
Classroom Management Strategies for Lesson Plan Integration

I. Teacher Behaviors 
A. Classroom Management

1. Assertiveness (Canter & Canter, 1996) – Deliver lessons clearly, with confidence and enthusiasm. Demonstrate consistency in expectations and enforcement of rules and consequences.

2. Avoid satiation (Kounin, 1977) – Avoid student boredom from too much time spent on one topic or activity.

3. Group alert (Kounin, 1977; FPMS, 2002) – Develop and implement a system to obtain students’ attention and heighten awareness of expectations.

4. Momentum (Kounin, 1977) –Conduct even transitions among tasks in a lesson and transitions between lessons. Opening and close lessons well.

5. Overlapping (Kounin, 1977; FPMS, 2002) – Demonstrate that you can instruct one group of students while also supervising and assisting students who work independently.

6. Smoothness (Kounin, 1977; FPMS, 2002) – Run lessons well, with even progress, and without disruptions.

7. Student accountability (Kounin, 1977; Arends, 2004) – Hold students responsible for their learning by regularly calling on them and keeping them actively involved in the lesson.

8. Withitness (Kounin, 1977; FPMS, 2004) – Demonstrate that you know what is happening in your classroom at all times by scanning the classroom for observation of students’ behavior. Have “eyes in the back of your head.”


B. Praise and Encouragement

1. Praise is used with students to promote academic achievement (FPMS, 2002), while encouragement is used promote social and emotional growth (Charles, 2002; Edwards, 2000).

2. Specific praise (FPMS, 2002) and positive repetitions (Canter & Canter, 1992) – Identify the student by name, deliver the praise or positive comment, and describe the specific academic behavior or action that should be repeated. (e.g., “Juanita, Great, you have the correct answer! I like the way that you lined up your numbers when you added your math problem.) 
3. Age appropriate praise (Canter, 1992) or low-key praise (FPMS, 2002) – Provide praise that is acceptable to the age/grade level of the students. The praise may need to be quite or low-key.

4. Authentic praise (FPMS, 2002) or genuine praise (Canter, 1992) – Deliver praise in a way that students know it comes from your heart; it’s meaningful.

5. Conditional praise (FPMS, 2002) – Deliver the praise after the specific behavior has been accomplished; thus, it is based on a condition being met.

6. Proximity praise (Canter, 1992) or praise for compliance (FPMS, 2002) – Identify the student by name, deliver the praise or positive comment, and describe the specific behavior or action that should be repeated so that the whole class can hear and comply with the behavior.

7. Encouragement (Dreikurs, 1972) – Encouraging statements imply respect and confidence in the student. Phrase the encouragement statement so that it is student centered and simultaneously encourages repetition of the action or behavior and the student’s self-confidence. (e.g., “You cleaned up your materials on time. It helps us all get to lunch on time.”)

8. Ripple effect (Kounin, 1977) – One student’s poor behavior can cause others to misbehave, so misbehavior must be stopped promptly.

9. Teacher control of group praise (FPMS, 2002) – Explain to the students how encouraging misbehaving students has a negative effect on the class.

II. Structuring Students’ Behaviors

A. Rules

1. Rules are specific statements for observable student behavior written in positive terms that are few in number (Canter & Canter, 1996; Jones, 1987). They should be agreed upon, printed, and enforced with reasonable consequences. Never accept excuses for bad behavior (Glasser, 1969).

2. Explain the rules; give the rationale (Canter & Canter, 1996).

3. Teach the rules (Canter & Canter, 1992).

B. Routines

1.
Routines are procedure for the classroom such as how to collect papers, how to line up for recess, how communication should be handled, etc. (Jones, 1987). (see Everston, Emmer, & Worsham for full discussion of types of routines and strategies)

C. Consequences 
1. Logical consequences (Dreikurs, 1972) – The results that follow from behavior should directly follow the nature of the behavior and be appropriate for the behavior. For example, if you don’t where a coat and it is 40 degrees outside, the logical consequence is that you will be cold. Logical consequences applied in the classroom follow this principle. 

2. Following the classroom rules brings learning, good grades, and other rewards, which are known as positive consequences (Canter & Canter, 1992). Poor behavior brings logical consequences such as finishing work at home or being excluded from other activities, which are known as negative consequences (Canter & Canter, 1992). 

3. Students must have full knowledge of the consequences for behaviors in advance (Canter & Canter, 1992).

4. Natural consequences (Zirpoli, 2005) – Positive consequences for appropriate behavior may naturally occur in the classroom and my not need to be structured with a token economy (e.g., well done work being hung on the bulleting board).

5. Discipline hierarchy (Canter & Canter, 1992) – Consequences must be listed in order, with each consequence becoming progressively more unpleasant. The range is typically one (e.g., verbal warning) to five (e.g., sent to the administrator) and includes a severe clause (e.g., sent to the administrator) to skip to for the most severe behavior.

6. Consistency – Be consistent in applying consequences. Use them every time students disrupt the class (Canter & Canter, 1992).

III. Handling Disruptive Behaviors (alphabetical order)
A. Contingency contracting (Zirpoli, 2005) – The teacher and student develop a written contract for behavioral expectations and specify specific “target behaviors” (p. 211) and consequences.

B. Functional assessment and Positive behavioral support (Zirpoli, 2005) – A detailed assessment and treatment plan required by the Individuals with Disabilities Act to assist students by altering settings and supporting students to increase their skills thereby helping them with behavioral challenges. (see Zirpoli for detailed explanation of assessment and classroom implementation)

C. Mistaken goals (Dreikurs, Grunwald, & Pepper, 1998) – Students are motivated by goal behavior. Four of these goals in the classroom are: attention, power, revenge, and avoidance. These goals help explain student behavior and can be used to correct student misbehavior.

D. Move in – Younger students who continue to disrupt need to be reminded of the choices they are making. Move in and use the discipline hierarchy (Canter & Canter, 1992).

E. Move out – Older students who continue to disrupt need to be reminded of the choices they are making by moving out with them. Step outside the door and remind them of the next step in the discipline hierarchy (Canter & Canter, 1992).

F. Physical proximity (Canter & Canter, 1992) or proximity control (Zirpoli, 2005) – Move closer to the student, remain calm, and clearly communicate expectations. 

G. Problem solve – Meet with the student one-to-one using guidelines provided by the Canters (1993).

H. Response Cost (Zirpoli, 2005) – Used with a token economy, the teacher removes tokens from the students for predetermined reasons which have been explained in advance.

I. Stay calm – Take a deep breath if you need to; count to five. Use a steady, even tone of voice when speaking. (Canter & Canter, 1992)

J. Time out (Zirpoli, 2005; Weinstein & Mignano, 2003) – There are many versions of time out; the type selected must match the needs of the student in order to be an effective intervention. The general definition of time out is to remove the student from the setting where there is positive reinforcement for a set period of time, and the student is returned contingent upon appropriate behavior. (see Zirpoli for full discussion of types of time out) The standard rule is not to exceed time out periods of more than one minute per year of age for the child, and never more than ten minutes.

K. Token economy (Zirpoli, 2005) – Tokens, such as marks, points, stickers, etc., can be used to reinforce appropriate behaviors. These tokens are then redeemed for predetermined privileges or prizes at a specified time based on a preset schedule.

L. Use a “desist” – Identify the student by name, identify the inappropriate behavior, tell the student to stop, identify the correct behavior (FPMS, 2002).

M. Use the “look” – Gaze directly at the student; make eye contact that shows disapproval (Canter & Canter, 1992)

N. Use the offender’s name – Use offending student(s)’ name: “I want everyone to read page 35, including Mary and Juanita.” (Canter & Canter, 1992)

O. Use proximity praise (Canter & Canter, 1992)

IV. Caring Classroom (alphabetical order)
A. Belonging (Dreikurs & Cassel, 1972) – Students need to feel that they belong in the class, are valued, and are members of the group.

B. Greetings – Greet students at the door. Say something personal. (Canter & Canter, 1992: Wong,1998)

C. Interest inventory – Discover students’ interests with a survey. Use the information to help build relationships with your students. (Canter & Canter, 1992)

D. Safety – Provide an environment where students feel safe, including the physical arrangement of furniture and space.

E. Send cards – Send get well cards to students who are ill (Canter & Canter, 1992).

F. Trust (Charles, 2002) – Build a caring relationship by standing by your word. Do what you say you are going to do and students will trust you.

V. Democratic Values

A.
Democratic classroom (Dreikurs & Cassel, 1972) – You and students make important decisions about the rules, routines and consequences in the classroom. It is not permissiveness where students rule, but where the teacher guides and facilitates the students’ development.

B.
Multicultural classroom (Nieto, 2004) – You respect diversity in the classroom and hold high expectations for all learners.

C. 
Accommodate learners with modifications (Everston, Emmer, & Worsham, 2006) – You adapt explanations of rules and routines for special learners (e.g., English Speakers of Other Languages, Exceptional Education Students) and adapt application of them as directed (i.e., Individualized Educational Plans). (see Everston, Emmer, & Worsham for strategies)
References
Arends, R. I. (2004). Guide to field experiences and portfolio development to accompany Learning to teach (6th ed.). New York: McGraw‑Hill.

Canter, L. & Canter, M. (1992). Assertive discipline: Positive behavior management for today’s classroom (2nd ed.). Santa Monica, CA: Canter & Associates. 

Canter, L. & Canter, M. (1993). Succeeding with difficult students: New strategies for reaching your most challenging students. Santa Monica, CA: Canter & Associates.

Canter, L. & Canter, M. (1996).First, the rapport—then, the rules. Learning, 24(5), 12, 14.

Charles, C. M. (2002). Building classroom discipline (7th ed.). Boston: Allyn & Bacon.

Domains: Knowledge base of the Florida performance measurement system (FPMS) (3rd ed.). (2002). Chipley, FL: Panhandle Area Educational Consortium Clearinghouse. 

Dreikurs, R. (1972).Coping with children’s misbehavior. New York: Gutton/Plume. 

Dreikurs, R., & Cassel, P. (1972). Discipline without tears. New York: Hawthorn.

Dreikurs, R., Grunwald, B. B., & Pepper, F. C. (1998). Maintaining sanity in the classroom: Classroom management techniques (2nd ed.). Philadelphia, PA: Taylor & Francis.

Everston. C. M., Emmer, T. E., & Worsham, M. E. (2006). Classroom management for elementary teachers (7th ed.). Boston: Pearson, Allyn & Bacon.

Edwards, C. H. (2003). Classroom discipline and management (4th ed.) Indianapolis, IN: Wiley, Jossey-Bass.

Glasser, W. (1969). Schools without failure. New York: Harper & Row.

Jones, F. (1987). Positive classroom discipline. New Yourk: McGraw-Hill.

Kounin, J., (1977). Discipline and group management in classrooms (Rev. ed.) New York: Holt, Reinhart, & Winston.

Wong, H. K., & Wong, R. T. (1998). The first days of school: How to be an effective teacher. Mountain View, CA: Harry Wong Publications.

Weinstein, C. S., & Mignano, A. J. (2003). Elementary classroom management: Lessons from research and practice (3rd ed.). Boston: McGraw-Hill.

 Zirpoli, T. J. (2005). Behavior management: Applications for teachers (4th ed.). Upper Saddle River, NJ: Pearson, Merrill, Prentice-Hall.

1

