Preparing Poster Presentations for Dr. M. Kitchens’ Research Methods in Psychology Course

POSTER PRESENTATIONS

FOR
RESEARCH METHODS IN PSYCHOLOGY

Dr. Michael Kitchens

OVERVIEW:

Poster presentations are a common way to present research. Local, regional, and national conferences
often have poster sessions. In these sessions, many posters will be in a room together. Attendees at the
conference will walk around to look at the posters. Some people at the conference will look at the
titles of the posters to find what is interesting to them or in their area of research interests. Others
look at the conference book to find posters on research topics they find interesting or on their area of
research. In both cases, the people that the presenter will talk to are people that are interested in this
work.

The presenter’s job is to provide a quick (~5-10 minutes) summary of (a) the empirical rationale for the
study, (b) the research question, (c) the procedure, (d) the results, and (e) the conclusion drawn from
the results. Necessarily, a short summary of the work does not allow you to describe all the details.
The summary is really a way to begin the discussion. It is typical and probable that the people you
describe your research to will ask you follow-up questions about your materials, procedure, literature
review, or they may challenge your conclusion and ask you to consider how it fits in with other
research. As such, the presentation of your research is rather straightforward, but you should be
prepared for a presentation by knowing your past research, your procedure, the reason or justification
for your operational definitions, the basis of your conclusion, etc.

As for the poster, there is no formal APA-Style for posters, but there are often a number of guidelines
that you must follow for each individual conference, such as the size of the poster, the content, etc.
(this is noted by Szuchman, 2011, p. 139"). The purpose of this document is to provide some guidelines
that you are required to use for this class, but | hope will serve as general rules-of-thumb that will
translate into other classes and research conferences. This document will not be a step-by-step “how-
to” in developing posters. For an excellent resource in the mechanics of poster development, see Dr.
Lou Manza’s handout that he developed for his statistics course. Be aware, however, that some of the
content that is required by Dr. Manza is different from this course. His focus in statistics is presenting
data, specifically. Thus, there are a number of figures and tables he requires. The purpose of the
poster presentation in my RESEARCH METHODS IN PSYCHOLOGY course is to give broad and general practice at
discussing research and developing posters that will look a little more like what you will use at a
research conference.

' Szuchman, L. T. (2011). Writing with style: APA style made easy (5! edition). Wadsworth Publishing:
Belmont, CA.
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Preparing Poster Presentations for Dr. M. Kitchens’ Research Methods in Psychology Course

POSTER CONTENT:

It is important to consider your poster as a visual tool. It will, therefore, be succinct in that it may
leave out some of the details. Your 5-10 minute talk will be the ‘meat’ of the poster presentation with
the poster serving as a visual aid. One of the things that means is that your poster should be visually
appealing. The other thing this means that the content will be parsimonious, but someone should be
able to read your paper on its own. That is to say, it may leave out some of the “dirty details,” but
someone should be able to understand your rationale, your research question, your procedure, results,
and conclusion when reading the poster.

Title:

e The title of your poster can be less formal than the title of your research paper, but the title
should describe the content of your work. Remember that you attract attention to your poster
at a research conference through common research interests, so your title should indicate
what your research area is.

e Along with the title, you should list the authors. Typically, the first author is the presenter at
a research conference, and subsequent authors are contributors to the project (in order of
contributions). In our class poster presentation, you may list authors by alphabetical order, a
flip of the coin, height, or whatever, but you must list the full names (first and last) of the
contributors/presenters.

Introduction:

e The introduction should lead the reader to the “hole” in the research and end with the
research question or purpose of the paper.

e It may be that you specifically cite research that leads to the research question, but for the
purpose of the class, it is not necessary that you cite work. However, if you cite work, you
should be sure to include references in the poster.

e Obviously, you will not describe the details of the research, but succinctly provides the major
points that lead to the research question.

e Lenore Szuchman (2011, pp. 140-141") provides three ways that the introduction could be
presented:

1. “Discuss the first study to address your topic in its current form. Then describe a very relevant
recent one, especially if you are replicating and extending it. There might be more than on
very similar to yours; mention several of the most similar.?”

In this scenario, you are using one (or maybe two) research studies that have a similar methodology. As
noted, this should be used if you are replicating and extending the findings. This is particularly useful if
you use a methodology similar to the described research. To do this properly, begin with citing and
describing the purpose of the research study you are replicating/extending. Then, briefly describe the
methodology of the study. Finally, state how you are extending that question. In a case like this, you
would want to cite and reference the research study you are using as the basis.

2 Szuchman, 2011, p. 140
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Example:

Rogers, Kuiper, and Kirker (1977) investigated the effect of relating concepts to the self on memory. In
their study, participants were presented with a list of words. For each word, participants thought
about how the word describes themselves or thought about some other characteristic of the word
unrelated to the self. The results showed that participants who related the words to themselves
recalled more words than participants who thought about another characteristic of the words.

The purpose of the present study was to extend these findings by examining whether participants were
able to remember more positive words that they relate to their selves than negative words that they
relate to their selves.

2. “Discuss the competing theoretical positions surrounding your work. Then describe the study
that most closely resembles your method.

In this scenario, the focus is on theoretical concepts. To do this, you will need to briefly describe the
theories, and in particular, the point(s) at which they make competing predictions should be identified.
Each theory can be illustrated or expounded upon with a methodology or an example that foreshadows
the study you conducted. In this case, you would want to cite and reference the primary research
papers that supports these competing theories.

Example:

o Decision Affect Theory (DAT; Mellers, Schwartz, Ho, & Ritov, 1997) asserts that people’s
feelings about events depend on the alternative outcome. For example, DAT would predict that
students would be happier with a C on an exam if they expected to get an F on the exam than
if they expected to get an A on the exam.

e Consistency theory (Carlsmith & Aronson, 1963) asserts that people’s feelings about events
depend on the consistency between expectations and outcomes. For example, consistency
theory would predict that students would be happier with a C on an exam if they expected to
get a C on the exam than if they expected to get a grade other than a C on the exam.

e The purpose of this study was to examine which prediction is correct.

3. “Provide a general explanation without references about how this problem has been addressed
traditionally in research. Then explain, with references if appropriate, how you will diverge
from this tradition and why.

This is a good method to use if you are changing the methodology or extending some findings of past
work. In this case, you are showing how the research has failed to address some particular problem or
has failed to address the problem in a way that you believe is important. You may or may not cite and
reference research articles with this method.

% Szuchman, 2011, p. 140
*Szuchman, 2011, p. 141
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Example:

Researchers have typically relied on participants’ self-report to study helping. For example, previous
studies have examined whether mood influences helping in which participants listen to either sad or
happy music and then report their willingness to help in some unrelated task. The problem with this
methodology is that it is not clear whether their willingness translates into actual behavior. The
purpose of this study was to examine whether mood influences helping behavior, rather than the
willingness to help.

These are not exhaustive methods for writing an introduction, but they should be useful in giving you
an idea about how to succinctly and completely develop your research question in posters.

Method:

e The method section of your poster should be complete, but will certainly not contain all the details
contained in an APA-style paper.

e Your participant information will be much shorter, unless it is necessary that you report this. For
example, if your study is on gender differences, you would need to report the number of males and
females. Typically, the participant information will be confined to parenthetical material.

o The materials need only be described if they are particularly complex or novel to your study. For
example, if you are reporting on a study that validates a scale, you need to report the other scales
included in your study, or if you were doing facial expression research, you need to display (and
refer to) some example stimuli on your poster.

e The procedure will be the primary text (typically, anyway) in the method section. You will need to
describe the main actions of the participants. You will need to carefully describe what participants
did including the IVs and DVs.

Example:

Participants (N = 135, 45 males, 67% Caucasian, 25% African American) who volunteered to participate
in the study listened to music intended to elicit either a happy or sad mood. To further manipulate
mood, participants wrote for 5-mins about how the song made them feel. After completing mood
manipulation check questions, participants individually viewed 35 randomly presented neutral and
emotionally expressive faces on a computer screen for 1.5 seconds each. For each face, participants
rated their impression of the valence of the expression on a scale from 1 (negative) to 10 (positive) and
the arousal of the expression on a scale from 1(low activation) to 10 (high activation).

Results:

e The results section should only report the main findings as succinctly as possible. The primary
objective of the results section of the poster is to point to the most important findings and the
inferential statistics.

e The results section should include any relevant “data crunching” procedures, manipulation
check information, and the primary analyses.
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Example:

To assess whether music changed participants’ mood, an independent measures t-test was conducted
on participants’ average mood ratings, showing that participants who listened and wrote about the
happy music reported being in a more positive mood than participants who listened and wrote about
the sad music, t(134) = 5.98, p < .001 (see Figure 1).

To assess whether mood influenced the judgment of facial expressions, separate independent measures
t-tests were performed on participant’s valence and arousal ratings. The results showed that
participants in the happy music condition (M = 5.63, SD = 0.46) rated the facial expressions as more
positive than participants in the sad music condition (M = 3.47, SD = 0.59), t(135) = 4.56, p = .035. The
results also showed that participants in the happy music condition (M = 7.31, SD = 1.04) rated the facial
expressions as more aroused than participants in the sad music condition (M =5.92, SD = 1.22), t(135) =
8.67, p = .010.

Conclusion:

e The conclusion is different than a discussion section in the paper. It should not describe how
the result fit into past work in detail, the strengths and limitations, or future directions. The
conclusion should be a short statement about the main findings in relation to the research
question—the conclusion you drew from the data. A conclusion is most effective when it lines
up with the introduction section. For example, if you are addressing conflicting predictions
between two theories, your introduction should outline this (see example #2 under
introduction in this document) and your conclusion should identify how the results support one
and contradict the other theory.

Example:

These data suggests that, if facial expressions convey any information at all about one’s feeling state,
it is influenced by the mood of the perceiver. Thus, if facial expressions send a universal message, it
undergoes the same translations that other messages do. They are interpreted by the audience.

POSTER LAYOUT:

As noted earlier in this document, one of the vital pieces of an effective poster presentation is the
visual layout of the poster. Because there is no official APA standard for style in the poster, there are a
number of ways that the poster can be laid out. This means you can choose the size and style of your
font, the color, and organization of the poster. While you have a good deal of license, then, it is still
important to consider some general guidelines that will make your poster aesthetically and
organizationally effective. When considering the layout of your poster, you must think about both
aspects.

In terms of aesthetics, the color and font should be consistent throughout. The color and font (style

and size) should facilitate the readability of your poster. The sizes of your boxes (if you use those to
designate the sections of your content) should be of a similar in size and same in color and font.
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In terms of organization, the sections should be organized in a way that facilitates the readability. You
should move, naturally across (or up/down) the poster from introduction to conclusion. The most
prominent feature of your poster should be the visual elements, such as example stimuli, a diagram of
your procedure, or a figure or table.

Overall, the poster should be a visual tool that could be read on its own, but serves as an aid to
present your research study.

Here are a few examples, illustrating some DO NOTS":

The Effect of Music on Impressions of Neutral Visual Stimuli
Sally Student, Johnny Apple, & Andrew Carnegie

The material needs to be A T T s

presented concisely, and e D S e betppogetinne
does not need to be broken SRS = re- : Do not present a table and figure of the
up into these sections. sarvasissuimorspostieten SR , 138 = same information. Do not copy-&-paste the

table/figure from your paper document. It
should be similar in style (e.g., font and
Particpants 1 o color) as your poster.

males) at Lebanon Valley
his swidy. Particpants

*  Itwashypotheszedthat music would influence how
people interpret neutral visual stimull, such that
positive music would resut inmore pasitive
Perceptionsof newtralvisual stimulithan negative

10 complesely hapey). i P musicorno music. Therewas noevidenceto

Five Inkblots were utikisd as neutralvisust stmull A suppartthis hypothesis

parceptionrating scalewas used torate the inkblctsfrom 1 *  The manipulation check did not showthat musi had

{completety negative} o 10{compietely posivie), % influsnced participants’ emotiors, sincethere wias

Procedure o statisticaly significant difference in mood

Farticpants were ssigned toekher the positve musk, 37 betweenailcondions after the manipu it or
check

* Therewasnosignificant difference inpartcipsrt
perceptionsaf the ink bicts dependent upon the
Eroup theywere assgned.

*  Since the change inemotion
Ineffective, it could not be determinedwhether
musk influenced perception. This resulted in no
significnt findings inthe experiment.

' Do not let the aesthetics of your poster get
The boxes are different ct 4 in the way of the content
shapes, and as a result, looks
like the boxes were just
arranged and formatted to fit | _ . .
wherever and however on the | tovad

Results
*The results were statistically

Ieasurement of Attitude Based on significant. ) ) )
the Effect of Media *After viewing the violent video clip.

poster hedia are 45 ] the violent condition had a more
i s positive attitude toward groups then
Moise-Titus J.. Podolski C., & Eron 5 participants in the control condition

L.D. (2003)). 47 #(24) = -3.03, p = .006 (see Figure)

* People who watch violent television
also have favorable attitudes toward

Mean Rating of Attitudes
'S
in

{nterpersonal violence (Brady, S.S. = Conclusion
\ 07)). 4.3 * The hypothesis was not supported.
+ ENdence suggests that these attitudes 43 *In fact, our results were opposite of .
iolemse “cannot be: teversed ou hypothesis. The spacing between

words and font sizes are
different.

*Our results show that after viewing

lence participants had a mg
\¢ attitude toward others tha

wathed the violent video clip would Neutral Violent

more negative attitude toward Conditions

Method Agereccive Be)
* Students QN 26. 18 females and § males, M,, = 20.08) from LVC watched either a violent | | E=memnl
or neutral video clip from The Jersey Shore. Then, ici leted a i ire that y

ratedther aitiindes tovards particolar-:groups: (e.g;. people’ who'chieat in relationships)., Notice the empty spaces

that are present because of
the arrangement

2enchildren's expos]
ivaand violentbshavid

> Some of these are posters | have made, and some of these are slightly modified posters that students have made.
This is not to say that all aspects of these posters are poor, but certain elements of them are done less well than

they should.
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Regulating Emotional Responses to Social Exclusion Using Reappraisal’

Michael B. Kitche & Mary Mentor

Who is responsible for this
INTRODUCTION Ruiz2id

Researchers (e.g., Williams, Cheung, & Choi, 2000) have demonstrated that social exclusion causes individuals to negative g Leary, Springer,
Negel, Ansell, and Evans (1998) illustrated that social exclusion is a primary cause of hurt feelings. Gross (1998; 1999) has agued that such emotional reactions must
be managed. Certainly this is true in a social world, where an iate level of exp emotion infl the ips (Clark & Taraban, 1991).
Remarkably though, Baumeister, DeWall, Ciarocco, and Twenge (2005) that social ion hinders self- ion. However, several emotion

are ilable, which differ in the resources required to implement them (Gross, 1998). Reappraisal—a regulation strategy that involves altering the
interpretation of a self-relevant event—is an efficient (and psychologically healthy) strategy given its low social and cognitive costs (see Gross, 2002; John & Gross,
2004; Richards & Gross, 2000). Consequently, the present study attempted to explore whether this efficient strategy could be implemented in reaction to social
exclusion whether it would be effective at attenuating the resulting negative affect.

CONCLUSIONS

MOSt Of the F_’OSter . . . . . " . Results indicated that were able to ise an
is full of boring text [rants (N=82)engaged in a structured interview with a der: jon episode. However, it is not entirely clear the extent to
f f g cess their potential as a friend. After receiving feedback that indicated they which this strategy was effective at attenuating the emotional
that could be as a poor friend (see Feedback Sheet), participants rated 15 neutrally- impact of social exclusion. Several factors may have influenced
ex l a in e d an d ures from 1 (very negative) to 9 (very positive) as an implicit measure of these non-significant results; therefore, further exploration is
P they explicitly indicated their affective state by rating it on three bipolar scales needed.
written much more ere then assigned to reappraise the interview as a valid or an invalid means of e
. eir potential as a friend or were assigned to a control condition. After engaging <
succinctly. In jew and, again, receiving negative jcated their T person sppeas 1 havegree ptena a e o scqueniance. S s very
addition. research (implicitly and explicitly) and their i impression of the interview as a valid means PeacoOts v etin, andTcoudd conwider s packon 66'a fend of aceiience
. . ’ the quality of a friend. “This person appears to have moderate potential as a fiend of acquaintance. She is only
is c1ted, but has no ey paicrafe et i | ok coneder s parscn s o flendor
references. s s e it i e e

pression of the interviews as a valid means for determining the quality of a friend

ncle of the reappraisal condition, F(2, 78) = 4.96, p = .01 (see Figure 1).

Py Ratogs s Fcton s Condton w-—-w-s---mu
who the i i as a valid means for determining the “
quality of a friend rated the interviews more valid than invalid-reappraisal (p = .01) and control A
participants (p = .06). Differences in the change in implicit affect as a function of the reappraisal ,.:
condition approached significance, F(2, 81) =1 48 p=.24 (see Flgure 2). Whlle not significant, 3
the means are in the predi direction, indic that invalid-reap, P i felt better ;'f
than the control and valnd«reapprmsal participants. ':

‘Poster ted at the Emotion P Annual C the Society of y and Social Psychology, January zms Paim Sw@c}\

Correspondence concerming this paper should be addressed to Michael B. Kitchens, M_A_, Department of Psy ay. Vi 38677.E may be sent to edu

/

=:tt:

The primary feature of a poster should be the visual elements (e.g., example stimuli or your
figure), but this poster relegates the visual elements to a small set of figures in the corner
with hard to read labels.

The Effect of Noise on Memory
Anderson Snoogry. Tyler Durden, & Jane Doe

of Backguumng nots on At

The phamag of Mmesa wheo 1abME 1eshi has

Showm 10 ProCw lowes wcoows for Muchests

{andennon & Faler, J010) Tekvision Sas toes

Bown W irderfue wth ose s @bty bo compiels v
The layout does not flow. It moves from left-to- nght from introduction to results to method,
and then moving to the bottom to conclusion. If you move from top-to-bottom, it moves from
introduction, to conclusion to results to method. Neither of these is conducive to ease of
reading and organization.

g t5 (N # 70, 13 fermaies anet 7 rvaies) ot
whanar valey (alege volunteernd W GATCIpae N
Wisstudy Ferticipants fenged mage fram 18 0 23
Wage = 19.65)

-7 . ‘l ” w o m <] i e el of &% particganes bl plagrgthe gare The
::uhpm:nnn:'::.‘-l g ‘ " sca'wranged boew 1 (ot ot of dutocind] to 10
. 3 oemplerely JevoctnT)

AS soen inPipure L the o . e 033 1g7ed 43 either the

‘onge mrourt of tare 1o compiets the gare operirantal 3¢ costro) condition. All serscuens
"'-_-.m -.:::-‘.::.; b e Wan e Conbrol grous. Howewer, the resuts id wete WS acied 10 play 1he wemory garee while
ugntcant eg Complebe nnm-mm-.ﬁmllhm Swing tiewd by the expersrerters Particizertsn
e mwerary garre between T Satracied st non- e e e Subyecied 1o 1
RIS DINDn Therefon 1145 STy was N1 Bhke deed

dieractas condtion |M= 42 27 50 « B30) aned Y e
0 weadhh Duel dakaciomn wil G pacyie lo
U | d i
" e B o tavi BACIpAnTs Bpased 10 e COntral COMOTION (M RGPt mithi e CanEr0l CORGBTICN M noe

- 5835 50313, HiN =180 pe 011 rereve w7y datractions Aher fnshngthe gerre
T 1, the S actian prou imoortet beng A1 BMMCEaTECo0m v The 8167 0TS0 Lo
e inthe e wery tharved for ther
Aeternen LA R S 38 IOUD Mt ol ma i or sepdeog Thers was s 3 P pone of the
vty Shest Pantiegy the seif cescrted level of distracton euring e Fape Tert

o et eI of nr g Yoy
Tuerters, I3 855 Gw 01057 WO

Pl M M Camma SN S v Se veed T M Do PATe 15 AN pAnts 963088 13 The
mperirentsl confition|Ms 53,50 «2.79) erd

gt bt saataael e 51.90,30 <072, M181 5 1.90, #3009
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Here are a few examples of posters, illustrating some DOs®:

The Effect of Physical and Mental Stimulation on Short-term Memory

Sally Student & Andrew Academic

Introduction

. Research shows that physical activity
improve cognitive ability and increase
working memory in children!

. Research also shows that mental
stimulation (e.g., puzzles) delays the onset
of memory loss in the elderly?

. There are simple ways for both children
and the elderly to preserve their minds;
however, it was unclear which method
worked best basic memory tasks

. The purpose of this study, then, was to
assess the effect of physical and mental
stimulation on short-term memory.

S —
Method

. Participants (N =77, 64 females, M,,, =
19.34) were randomly assignedto either
completed a maze to stimulate cognitive
effort, performed 20 jumping jacks and 20
jumps to stimulate physical effort, or were
in a control group where they sat for 15-
minutes.

. To assess their memory, participants
individually viewed 35 neutral words (e.q.,
kite) presented on PowerPoint slides for
1-second each and then wrote down as
many as they could remember for 4
minutes.

e ——————————————————————

Organizational/Visual Elements:
The poster flows up-and-down and left-to-right.

The color scheme, font style, and sizes are consistent throughout and proportional to each

other.

Results

To examine the effect of physical and
mental stimulation on exercise, an
analysis of variance was conducted,
showing that the condition had a
significant effect on memory, F(2, 74) =
2.30, p = 040 (see Figure).

. Post-hoc t-tests showed that participants
in the physical stimulation condition
recalled more words than participants in
the control group, #(73) =1.28, p = 046,

and mental stimulation group, #73) = 1.34,

Conclusion

. These data show that physical stimulation
does not improve short term memory in
college age people more than mental
stimulation

. One explanation for these data in the
context of past research may be that as
one ages, more mental stimulation and
less physical is needed as people age to
improve cognitive performance.

FIGURE: Words Recalled as a Function of
Condition

References

1. Smith, T. J., Anderson, C., & Durden, T. X.
(1990). Children's’ activity level predict
working memory. Journal of Child
Psychology, 14, 144-152. doi:
10.X2223587

2. Johnson, K. R, & Lyons, F. J. (2002).
Mental gymnastics: Mental stimulation
reduces the effects of dementia in
Alzheimer's patients. Journal of Elder Care,
29, 1999-2014. doi: 10.223.44500

Mental Physical
Stimulation Stimulation

Condition

Control

The primary feature is the figure.
Bullet points sometimes help present the concise content in a poster.
Notice that the citations in the poster are done with numbers that correspond to the

references.

Content Elements:
The introduction makes a simple, yet logical rationale for the research question.

The method gives the necessary information about the procedure without getting bogged down

into details

The results describe the type of analyses, the pattern of the data, and the inferential statistics

in two clear sentences.

The conclusion answers the research question and briefly addresses the implications (or big

picture) conclusions that could be drawn from the findings.
Overall, there are a number of different styles/layouts. Some are presented below.

® These are modified posters that students have made. This is not to say that all aspects of these posters are

perfect, but certain elements of them are done well.
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The Effect of Caffeine on Self-Reported Stress

Suzy Student, Aaron Academic, and Byron Bookworm

* Studies show that caffeine increases As seen in the Figure, participants who
physiological activity similar to stress reported high caffeine intake rated their
resp: (MacDougall, Mi te , stress level (M = 17.86, SD = 7.14) higher
Castillo, & Acevedo, 1988; Rogers, than those who reported low caffeine
Smith, Heatherley, & Pleydell-Pearce, intake (M = 5.08, SD =2.99).
2007). Therefore, the purpose of the

ether

Cited established scale ot

Figure: Self-reported mean stress levels in low caffeine
consumption (0-7 cups/week) and high caffeine consumption
(8+ cups/ week).

Statistical analysis showed that these
14 A differences werdunarginally different,
#(57) =-11.16, #\001, = 0.68.

Method

Mean Stress Scores
"
o

Participants (N =97) who volunteered to
Rarticipate for partial course credit
rAported their level of caffeine
umption and completed the DASS,

is a 14-statement established scale
used to assess stress (Lovibond &
Lovibond 1995).

Use of color to highlight
This study expandef primary fea tures Of
research, which shd .
oroduced stressii]  r@sults (using same colors
responses, by exam throughout)

consumption affect
stress.

Low Caffeine Group High Caffeine Group

These results suggestthatcaneemay
have some influence on people’s
experience of stress.

References ‘

* Lovibond, P. (1998). Long-term stability of depression, anxiety, and stress syndromes. Journal of Abnormal
pAFhology, 107, 520-526. doi:10.1037/0021-843X.107.3.520.

This conclusion, however, must be
qualified by the marginally significant
findings.

* MacDougall, )., Musante, L., Castillo,S., & Acevedo, M. (1988). Smoking, caffeine, and stress: Effects on blood pressure

. udents. Health Psychology, 7, 461-478.d0i:10.1037/0278-6133.7.5.461
References are fitted
in at the bottom

1|-Pearce, C.(2008). Time for tea: Mood, blood pressure and cognitive
e administered alone and together. Psychopharmacology, 195, 569-577

Figure is most prominent feature

Two-Column Examples:

The Effect of Horror Films on Anxiety and Heart-Rate
Samuel Student & Tommy Tutor @

Introduction Method
* Studies have shownthat horror filmsinduceanxiety and sometimes even . Students (N =55, 50 females, M,z =19.34, SD,g.=1.21), who
posttraumaticdistress symptoms in viewers. volunteered to participatein this study i changefor partial

course credit, reported their current levélpt anxiety and had
theirbaselineheart-ratemeasured.
Then participants watched a 10-minute clif of eitherathriller,
gory, or neutral movie.
*  To measurethe effect of these clips, they rgported their current
level of anxiety again and had their heart raje measured.

Research also shows that those high in sensation seeking are more likely

to engage in experiences associated with increased feelings of anxiety

than people low in sensation seeking.

* Thesestudiesshow thatthereisanassociation between highimpact
events like horror movies and anxiety and heartrate.

* Therefore, this study examined the differential affects of thrillerand gory

horror movies on anxiety levelsand heartrate.

Figure 2:Mean Change in Heart-rate asa Functiorjof Movie Type

" Figure 1: Mean Change in Anxiety Level as a Function of Movie Type

Reports Ps’ information
succinctly

Presents two-graphs
and makes
reference to them in
results

Conclusion

* Theresultsdid not support our predictions. Specifically, the results
did not show any effect of short movie clips onimmediateanxiety
and heart-rate responses.

* Theseresults should be considered in the larger context of the

previous literature, however, an these results may indicatethat the

effect of movies onanxiety may be limited to the type of people

that want to watch these types of movie s (e.g., sensation seekers).

Results

in Figure 1, the participants that watched the thriller movie

‘ed the greatestincrease in anxiety; however, therewas no
statistical difference between the groups, F(2,51) = 1.24, p =.297 (see
Figurel).

*  AsseeninFigure?2, participants that watched the gory movie had the
greatestincreased in heart-rate; however there was was no significant

difference between groups, F(2,51)=0.21, p = .810 (see Figure 2).
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Explaining Aggression:

Social Learning Theory v. Frustratlon-Aggresslon Hypothesis
Noname L. Smith, Kerry L. Rei , & S

Introduction Results

+ Social Ieammg meory (SL‘I’) proposes that aggression is caused by + As seen in Figure 2, were most aggl ive when they
obser this ﬂmory would pndlot that watched an aggressive clip and wn frustrated, and they were least
media vi will gg! ive when they clip and were not
frustrated.
« The (FAH) prop that

« A2Task ing vs. i X 2 Video ive vs,

no main effect of Video,
F1,46)= 119, p= 0.281 and no main effect for Task, A1, 46) = 1.08,
p=0.413,

aggression is caused by an event that prevents someone from
achieving their goal. For example, this thoory would predict that
unsolvable maze would cause

+ The purpose of this study was to compare these two theories by
examining which theory is the best predictor of aggression.

- There was a signi i ion, A1, 46) = 4. 51, p=.045.

Figure 2: Mean Rating of Desire to Play Violent Video Games as Function
of Conditions

Method

+ Individuals (N 48; 6 males, 42 females, Al =19.57, smge= 0.45,
90.5% who in this
in exchange for partial course eredlt. completed a measure of

aggression to assess initial levels of aggression. g
- Next, partici either a ing task (i.e., an ! 5
maze) or a task (i.e., a simple, solvable R
maze) for 15-mins. 2 2 u Frustrating Task
+ After the maze task, either an
video clip (from Fight Club) or non-aggressive video clip (from 'E 4 Nonfrustrating Task
A good way to outline procedures T E i
that may be complicated ;

\ : g Consistent color scheme with poster
Figure 1: Procedure Outline .
and figure

- The results show that neither theory alone signicamw predicts
aggression alone. Instead, the of ob:
(STL) and frustration (FAH) predict aggressive behavwr

Results

*As seen in the Table, individuals who read the passage on the tan
colored paper scored higher o n the comprehension test than
participants who read the passage on the colored paper.

* Previous research shows that color in work cause emotional

»Statistical analysis showed that there was a significant difference in
reading comprehension as a function of these conditions, #(29)=245.p
=.018.

flly. the purpose of this study was to examine the .
of color on reading comprehension. Conclusion

These results show the direct effect of color on reading comprehension.
Bright colors improve reading comprehension.

Table

Use of superscripts to
cite work

Use of table

es) were psychology students
from Lebanon Valley College (Mg =20.13, 8D =1.12; 90.3%
Cancasian). who volunteered to participate in exchange for Mean Comprehension Scores as a Function of Condition

course credit.

Paper Color Mean Standard Deviation
*Participants were randomly assigned to read a short passage Tan 210 120

taken from an SAT-preparation test on either the neutral (tan)
or colored (bright green) paper for 10-mins.

*After reading the passage for. pamqpants completed an 8- References
question quiz to reading ¢ . Smith, J. K. & Riesser, R. P. (2007). The effect of color on emotional well-
being. Jowrnal of Emotio; £ doi: 10.788854¢0.
. Riesser, R.P. Smith, S. S. & Jon L. (1994). Emotions and cognitive
performance. Cognition and Emotion, 19, 22-39. dot: 10.5x89877

References are numbered
to correspond to
citations in introduction
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