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MISSION STATEMENT

We Believe We Can Achieve

List the names and occupations of those persons who participated in developing the mission statement:

Name Title/Occupation
Mary Ann Koon Former Principal, Community volunteer
Phyllis Morgan Former K- 8 Supervisor
Suzanne Roth 2nd Grade Teacher, now Resource Helping Teacher
Beth Lacassagne 3rd gd. teacher (now 1st gd.)
Diane Hebert 1st gd. teacher
Ida James Tutor, retired teacher, community member
Victoria Perrilloux Former student
Cheryl Childres Former Asst. Principal
Beth Ann Perrilloux Parent
Joan Archer Supervisor




DATA COMPREHENSIVE NEEDS ASSESSMENT: SUMMARY REPORT

Part 1:

For Title I Schools: ELA and Math by subgroups should be primary when considering weaknesses that will lead to the goals in the SIP.

This data should reflect findings on Step 10 of the Trend Data Analysis worksheet.
Rank-order the identified areas of strength (3-5) from the student performance and attendance and/or dropout data and indicate the supporting data

Sources:

STRENGTHS

DATA SOURCES

1. iImprovement in Math/ELA/Science/Social
Studies in each subgroup

2009 iLeap NRTSchool, 2009 iLeap CRT, 2009Principals Report Card,
2009 Sacs/Casi Core Task Two Study

2. School Climate and PBS

2009 Title 1 Survey Results, 2008 QAR, 2009 Louisiana Behavior
Reports, 2009 Sacs/Casi Core Task Two Study

3. School and Community involvement has improved.

2009 Title | parent Survey; 2008 Family Night Data Sheets; 2009 Meet-n-
Greet Sign in sheets.

4.

5.

Rank-order the identified areas of weakness (3-5) from the student performance and attendance and/or dropout data and indicate the supporting data

Sources:

WEAKNESSES

DATA SOURCES

1. ELA scores remain at same levels as 2006 - 2007 scores.

2008 - 2009 Dibels Scores; 2009 ILeap NRT Index; 2009 iLeap CRT %
proficiency.

2. Improvement necessary to the refinement of Facility/ Attendance/
Discipline.

2009 Title | Parent Survey Results; 2009 Discipline Data Trend Analysis;
2009 SPS Whole School Trend Analysis.

3. Achievement Gap continues to indicate weaknesses between all
subgps and white.

2009 iLeap CRT Trend Analysis; 2008 QAR

4.

5.

The identified weaknesses will lead to the goals.




Part 2:

This data should reflect findings from the needs assessment as reported on the Data Triangulation sheets.
List the contributing factors from the attitudinal/perceptual, behavioral, and archival data of the previously identified strengths:

CONTRIBUTING FACTORS TO THE STRENGTHS

DATA SOURCES

1. Restructured intervention schedules, increased focus on prof.
development and WFSG process, aligned planning time.

2009 iLeap NRTSchool, 2009 iLeap CRT, 2009Principals Report Card,
2009 Sacs/Casi Core Task Two Study

2. Increased positive school climate due to visible and viable leadership,
teamwork, professional development.

2009 Title 1 Survey Results, 2008 QAR, 2009 Louisiana Behavior
Reports, 2009 Sacs/Casi Core Task Two Study

3. Significant focus on parent involvement, more appropriate parent
involvement activities, leadership/feeder school/comm. partnerships.

2009 Title | parent Survey; 2008 Family Night Data Sheets; 2009 Meet-n-
Greet Sign in sheets.

4.

5.

List the contributing factors from the attitudinal/perceptual, behavioral, and archival data of the previously identified weaknesses:

CONTRIBUTING FACTORS TO THE WEAKNESSES

DATA SOURCES

1. ELA and Reading needs improvement due to increasing numbers of at
risk students. Need to improve RTI.

2008 - 2009 Dibels Scores; 2009 ILeap NRT Index; 2009 iLeap CRT %
proficiency.

2. More emphasis needed on increasing student attendance; congruency
in PBS vision and practices; expectations of custodial responsibilities.

2009 Title | Parent Survey Results; 2009 Discipline Data Trend Analysis;
2009 SPS Whole School Trend Analysis.

3. Improvement still needed in differentiating instruction and responding
to intervention.

2009 iLeap CRT Trend Analysis; 2008 QAR

4.

5.

The contributing factors of the weaknesses will lead to the strategies.




SCHOOL PERFORMANCE SCORE CHART

New Baseline SPS New Growth Target New SPS Goal

(Select year and enter score) (Select year and enter target) (Select year and enter score)
New School Baseline SPS 05-06: 94.2 New School Growth Target 05-06: 2.5 New School SPS Goal 05-06: 96.7
New School Baseline SPS 06-07: 86.2 New School Growth Target 06-07: 3.7 New School SPS Goal 06-07: 89.9
New School Baseline SPS 07-08: 88.6 New School Growth Target 07-08: 4.0 New School SPS Goal 07-08: 92.6
New School Baseline SPS 08-09: 88.1 New School Growth Target 08-09: 4.7 New School SPS Goal 08-09: 92.8
New School Baseline SPS 09-10: New School Growth Target 09-10: New School SPS Goal 09-10:
New School Baseline SPS 10-11: New School Growth Target 10-11: New School SPS Goal 10-11:

Use Principal’s Report Card: www.louisianaschools.net/lIde/pair/1989.asp




ELA STRATEGY PLANNING WORKSHEET

ELA GOAL 1: By 2013-2014, all students will reach high standards, attaining proficiency or better, in reading/language arts.

OBJECTIVE(S):
To increase ELA CRT Index Scores in 3rd grade from _ 99.5 to_ 103.6 by 2010

SUBGROUP OBJECTIVES
White  79.0% to 81.1% Black: 50.0% to 55.0% ED: 59.0% to 63.1% SWD: 39.0% to 45.1% LEP: N/A to_ N/A

SCIENTIFICALLY BASED RESEARCH STRATEGY:: (Derived from the contributing factors)

Whole-FacultyStudyGroupModel

PROCEDURES FOR EVALUATING ELA GOAL, OBJECTIVE(S), AND STRATEGY:

Long termevaluationandassessmertf studentwork, teachingstrategiessnapshotdearningwalks. Continuousassessmerf data;evaluationof goalasawhole.




ELA STRATEGY PLANNING WORKSHEET

SCIENTIFICALLY BASED RESEARCH STRATEGY:
Whole-FacultyStudyGroupModel

Bibliographic Notation:

Joyce, B., & Calhoun, E. (1996). Learning experiences in school renewal: An exploration for five successful programs. Eugene: University of Oregon Press. (Eric
Document Reproduction Service No. EA 026 696)

Louis, K.S., & Miles, M. (1990). Improving the urban high school: What works and why. New York: Teachers College Press.

Louis, K.S., Kruse, S.D., & Marks, H.M. (1996). Teachers’Professional Learning Community in Restructuring Schools. American Research Journal, 33(4), 757-798.

Lucas, B.(2000). Whole faculty study groups’ impact on the professional learning community of schools. Unpublished dissertation, University of Minnesota.

Murphy, C. (1993). Long-range planning for individual and organizational development. Journal of Staff Development, 14(2), 2-4.

Brief Summary of Research:

Effective WFSGs are a complex mixture of many staff development activities happening simultaneously. This model is a holistic, practical process for facilitating
major change schoolwide and for enhancing learning outcomes in schools. It gives teachers a structure for collaboration and school improvement; opportunities to test
ideas, reflect together; constructing subject matter knowledge versus merely consuming it and experiencing “what could be” instead of “what is.” The study group
targets a schoolwide instructional need and monitors the impact of effects of instructional initiatives on students. ATLAS Communities, one of the national
comprehensive school reform designs which includes a nationwide network of schools dedicated to improving student learning uses the systematic WFSG school
reform model promotes changes in beliefs, behaviors, and relationships within and among all stakeholders in the educational process. WFSGs have been identified as
the cornerstone of professional development in a school and a powerful way to transform a school culture in the service of successful learning experiences for all
students. The WFSG reform model includes collaboration and synergy; co-mentoring; individual, team, and organizational resilience; elements of learning
organizations; and culture modification. The model is a holistic, practical process for facilitating major schoolwide change and for enhancing learning outcomes in
schools. The goal of the WFSG model is to focus the entire school faculty on creating, implementing, and integrating effective teaching and learning practices into
school programs that will result in an increase in student learning and a decrease in negative behaviors of students, as reflected in related, relevant data sources.




Rationale: Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research conducted in
similar school with similar populations and needs?

Research was conducted in many schools at varying levels. The research conducted proved successful as study groups met regularly. Implementation conducted at

schools similar in population to schools in this district was done. The similar needs of participating schools include: reading, analyzing and responding to literature
and problem solving using reading and writing stragies.

If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs:

This strategy will support all subgroups. However, particular attention will be given to students not scoring at their optimal level and those who are not reading at the

proficient level due to cultural, cognitive or curriculum deficits. Discussion in study groups will offer support to teachers to meet the needs of varying levels of
students.




ACTION PLAN - ELA Literacy Activities

Activity(ies)

Indicator of Implementation
(Observable Change)

Procedures for Evaluating
Indicators of Implementation
(How do you know the activity is working?)

All K-3 students will continue to create Thinking Maps in all literacy
activities on a daily basis as directed by regular and special ed teachers.
All K-3 students will use Write From the Beginning in their writing on a
daily basis as directed by regular and special ed teachers.

All K-3 students will participate daily in Literacy Stations as directed by
regular and special ed teachers.

All K-3 students identified as at-risk for reading difficulties will participate
in the Earobics computer program for 20-30 minutes 3 times a week.
Teacher identified 1st and 2nd grade students working slightly below to
just on level will receive individual services 30 minutes a day with
HOSTS Mentor from September 2009 through May 2010.

All K-3 students will complete Performance Tasks at the end of each
ELA unit that correlates to the Guaranteed Curriculum with regular and
special ed teachers.

All third grade students identified as "at-risk" will receive assisted i-Leap
tutoring through inclusion or EOL intensive instruction 6 hours per week.
All third grade students identified as "at-risk" for reading difficulties will
receive intervention in small groups 30 minutes a day with Florence
Kinnett / Laurie Skelexsky through Reading Coach, Triumphs (small
group intervention).

All third grade students working above average <80th percentile will
receive Reading Coach Acceleration 30 minutes per week.
Kindergarten students identified as "at-risk" for reading difficulties will
receive intervention in small groups (4 students) with Keri Fredrick 30
minutes 3 days a week.

First grade students identified as "at-risk" for reading difficulties will
receive intervention in small groups (4-5 students) with a tutor (certified
teacher) in the Voyager Passport Program with Gail Mickler. Tutors will
meet with students 4 days a week for 30-40 minutes from October 2009
to May 2010.

All K-3 student learning experiences will be enhanced through the
implementation of strategies learned in WFSG where teachers will
continually assess the effectiveness of the strategies.

The STARS program was developed for students who would have been
retained in First Grade to provide intensive intervention through small
class size, extended school year, the Fast Forward Program, and small
group instruction from July 2009- May 2010.

All K-3 students will have home and school access to the World Book
Encyclopedia through our school website.

Students will apply reading
strategies from Thinking
Maps, Write From the
Beginning, Literacy
Stations, Earobics,HOSTS
lessons, Reading Coach
remediation and
acceleration, Triumphs
small group intervention,
and the five essential
components of reading
(phonemic awareness,
phonics, fluency,
vocabulary, and
comprehension) in order to
become proficient in
reading.

The principal and assistant principal will
review lesson plans, TLS, samples of
student writings, walkabouts, and provide
feedback regarding the effectiveness of
strategies used.

The supervisor and curriculum specialists
will meet monthly with district tutors to
ensure implementation of the Voyager
Passport Program. Tutors will meet
weekly with classroom teachers to
discuss student progress.

The principal will review the WFSG logs
after each session and provide them with
feedback regarding the effectiveness and
implementation of the strategies to the
teachers.

Students will be evaluated based on
student portfolios, chapter and unit tests,
Performance Tasks, student writing, pre-
and post assessments, Dibels progress
monitoring, District Math assessments,
and CRT.




ACTION PLAN - ELA Literacy Activities (continued)

Activity(ies)

Indicator of Implementation
(Observable Change)

Procedures for Evaluating
Indicators of Implementation
(How do you know the activity is working?)

All regular and special ed teachers will continue to incorporate Thinking
Maps in all literacy activities on a daily basis.

All regular and special ed teachers will continue to incorporate Write From
the Beginning in their daily lessons.

All regular and special ed teachers will implement Literacy Stations on a
daily basis.

The HOSTS program personnel will plan lessons for 1st and 2nd grade
students working slightly below to just on level, and the HOSTS Mentors
will implement the lessons 4 days per week for 30 minutes from September
2009 through May 2010.

Teachers will administer the Performance Tasks at the end of each ELA
unit.

Florence Kinnett, Title | teacher and Laurie Skelexsky will implement
Reading Coach intervention strategies 4 days a week for 30 minutes to
third graders at risk.

Florence Kinnett and Laurie Skelexsky will conduct small group Triumphs
intervention for identified "at risk" third graders.

Keri Fredricks, Kindergarten Earobics & DIBELS Tutor, will implement
Reading Coach intervention strategies 4 days a week for 30 minutes.
Florence Kinnett, Title | certified tutor will implement Reading Coach
Acceleration to identified 3rd. grade students 30 minutes each week.
Cathy Richoux will implement i-Leap Inclusion Tutoring 3 days per week/ 1
hour 30 minute blocks for third grade.

Tutors will implement the Voyager Passport Program with Gail Mickler to
First grade students identified as "at-risk" for reading difficulties in small
groups 4 days a week for 30-40 minutes from October 2009 to May 2010.
Hope Caime, Literacy Coach, and all teachers will collaborate on the
implementation of strategies learned through professional development
and teacher discussion in WFSG.

The STARS program was developed for students who would have been
retained in First Grade to provide intensive intervention through small class
size, extended school year, the Fast Forward Program, and small group
instruction from July 2009- May 2010.

All K-3 students will have home and school access to the World Book
Encyclopedia through our school website.

All ELA Literacy Activities are supported through curriculum activities,
professional development, family involvement activities, technology, school
climate activities, collaboration, and safe & drug free school activities.

Teacher will model and
provide a variety of activities
that allow students to apply
reading strategies from
Thinking Maps, Write From
the Beginning, Literacy
Stations, HOSTS lessons,
Triumphs, Reading Coach
and the five essential
components of reading
(phonemic awareness,
phonics, fluency,
vocabulary, and
comprehension) in order to
become proficient in
reading.

The principal and assistant principal will
review lesson plans, TLS, samples of
student writings, walkabouts, and provide
feedback regarding the effectiveness of
strategies used.

The supervisor and curriculum specialists
will meet monthly with district tutors to
ensure implementation of the Voyager
Passport Program. Tutors will meet
weekly with classroom teachers to
discuss student progress.

The principal will review the WFSG logs
after each session and provide them with
feedback regarding the effectiveness and
implementation of the strategies to the
teachers.

Students will be evaluated based on
student portfolios, chapter and unit tests,
Performance Tasks, student writing,
Voyager pre- and post assessments,
Dibels progress monitoring, District Math
assessments, and CRT.




MATH STRATEGY PLANNING WORKSHEET

MATH GOAL 2: By 2013-2014, all students will reach high standards, attaining proficiency or better, in mathematics.

OBJECTIVE(S):
To increase MATH CRT Index Scores in 3rd grade from _ 102.8 to_ 106.2 by 2010

SUBGROUP OBJECTIVES
White _89.0% to_90.1%  Black: _53.0% to_57.7%  ED:_66.0% to_69.4%  SWD:_39.0% to_45.1% LEP:_ N/A to_ N/A

SCIENTIFICALLY BASED RESEARCH STRATEGY:: (Derived from the contributing factors)

Whole-FacultyStudyGroupModel

PROCEDURES FOR EVALUATING MATH GOAL, OBJECTIVE(S), AND STRATEGY:

Longtermevaluationandassessmermtf studentwork, teachingstrategiessnapshotdgarningwalks. Continuousassessmertf data;evaluationof goalasawhole.




MATH STRATEGY PLANNING WORKSHEET

SCIENTIFICALLY BASED RESEARCH STRATEGY:
Whole-Faculty Study Group Model

Bibliographic Notation:

oyce, B., & Calhoun, E. (1996). Learning experiences in school renewal: An exploration for five successful programs. Eugene: University of Oregon Press. (Eric
Document Reproduction Service No. EA 026 696)

Louis, K.S., & Miles, M. (1990). Improving the urban high school: What works and why. New York: Teachers College Press.

Louis, K.S., Kruse, S.D., & Marks, H.M. (1996). Teachers’Professional Learning Community in Restructuring Schools. American Research Journal, 33(4), 757-798.

Lucas, B.(2000). Whole faculty study groups’ impact on the professional learning community of schools. Unpublished dissertation, University of Minnesota.

Murphy, C. (1993). Long-range planning for individual and organizational development. Journal of Staff Development, 14(2), 2-4.

Brief Summary of Research:

Effective WFSGs are a complex mixture of many staff development activities happening simultaneously. This model is a holistic, practical process for facilitating
major change schoolwide and for enhancing learning outcomes in schools. It gives teachers a structure for collaboration and school improvement; opportunities to test
ideas, reflect together; constructing subject matter knowledge versus merely consuming it and experiencing “what could be” instead of “what is.” The study group
targets a schoolwide instructional need and monitors the impact of effects of instructional initiatives on students. ATLAS Communities, one of the national
comprehensive school reform designs which includes a nationwide network of schools dedicated to improving student learning uses the systematic WFSG school
reform model promotes changes in beliefs, behaviors, and relationships within and among all stakeholders in the educational process. WFSGs have been identified as
the cornerstone of professional development in a school and a powerful way to transform a school culture in the service of successful learning experiences for all
students. The WFSG reform model includes collaboration and synergy; co-mentoring; individual, team, and organizational resilience; elements of learning
organizations; and culture modification. The model is a holistic, practical process for facilitating major schoolwide change and for enhancing learning outcomes in
schools. The goal of the WFSG model is to focus the entire school faculty on creating, implementing, and integrating effective teaching and learning practices into
school programs that will result in an increase in student learning and a decrease in negative behaviors of students, as reflected in related, relevant data sources.




Rationale: Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research conducted in
similar school with similar populations and needs?

Research was conducted in many schools at varying levels. The research conducted proved successful as study groups met regularly when implementation at schools
similar in population to schools in this district was done. The similar needs of participating schools include: reading, analyzing and responding to literature and

problem solving using reading and writing strategies.

If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs:
This strategy will support all subgroups. However, particular attention will be given to students not scoring at their optimal level and those who are not reading at the
proficient level due to cultural, cognitive or curriculum deficits. Discussion in study groups will offer support to teachers to meet the needs of varying levels of

students.




ACTION PLAN - Math Literacy Activities

Activity(ies)

Indicator of Implementation
(Observable Change)

Procedures for Evaluating
Indicators of Implementation
(How do you know the activity is working?)

All K-3 students will complete Performance Tasks
at the end of each Math unit that correlates to the
Guaranteed Curriculum with regular and special ed
teachers.

All K-3 students will participate in Problem of the
Day during their daily math lesson. Students will
discuss and brainstorm possible responses and
show evidence of results.

All K-3 students will participate daily in Math
Stations as directed by regular and special
education teachers.

All K-3 students will participate in activity based
lessons using manipulatives for Every Day Counts,
Partner Games, Investigations.

All K-3 student learning experiences will be
enhanced through the implementation of strategies
learned in WFSG where teachers will continually
assess the effectiveness of the strategies.

Kathy Richoux will implement i-Leap Inclusion
Tutoring 8 hours weekly for third grade at risk
students.

Students will engage in
problem-solving
investigations
demonstrating an
understanding of
mathematical concepts and
will be able to justify their
findings using constructed
responses.

Administration will observe student
engagement in activity-based learning
lessons each quarter through TLS and
walkabouts.

WFSG's will examine student
performance and share results with
members.

Teachers will review student work on a
daily basis in order to better provide
feedback to students.

CBA and CRT testing data will also be
used to evaluate the effectiveness of the
activities.




ACTION PLAN - Math Literacy Activities (continued)

Activity(ies) Indicator of Implementation | Procedures for Evaluating
(Observable Change) Indicators of Implementation
(How do you know the activity is working?)

All K-3 teachers will plan and present math The teachers will plan and |Administrators will evaluate lesson plans
activities based on Every Day Counts, Partner implement the weekly for evidence of implementation.
Games, and Investigations with a focus on activity-based learning Administrators will also examine teacher
mathematical understandings identified in the experiences in math presentation of contextual-based learning
GLE's outlined in the expected impact. emphasizing activities quarterly and document on

problem-solving TLS.
All K-3 teachers' instructional delivery will be investigations
developmentally appropriate and will focus on demonstrating an WSFG's will examine student
activity-based learning by engaging students in understanding of performance and share results with
activities requiring application of knowledge in mathematical concepts and |members.
real-life situations using constructed responses. will be able to justify their

findings using constructed | Teachers will review student work on a
All K-3 teachers will assess student achievement responses. daily basis in order to better share with
using performance tasks and corresponding rubrics WFSG members.

as specified in the guaranteed curriculum.
Students also informally assessed daily on direct
performance of GLE's and quarterly through
Checkpoints in Math.

All K-3 students' engagement will be maximized
through the natural differentiation of tasks that are
contextually bound.

All Math Literacy Activities are supported through
curriculum activities, professional development,
family involvement activities, technology, school
climate activities, collaboration, and safe & drug
free school activities.
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	Text625: School Climate and PBS
	Text626: 2009 Title 1 Survey Results, 2008 QAR, 2009 Louisiana Behavior Reports, 2009 Sacs/Casi Core Task Two Study 
	Text627: School and Community involvement has improved.
	Text628: 2009 Title I parent Survey; 2008 Family Night Data Sheets; 2009 Meet-n-Greet Sign in sheets. 
	Text629: 
	Text630: 
	Text631: 
	Text632: 
	Text633: ELA scores remain at same levels as 2006 - 2007 scores.
	Text642: 
	Text634: 2008 - 2009 Dibels Scores; 2009 ILeap NRT Index; 2009 iLeap CRT % proficiency.
	Text635: Improvement necessary to the refinement of Facility/ Attendance/Discipline.
	Text636: 2009 Title I Parent Survey Results; 2009 Discipline Data Trend Analysis; 2009 SPS Whole School Trend Analysis.
	Text637: Achievement Gap continues to indicate weaknesses between all subgps and white.
	Text638: 2009 iLeap CRT Trend Analysis; 2008 QAR
	Text639: 
	Text640: 
	Text641: 
	Text643: Restructured intervention schedules, increased focus on prof. development and WFSG process, aligned planning time.
	Text662: 
	Text644: 2009 iLeap NRTSchool, 2009 iLeap CRT, 2009Principals Report Card, 2009 Sacs/Casi Core Task Two Study 
	Text645: Increased positive school climate due to visible and viable leadership, teamwork, professional development.
	Text646: 2009 Title 1 Survey Results, 2008 QAR, 2009 Louisiana Behavior Reports, 2009 Sacs/Casi Core Task Two Study 
	Text647: Significant focus on parent involvement, more appropriate parent involvement activities, leadership/feeder school/comm. partnerships.
	Text648: 2009 Title I parent Survey; 2008 Family Night Data Sheets; 2009 Meet-n-Greet Sign in sheets. 
	Text649: 
	Text650: 
	Text651: 
	Text652: 
	Text653: ELA and Reading needs improvement due to increasing numbers of at risk students. Need to improve RTI.
	Text654: 2008 - 2009 Dibels Scores; 2009 ILeap NRT Index; 2009 iLeap CRT % proficiency.
	Text655: More emphasis needed on increasing student attendance; congruency in PBS vision and practices; expectations of custodial responsibilities.
	Text656: 2009 Title I Parent Survey Results; 2009 Discipline Data Trend Analysis; 2009 SPS Whole School Trend Analysis.
	Text657: Improvement still needed in differentiating instruction and responding to intervention.
	Text658: 2009 iLeap CRT Trend Analysis; 2008 QAR
	Text659: 
	Text660: 
	Text661: 
	Text1006: All K-3 students will complete Performance Tasks at the end of each Math unit that correlates to the Guaranteed Curriculum with regular and special ed teachers. 

All K-3 students will participate in Problem of the Day during their daily math lesson.  Students will discuss and brainstorm possible responses and show evidence of results.

All K-3 students will participate daily in Math Stations as directed by regular and special education teachers.

All K-3 students will participate in activity based lessons using manipulatives for Every Day Counts, Partner Games, Investigations.

All K-3 student learning experiences will be enhanced through the implementation of strategies learned in WFSG where teachers will continually assess the effectiveness of the strategies.

Kathy Richoux will implement i-Leap Inclusion Tutoring 8 hours weekly for third grade at risk students.
	Text1007: Students will engage in problem-solving investigations demonstrating an understanding of mathematical concepts  and will be able to justify their findings using constructed responses.
	Text1008: Administration will observe student engagement in activity-based learning lessons each quarter through TLS and walkabouts.

WFSG's will examine student performance and share results with members.

Teachers will review student work on a daily basis in order to better provide feedback to students.

CBA and CRT testing data will also be used to evaluate the effectiveness of the activities.
	Text1009: All K-3 teachers will plan and present math activities based on Every Day Counts, Partner Games, and Investigations with a focus on mathematical understandings identified in the GLE's outlined in the expected impact.

All K-3 teachers'  instructional delivery will be developmentally appropriate and will focus on activity-based learning by engaging students in activities requiring application of knowledge in real-life situations using constructed responses.

All K-3 teachers will assess student achievement using performance tasks and corresponding rubrics as specified in the guaranteed curriculum.  Students also informally assessed daily on direct performance of GLE's and quarterly through Checkpoints in Math.

All K-3 students' engagement will be maximized through the natural differentiation of tasks that are contextually bound.

All Math Literacy Activities are supported through curriculum activities, professional development, family involvement activities, technology, school climate activities, collaboration, and safe & drug free school activities.
	Text1010: The teachers will plan and implement the activity-based learning experiences in math emphasizing problem-solving investigations demonstrating an understanding of mathematical concepts and  will be able to justify their findings using constructed responses.
	Text1011: Administrators will evaluate lesson plans weekly for evidence of implementation.  Administrators will also examine teacher presentation of contextual-based learning activities quarterly and document on TLS.

WSFG's will examine student performance and share results with  members.

Teachers will review student work on a daily basis in order to better share with WFSG members.
	Text10006: All K-3 students will continue to create Thinking Maps in all literacy activities on a daily basis as directed by regular and special ed teachers.
All K-3 students will use Write From the Beginning in their writing on a daily basis as directed by regular and special ed teachers.
All K-3 students will participate daily in Literacy Stations as directed by regular and special ed teachers.
All K-3 students identified as at-risk for reading difficulties will participate in the Earobics computer program for 20-30 minutes 3 times a week.
Teacher identified 1st and 2nd grade students working slightly below to just on level will receive individual services 30 minutes a day with HOSTS Mentor from September 2009 through May 2010.
All K-3 students will complete Performance Tasks at the end of each ELA unit that correlates to the Guaranteed Curriculum with regular and special ed teachers. 
All third grade students identified as "at-risk" will receive  assisted i-Leap tutoring through inclusion or EOL intensive instruction 6 hours per week.
All third grade students identified as "at-risk" for reading difficulties will receive intervention in small groups  30 minutes a day with Florence Kinnett / Laurie Skelexsky through Reading Coach, Triumphs (small group intervention). 
All third grade students working above average <80th percentile will receive Reading Coach Acceleration 30 minutes per week.
Kindergarten students identified as "at-risk" for reading difficulties will receive intervention in small groups (4 students) with Keri Fredrick 30 minutes 3 days a week.
First grade students identified as "at-risk" for reading difficulties will receive intervention in small groups (4-5 students) with a tutor (certified teacher) in the Voyager Passport Program with Gail Mickler.  Tutors will meet with students 4 days a week for 30-40 minutes from October 2009 to May 2010.
All K-3 student learning experiences will be enhanced through the implementation of strategies learned in WFSG where teachers will continually assess the effectiveness of the strategies.
The STARS program was developed for students who would have been retained in First Grade to provide intensive intervention through small class size, extended school year, the Fast Forward Program, and small group instruction from July 2009- May 2010.
All K-3 students will have home and school access to the World Book Encyclopedia through our school website.
	Text10007: Students will apply reading strategies from Thinking Maps, Write From the Beginning, Literacy Stations, Earobics,HOSTS lessons, Reading Coach remediation and acceleration, Triumphs small group intervention, and the five essential components of reading (phonemic awareness, phonics, fluency, vocabulary, and comprehension) in order to become proficient in reading.
	Text10008: The principal and assistant principal will review lesson plans, TLS, samples of student writings, walkabouts, and provide feedback regarding the effectiveness of strategies used.
The supervisor and curriculum specialists will meet monthly with district tutors to ensure implementation of the Voyager Passport Program.  Tutors will meet weekly with classroom teachers to discuss student progress.
The principal will review the WFSG logs after each session and provide them with feedback regarding the effectiveness and implementation of the strategies to the teachers.

Students will be evaluated based on student portfolios, chapter and  unit tests, Performance Tasks, student writing, pre- and post assessments,  Dibels progress monitoring, District Math assessments, and CRT.
	Text10009: All regular and special ed teachers will continue to incorporate Thinking Maps in all literacy activities on a daily basis.
All regular and special ed teachers will continue to incorporate Write From the Beginning in their daily lessons.
All regular and special ed teachers will implement  Literacy Stations on a daily basis.
The HOSTS program personnel will plan lessons for 1st and 2nd grade students working slightly below to just on level, and the HOSTS Mentors will implement the lessons 4 days per week for 30 minutes from September 2009 through May 2010.
Teachers will administer the Performance Tasks at the end of each ELA unit.
Florence Kinnett, Title I teacher and Laurie Skelexsky will implement Reading Coach intervention strategies 4 days a week for 30 minutes to third graders at risk.
Florence Kinnett and Laurie Skelexsky will conduct small group Triumphs intervention for identified "at risk" third graders.
Keri Fredricks, Kindergarten Earobics & DIBELS Tutor, will implement  Reading Coach intervention strategies 4 days a week for 30 minutes.
Florence Kinnett, Title I certified tutor will implement Reading Coach Acceleration to identified 3rd. grade students 30 minutes each week.
Cathy Richoux will implement i-Leap Inclusion Tutoring 3 days per week/ 1 hour 30 minute blocks for third grade.
Tutors will implement the Voyager Passport Program with Gail Mickler to First grade students identified as "at-risk" for reading difficulties in small groups 4 days a week for 30-40 minutes from October 2009 to May 2010.
Hope Caime, Literacy Coach, and all teachers will collaborate on the implementation of strategies learned through professional development and teacher discussion in WFSG.
The STARS program was developed for students who would have been retained in First Grade to provide intensive intervention through small class size, extended school year, the Fast Forward Program, and small group instruction from July 2009- May 2010.
All K-3 students will have home and school access to the World Book Encyclopedia through our school website.

All ELA Literacy Activities are supported through curriculum activities, professional development, family involvement activities, technology, school climate activities, collaboration, and safe & drug free school activities.
	Text10010: Teacher will model and provide a variety of activities that allow students to apply reading strategies from Thinking Maps, Write From the Beginning, Literacy Stations, HOSTS lessons, Triumphs, Reading Coach and the five essential components of reading (phonemic awareness, phonics, fluency, vocabulary, and comprehension) in order to become proficient in reading.
	Text10011: The principal and assistant principal will review lesson plans, TLS, samples of student writings, walkabouts, and provide feedback regarding the effectiveness of strategies used.
The supervisor and curriculum specialists will meet monthly with district tutors to ensure implementation of the Voyager Passport Program.  Tutors will meet weekly with classroom teachers to discuss student progress.
The principal will review the WFSG logs after each session and provide them with feedback regarding the effectiveness and implementation of the strategies to the teachers.

Students will be evaluated based on student portfolios, chapter and  unit tests, Performance Tasks, student writing, Voyager pre- and post assessments, Dibels progress monitoring, District Math assessments, and CRT.


