for their participants’ wel- fare throughout the research process and should take reasonable precautions to avoid causing emotional, physical, or social harm to participants.
G.1.f. Principal Researcher Responsibility
The ultimate responsibility for ethical research practice lies with the principal researcher. All others involved in the re- search activities share ethical obligations and responsibility for their own actions.
G.2. Rights of Research Participants
G.2.a. Informed Consent in Research
Individuals have the right to decline requests to become research partici- pants. In seeking consent, counselors use language that
1. accurately explains the purpose and procedures to be followed;
2. identifies any procedures that are experimental or relatively untried;
3. describes any attendant discom- forts, risks, and potential power differentials between researchers and participants;
4. describes any benefi or changes in individuals or organizations that might reasonably be expected;
5. discloses appropriate alternative procedures that would be advan- tageous for participants;
6. offers to answer any inquiries concerning the procedures;
7. describes any limitations on confidentiality;
8. describes the format and potential target audiences for the dissemi- nation of research fi
and
9. instructs participants that they are free to withdraw their con- sent and discontinue participa- tion in the project at any time, without penalty.
G.2.b. Student/Supervisee Participation
Researchers who involve students or supervisees in research make clear to them that the decision regarding par- ticipation in research activities does not affect their academic standing or supervisory relationship. Students or supervisees who choose not to partici- pate in research are provided with an appropriate alternative to fulfi their academic or clinical requirements.
G.2.c. Client Participation Counselors conducting research involv- ing clients make clear in the informed consent process that clients are free to choose whether to participate in re- search activities. Counselors take neces- sary precautions to protect clients from adverse consequences of declining or withdrawing from participation.
G.2.d. Confidentiality of Information
Information obtained about research participants during the course of re- search is confi
Procedures are implemented to protect confidentiality.
G.2.e. Persons Not
Capable of Giving Informed Consent
When a research participant is not capable of giving informed consent, counselors provide an appropriate explanation to, obtain agreement for participation from, and obtain the ap- propriate consent of a legally authorized person.
G.2.f. Commitments to Participants
Counselors take reasonable measures to honor all commitments to research participants.
G.2.g. Explanations After Data Collection
After data are collected, counselors provide participants with full clarifi- cation of the nature of the study to re- move any misconceptions participants might have regarding the research. Where scientific or human values justify delaying or withholding infor- mation, counselors take reasonable measures to avoid causing harm.
G.2.h. Informing Sponsors
Counselors inform sponsors, insti- tutions, and publication channels regarding research procedures and outcomes. Counselors ensure that appropriate bodies and authorities are given pertinent information and acknowledgment.
G.2.i. Research Records Custodian
As appropriate, researchers prepare and disseminate to an identifi colleague or records custodian a plan for the transfer of research data in the case of their inca- pacitation, retirement, or death.
G.3. Managing and Maintaining Boundaries
G.3.a. Extending Researcher– Participant Boundaries
Researchers consider the risks and ben- efits of extending current research rela- tionships beyond conventional param- eters. When a nonresearch interaction between the researcher and the research participant may be potentially ben- eficial, the researcher must document, prior to the interaction (when feasible), the rationale for such an interaction, the potential benefit, and anticipated con- sequences for the research participant. Such interactions should be initiated with appropriate consent of the research participant. Where unintentional harm occurs to the research participant, the researcher must show evidence of an attempt to remedy such harm.
G.3.b. Relationships With Research Participants
Sexual or romantic counselor–research participant interactions or relationships with current research participants are prohibited. This prohibition applies to both in-person and electronic interactions or relationships.
G.3.c. Sexual Harassment and Research Participants
Researchers do not condone or subject re- search participants to sexual harassment.
G.4. Reporting Results
G.4.a. Accurate Results Counselors plan, conduct, and report research accurately. Counselors do not engage in misleading or fraudulent re- search, distort data, misrepresent data, or deliberately bias their results. They describe the extent to which results are applicable for diverse populations.
G.4.b. Obligation to Report Unfavorable Results
Counselors report the results of any research of professional value. Results that reflect unfavorably on institutions, programs, services, prevailing opinions, or vested interests are not withheld.
G.4.c. Reporting Errors
If counselors discover significant errors in their published research, they take reasonable steps to correct such errors in a corrective erratum or through other appropriate means.
G.4.d. Identity of Participants

Counselors who supply data, aid in the research of another person, report research results, or make original data available take due care to disguise the identity of respective participants in the absence of specific   authorization from the participants to do otherwise. In situations where participants self- identify their involvement in research studies, researchers take active steps to  ensure  that  data  are  adapted/ changed to protect the identity and welfare of all parties and that discus- sion of results does not cause harm to participants.
G.4.e. Replication Studies
Counselors are obligated to make available sufficient original research information to qualified professionals who may wish to replicate or extend the study.
G.5. Publications and Presentations
G.5.a. Use of Case Examples
The use of participants’, clients’, stu- dents’, or supervisees’ information for the purpose of case examples in a presentation or publication is permis- sible only when (a) participants, clients, students, or supervisees have reviewed the material and agreed to its presenta- tion or publication or (b) the informa- tion has been sufficiently modified to obscure identity.
G.5.b. Plagiarism
Counselors do not plagiarize; that is, they do not present another person’s work as their own.
G.5.c. Acknowledging Previous Work
In publications and presentations, counselors acknowledge and give rec- ognition to previous work on the topic by others or self.
G.5.d. Contributors
Counselors give credit through joint authorship, acknowledgment, foot- note statements, or other appropriate means to those who have contributed significantly to research or concept development in accordance with such contributions. The principal contribu- tor is listed fi     and minor technical or professional contributions are ac- knowledged in notes or introductory statements.
G.5.e. Agreement of
Contributors
Counselors who conduct joint research with colleagues or students/supervi- sors establish agreements in advance re- garding allocation of tasks, publication credit, and types of acknowledgment that will be received.
G.5.f. Student Research Manuscripts or professional presen- tations in any medium that are sub- stantially based on a student’s course papers, projects, dissertations, or theses are used only with the student’s permis- sion and list the student as lead author.
G.5.g. Duplicate Submissions Counselors submit manuscripts for con- sideration to only one journal at a time. Manuscripts that are published in whole or in substantial part in one journal or published work are not submitted for publication to another publisher with- out acknowledgment and permission from the original publisher.
G.5.h. Professional Review Counselors who review material sub- mitted for publication, research, or other scholarly purposes respect the confidentiality and proprietary rights of those who submitted it. Counselors make publication decisions based on valid and defensible standards. Coun- selors review article submissions in a timely manner and based on their scope and competency in research methodolo- gies. Counselors who serve as reviewers at the request of editors or publishers make every effort to only review ma- terials that are within their scope of competency and avoid personal biases.
Section H
Distance Counseling, Technology, and
Social Media
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Introduction
Counselors understand that the profes- sion of counseling may no longer be limited to in-person, face-to-face inter- actions. Counselors actively attempt to understand the evolving nature of the profession with regard to distance coun- seling, technology, and social media and how such resources may be used to bet- ter serve their clients. Counselors strive to become knowledgeable about these resources. Counselors understand the additional concerns related to the use of distance counseling, technology, and social media and make every attempt to protect confidentiality and meet any legal and ethical requirements for the use of such resources.
H.1. Knowledge and Legal Considerations
H.1.a. Knowledge and Competency
Counselors who engage in the use of distance counseling, technology, and/ or social media develop knowledge and skills regarding related technical, ethical, and legal considerations (e.g., special certifi
additional course work).
H.1.b. Laws and Statutes Counselors who engage in the use of dis- tance counseling, technology, and social media within their counseling practice understand that they may be subject to laws and regulations of both the coun- selor’s practicing location and the client’s place of residence. Counselors ensure that their clients are aware of pertinent legal rights and limitations governing the practice of counseling across state lines or international boundaries.
H.2. Informed Consent and Security
H.2.a. Informed Consent and Disclosure
Clients have the freedom to choose whether to use distance counseling, social media, and/or technology within the counseling process. In addition to the usual and customary protocol of informed consent between counselor and client for face-to-face counseling, the following issues, unique to the use of distance counseling, technology, and/ or social media, are addressed in the informed consent process:
· distance counseling credentials, physical location of practice, and contact information;
· risks and benefits of engaging in the use of distance counseling, technology, and/or social media;
· possibility of technology failure and alternate methods of service delivery;
· anticipated response time;
· emergency procedures to follow
when the counselor is not available;
· time zone differences;
· cultural and/or language differences that may affect delivery of services;
· possible denial of insurance benefits; and
· social media policy.
H.2.b. Confidentiality
Maintained by the Counselor
Counselors acknowledge the limitations of maintaining the confidentiality of electronic records and transmissions. They inform clients that individuals might have authorized or unauthorized access to such records or transmissions (e.g., colleagues, supervisors, employ- ees, information technologists).
H.2.c. Acknowledgment of Limitations
Counselors inform clients about the inherent limits of confi
when using technology. Counselors urge clients to be aware of authorized and/ or unauthorized access to information disclosed using this medium in the counseling process.
H.2.d. Security
Counselors use current encryption stan- dards within their websites and/or tech- nology-based communications that meet applicable legal requirements. Counselors take reasonable precautions to ensure the confidentiality of information transmitted through any electronic means.
H.3. Client Verification
Counselors who engage in the use of distance counseling, technology, and/ or social media to interact with clients take steps to verify the client’s identity at the beginning and throughout the therapeutic process. Verification can include, but is not limited to, using code words, numbers, graphics, or other nondescript identifiers.
H.4. Distance Counseling Relationship
H.4.a. Benefits and Limitations Counselors inform clients of the benefi and limitations of using technology ap- plications in the provision of counseling services. Such technologies include, but are not limited to, computer hardware and/or software, telephones and applications, so- cial media and Internet-based applications and other audio and/or video communi- cation, or data storage devices or media.
H.4.b. Professional
Boundaries in Distance Counseling
Counselors understand the necessity of maintaining a professional relationship with their clients. Counselors discuss and establish professional boundaries with clients regarding the appropriate use and/or application of technology and the limitations of its use within the counseling relationship (e.g., lack of confidentiality, times when not ap- propriate to use).
H.4.c. Technology-Assisted Services
When providing technology-assisted services, counselors make reasonable efforts to determine that clients are intellectually, emotionally, physically, linguistically, and functionally capable of using the application and that the ap- plication is appropriate for the needs of the client. Counselors verify that clients understand the purpose and operation of technology applications and follow up with clients to correct possible mis- conceptions, discover appropriate use, and assess subsequent steps.
H.4.d. Effectiveness of Services When distance counseling services are deemed ineffective by the counselor or client, counselors consider delivering services face-to-face. If the counselor is not able to provide face-to-face services (e.g., lives in another state), the coun- selor assists the client in identifying appropriate services.
H.4.e. Access
Counselors provide information to clients regarding reasonable access to pertinent applications when providing technology-assisted services.
H.4.f. Communication Differences in Electronic Media
Counselors consider the differences be- tween face-to-face and electronic com- munication (nonverbal and verbal cues) and how these may affect the counseling process. Counselors educate clients on how to prevent and address potential misunderstandings arising from the lack of visual cues and voice intonations when communicating electronically.
H.5. Records and
Web Maintenance
H.5.a. Records
Counselors maintain electronic records in accordance with relevant laws and statutes. Counselors inform clients on how records are maintained electroni- cally. This includes, but is not limited to, the type of encryption and security assigned to the records, and if/for how long archival storage of transaction records is maintained.
H.5.b. Client Rights
Counselors who offer distance counseling services and/or maintain a professional website provide electronic links to rel- evant licensure and professional certifica- tion boards to protect consumer and client rights and address ethical concerns.
H.5.c. Electronic Links Counselors regularly ensure that electronic links are working and are professionally appropriate.
H.5.d. Multicultural and Disability Considerations
Counselors who maintain websites provide accessibility to persons with disabilities. They provide translation ca- pabilities for clients who have a different primary language, when feasible. Coun- selors acknowledge the imperfect nature of such translations and accessibilities.
H.6. Social Media
H.6.a. Virtual Professional Presence
In cases where counselors wish to maintain a professional and personal presence for social media use, separate professional and personal web pages and profiles are created to clearly distin- guish between the two kinds of virtual presence.
H.6.b. Social Media as Part of Informed Consent
Counselors clearly explain to their clients, as part of the informed consent procedure, the benefi  limitations, and boundaries of the use of social media.
H.6.c. Client Virtual Presence
Counselors respect the privacy of their clients’ presence on social media unless given consent to view such information.
H.6.d. Use of Public
Social Media
Counselors take precautions to avoid disclosing confidential information through public social media.
Section I
Resolving Ethical Issues
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Introduction
Professional counselors behave in an ethical and legal manner. They are aware that client welfare and trust in t he profession depend on a high level of professional conduct. They hold other counselors to the same standards and are willing to take appropriate action to ensure that standards are upheld. Counselors strive to resolve ethical dilemmas with direct and open commu- nication among all parties involved and seek consultation with colleagues and supervisors when necessary. Counselors incorporate ethical practice into their daily professional work and engage in ongoing professional development regarding current topics in ethical and legal issues in counseling. Counselors become familiar with the ACA Policy and Procedures for Processing Com-plaints of Ethical Violations1 and use it as a reference for assisting in the enforcement of the ACA Code of Ethics.
I.1. Standards and the Law
I.1.a. Knowledge
Counselors know and understand the ACA Code of Ethics and other applicable ethics codes from professional organizations or certification and licensure bodies of which they are members. Lack of knowledge or misunderstanding of an ethical responsibility is not a defense against a charge of unethical conduct.
I.1.b. Ethical Decision Making When counselors are faced with an ethical dilemma, they use and document, as appropriate, an ethical decision- making model that may include, but is not limited to, consultation; consideration of relevant ethical standards, principles, and laws; generation of potential courses of action; deliberation of risks and benefits and selection of an objective decision based on the cir- cumstances and welfare of all involved.
I.1.c. Conflicts Between Ethics and Laws
If ethical responsibilities conflict with the law, regulations, and/or other governing legal authority, counselors make known their commitment to the ACA Code of Ethics and take steps to resolve the conflict. If the conflict cannot be re- solved using this approach, counselors, acting in the best interest of the client, may adhere to the requirements of the law, regulations, and/or other governing legal authority.
I.2. Suspected Violations
I.2.a. Informal Resolution
When counselors have reason to believe that another counselor is violating or has violated an ethical standard and substan- tial harm has not occurred, they attempt to fi resolve the issue informally with the other counselor if feasible, provided such action does not violate confi
- ity rights that may be involved.
I.2.b. Reporting Ethical Violations
If an apparent violation has substantially harmed or is likely to substantially harm a person or organization and is not ap- propriate for informal resolution or is not resolved properly, counselors take fur- ther action depending on the situation. Such action may include referral to state or national committees on professional ethics, voluntary national certification bodies, state licensing boards, or ap- propriate institutional authorities. The confidentiality rights of clients should be considered in all actions. This standard does not apply when counselors have been retained to review the work of another counselor whose professional conduct is in question (e.g., consultation, expert testimony).
I.2.c. Consultation
When uncertain about whether a particular situation or course of ac- tion may be in violation of the ACA Code of Ethics, counselors consult with other counselors who are knowledge- able about ethics and the ACA Code of Ethics, with colleagues, or with appropriate authorities, such as the ACA Ethics and Professional Stan- dards Department.
I.2.d. Organizational Conflicts
If the demands of an organization with which counselors are affiliated pose a conflict with the ACA Code of Ethics, counselors specify the nature of such conflicts and express to their supervisors or other responsible officials their commitment to the ACA Code of Ethics and, when possible, work through the appropriate channels to address the situation.
I.2.e. Unwarranted Complaints Counselors do not initiate, participate in, or encourage the filing 
of ethics coplaints that are retaliatory in nature or are made with reckless disregard or willful ignorance of facts that would disprove the allegation.
I.2.f. Unfair Discrimination Against Complainants and Respondents
Counselors do not deny individuals employment, advancement, admission to academic or other programs, tenure, or promotion based solely on their having made or their being the subject of an ethics complaint. This does not preclude taking action based on the outcome of such proceedings or considering other appropriate information.
I.3. Cooperation With Ethics Committees
Counselors assist in the process of enforcing the ACA Code of Ethics. Counselors cooperate with investigations, proceedings, and requirements of the ACA Ethics Committee or ethics committees of other duly constituted associations or boards having jurisdiction over those charged with a violation.
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